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FORWARD
I

The integration of career education philosophy, concepts

and'Oractices in the educational endeavors of post-secondary

institutions is one of the more challenging tasks confronting ,

faculty and staff. Attention to student career development

needs is beginning to assume a more importa:Nolevithin the

.

total mission of. the varied ,institutions of which higheF'

educationAs comprised. Of equal importance is the ampeading

Impact on post-iecondary curriculum efforts thatthe career'
,

A

education concept is having. Excitement and overall enthUsiasm

exist for the'potential of career educattin-to.revitaliie the.

mission of higher eduC':Nion. Of paramoudtimportanse is the need

to help,studtnts articulate their parriddlat career interests .-and

to proVide a broad.basedyesponse from fadulty and career development c

staff in this area.-The partt,ipants in this Comprehensive direer

Educatin Project at the unit/college level were responsive tothe

above needs. Of 'behalf of-the profgci staff,-our'sinceie_thanks

are extended fqr the cooperahon- and courtesies we received in

presenting thecareerOducation concept,.

As director,

facilitited by the

piOject secretary;

my leadership 4nd sadministratiVe teaks were

.'''-

superior.support extended by Robin Nadeau, ),

Vicki Buigess,Presearch assistant;- Jack

Sutton, research associate and Bob Drummond, professor of

education. -Innumerable drafts,' revisions and technicalshangeS

can be vexing! the wgrkwas'accompliShed. Naturally, errors in

1
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interpretations of the finalAraft shold be attributed to
. I. -

adminidrative oversight. ,We have attem \te4 to provide a

quality document that illustrates a model for infusing career,.

4
education in post-secondary Iducation-and provideesample .

instructSonal units. We believe they are of high quality

and would appreeit'efeedbackfrom'scholars in the field who'

use the materials or concepts. Once agairf, sincere thanks to

the participants and staff for enthusiastic assistance.

4
Charles W.vRysn
Professor of Education
:University of Maine at Orodo

Man 19/7
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Chapter 1

CAREER EDUCATION:IAN INTRODUCTI(514 4

411P -

The career education concept has stirred both controversy

and heated debate since its inception in 1971.. As envisioned by

..)

former, U.S._ Commissioner of Edypation-Sidney Marlan4 '(1971) career
.

'education provteed a concept that coup' bring massive reform to

the public schoo Career education calls for major reform of
1116.\

the educational system to include emphasis on prepara tion fors

life and providing skills to help all citizens cope with living.

It has fs a major aphasia ,the need to help youth develop skills

to make the transition from school to work. To accomplish this,

the advocates of career education are calling for curriculum and

attitudinal reform in both secondary and post secondary institutions

of learning.

Educational phii0ophera haye disagreed as to whether the
I

curricului Should be kgawledge-centered or Student-centered.

Essentialists have contended that the major focus of curriculum

effort -should be the transmission of histori6a1 and contemporary

knowledge,.11ftoqess emphasis on the psychological concerns of

individuals. ,Progressive educators have countered with their-

claim for placing individual needs above mere transmission of

knowledge. Career education, as al'ohilosophical position, attempts

. .

to melge both contending' philosophies into a model that integrates'
N

4 variety of l earning theories and provides each individual with

9.

J

S.
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knowledge; skills and values that ire satisfying ,to self and . 1

.
4 ..

i )
* .

productive to society. As Hopkins (1V4) stated, education J

must assist students in learning how to use their lives in

context with the skills and knowledge taught by our learAing

institutions.
,

It is thepurpoSe of this monograph to provide a vehicle

for educators in poet- secondary institutions to:

;If

i1. Develop "a philosophical postion Ngaraing the
career education concept.

2. Consider the philosophical implicatiqns of career
education as related to curriculum reform in
institutions of 1144er-education,

3. Develop procedures for relating the content Of.

\ curriculum to the needs of stUdents enrolled in
post-secodtary institutions.

Evidence provided bY'several student values studies has strongly

indicated that."'social values and career needs are interrelated",

(Yankelovich, 1974). The number of students seeking a college

education follicareer reasons has been grave

-4
. .

in proportion from

1968 whepAhe percentage was 55 percent>59\1573 when it had

risen to 66 percent. Students are seeking careers where they

can find self-fulfillment. TIAir goal is personal integrity

-- within the parameters of a traditional career path. Issistaae
.N

from faculty and staff in the post-secondary institution is

-, (....Y

vital in meeting this need.

1. 4
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CAREER EDUCATION: A. DEFINITION

If career education is
, )
to receive a fair hearing in.

institutions of higher education,' it must be accepted by he

,faculty. Faculty members are intereaeed.if the career

.. - . .

, - .,,,- 4 .

development oEtheir students, but Often Lack either the

skills to
.,,
effectively integrate career advising within their

.

H . discipline or the support resources to assist students. Prior ---.

J
t

/

,to illustrating procedures for introducing the; career educdtion

.

I saferal pointt need tb be made. First, thelaculty and curriculum
.

development are tied together as any changes are endent on

'4W -

,
Ni faculty action. Second, fie reward system for promotion and
4

tenure does not endorse student advising and curriculum

development as high priority items for-faculty attention. lips

essence, it is the zesearch function which matters moat when

awarding promotion, merit salary increases or tenure. It will

014.

cau for action blr central administration and trustees'io.
. .

A-
# . -

,alleviate this situation 1:1 articulatfng new standards for"

* ,
/'

judging success.
1,

..

.. 1
.

.

The facul'ty1 collectively or individually, has not received

good marks for proaCtion. Needed changes have usually occurred

aca result of a reaction to student or trustee, pressure. As a

,-..

result, facility impact. on student
.

values is at best marginal,
. .

'y anethe relevance Of curriculum content to the career opportunities
.

available is tenuous. According, toHefferlin (1969), the institution

of higher education engages in sporadic reform by major crises. The '

aj
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lack of career .opportunity for college graduate and crPtica

.'

of the 'advising system are excellent examples of'43roblems

A,
needing gull faculty attentIon. Students are Seeking more than

pragcaa planning on'a semester basis from" the particular

institution they attend. The career education'concept_may-
_,. -

provide faculty members a IDASis for curriculum developMent

,

and the means to reduce the above tensions. 0-

For faculty and staff it'is.tmportant that definitiond for
.

.

career education and careerdevelopment.be sharply illustrated'

The following definitions possess both breadth,and-depth and can
, .=..-

serve as starting points for institutionalr.Planning:
,-------

_ . .

-%

career Eduaafion - a c rehensilre curriculw related

effort that integr es instructional matejials and.
teaching procedu'r'es into ,a sequential program for

students ii-post-secondary institutions. Aced c

ffditsare coordinated to help students ident.ii y
the relevance Of'Ohat they learn totheir unique

-

selves.-
i These e4forts,,combined with - career goals, !

prepare the student fbr a successful transition to

society. .
.

2, Career.Developmept %- the

services are provided 'co
lifelong process, rela d

development, implementa

approach by which specific ;y

each student as part of the
to examination of self, se/f-

on and planning of career'

goals. Emphasis is on promoting growth and development
life.''in the career sphere of the individual

Most,experes in the career education domain agree:
r

career education is concerned with preparation for work,

it involves more than just preparation for *3 entry, (3). it

1.3
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I

should be for all students and (4),it is the responsibility of

all educational institutions, not just public schoold,to
J

,.participate in this venture.

CAREER EDUCATIONIN HIGHER gDIGC&ION

It is1portant that career education in post-:seco9dary

educational institutions attempts to illUstrate the relationship

.

between'vhat,is taught in the classroom and the skills needed to

t

survive in to working world. SurvLVal means' more t1an pOssessing

occupational skillss,it includes coping skills for enjoying the
, \

cultural acitiVities in our society. The evidence indicates that 4

graduates of our major institutions appear to lack skills in many /

I e1
- ..c

-,

of these areas. :Pot Many students, the problem is not lack of

comte knowledge it is the lack of experiential activities or

work riences that complement,t6 theoretica l concepts presented

in class. It is important-for a chemistry or history major to."try

,out" theories or concept* n a realistic work environment where other
( : .

,

survival skills araoperati g.. As Newman (1972) reported research
. .

indicates that successful achievers in business have developed ;kills

not taught in formal eacation. Identifying-problems and establishing

procedures to resolve theM are seldom taught or included in classroom

examinations.

T

If'faculty members believe that preparation of youth for -

_successful living is a priority for educatiomsk effort, then our

behaviors must include activities that demonstrate this. Assisting

./4

4
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a

students wit h self,examination, expandizcareer awareness and

impittng decision - making sills are lo$ical areas in which to

concentrate our efforts. The advantages of career-infuied

c'"

course content are two-fold. Student can begin to (1) develop

a realistic appraisal of their career_ pals and (2) relate

' cognitive theories to actual work situations. Skills to cope

in a complex society are thus developed prior to leaving the

formal educational structure.

In addition, assisting students in the fOrblation of work

: I
values and career coping skills ought to be of high priority.

Work as a concept and applied effort does not.-4eem to be heldin

4igh esteem by youth (ages 17 -30) in our society. = The - research

reported by,Yankelovich (1974) indicates a swing back toward

'acceptance of more traditional values. For example, career

aspirations have become more traditional as college students t

.

search for-self fulfillment within the*parameters of economic

security, opportunity for advancement and the "chance to earn a

,good living. The challenge of the job remains an important

criterion.for college educated lc. Concerned faculty and
.

staff must examine-the institutional purpose and program to

. determine how well,wp facilitate students' development of

personal, psychological, social and economic attitudes about

work. Discussions regarding the role of work in our lives

should.permeate the total curriculum. It is unrealistic to

1

1,
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expect understaffed Ad.poorly financed career planning and

placennt offices to assume this'bur4en without faculty,

assistance.

^

. .

The.development of coping skills:must parallel the attention

given to,work values. If we focus on only the development of
4.

-cognitive icademic skills for sour youth, we may be doing them an
, *

*
injustice. Academicians who refuse to recogn4e the

. t.
.

4511
changes that require a broader conception Cation ark

`doing both society and our youtha disservice. 'Sereral of the

more important Changes are as follows:

1. Falily changes: both husband and wife work. The
number of ,children planned is 2 or less. '

2. Womeris liberation: -changing sex behavior, greater
participation in athletics and greater;damands'for*
equal treatment in -the work word.

3. Work "force: more people holding two jobs; earlier
retirement to en er another career ifield ajd more
leisure time Are key examples.

4. Population shifts: .people are living longer,
increasing numbers are moving back to rural
areas and the bulk of our population is no

, ( longer under age 25 (the spread is even
across all ages).

.01

In line with the previous ealges, life in our society is more

complex and the daily tensions seem,to,be increasing. Coping

or surviving are no longer skills that apply only to poor or

economically deprived citizehs;.students in the-post-secondary

r.

institutions need our concerted attention in this area. It is

contended that direct teaching of interpersonal process and career
-

16
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planning skills is essential to help all persons assume more

-direct.control of their Wires. Illustrative examples of life

coping Skills are as follows:-
.

8

1 Coping with cultural, ethnic, racial and sex differences
and similarities in the United States. Students will

need training to locating, understanding and interpreting
,.anthropologiCal-sqpiological studies asrelated to these

areas. In class, faculty could Use role-reversal exercises

and resource persons tq examine these issues.

2.. Coping with communicatiqfproblems. Students will need

training in basic communication skills to enhance-their
personal and professional relationships. Utilization

of human relations training programs in psychology,
sociology or education.are reasonable approaches in

this area. The program' developed by Carkhuffr (1974)4

How TO Help Yourself :' The Art of Program Development

is an example of programmed:Material 1414.hii area.

3. Xoping with value change in an evolving society. Students

deed. the guidance and expertise Of faculty in theNhumanities,
psyc'holog'y, sociology, philosophy and education'if they are
to deVelop skills in assessing their roles in society.

Material dext[oped by Simon (1972) provide, individual
and stflEtureliclassroom exercises for useby the

instructional staff.

'4 Coping-with decision problems. Our present com ilex society

with increasing technological sophistication nd Various

soci ills requires tle use of decision makin processes

far iffereei from 20 years ago. Students neectissistance

in onceptilalizing the variety 'of situations ,that must be

de It with as idultsend in effectively deali4 with those

si tions. Faculty and staff could assist students in

sh pening their decision-skills by using the Gazda (1977)

ma rials and other similar kits. These materials present .

alt rnative strategies-td.facilitate applied deCision

the and could be used with flty in.serviice training

pro rams:
I

5 Coing with career choice. Faculty members!, ability to

spond with accutacy-when stUdents Question the relevance

o curriculum Offerings can be applied to occupational

oice in our society. Stpdents require information

xabout labor market trends,' occupational demand in specific

fields and professional requirements that must be acquired

A

1
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a

prior to entry. Thtrelatiohdhip between professional

preparation and*futUre employment opportUnity must
become a part of ficulty advising. It is no longer
reasonable to,referistudents to career planning and

placement offices. Faculty have an obligation to
develop expertise in their particular discipline

as-a.career advisor; this will require use of such
materials, as the fife Career Development System of
Waiz (n. d.) and Decision by Gelatt (1973).

.

. In sum, faculty and:professional staff will need to continually

examine their competence in assisting students to'develop skills far

coping in the five cited areas. To' assist post-secondary institutional'

staff, the reipainder of thils monograph provides a training model for

introducing career education. Chapter 2 illustrates 4114Pprocess.used

for staif developmenvon a multi- purpose-four-year campus..°-

Ns

,
OP

44-
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Chapter

A MODEL FOR FACULTY DEVELOPMENT

10

In Maine, a variety of research projects td infuse'career

education concepts within the public schools have been conducted

since 1971. However,-these programs were Packing acommon bond

that would serve as a "career education umb;ella" to cover all

segments of the pOpulation,and were basically oriented to the

public schools. Since September 1975, the State Career Education

Consultant has been identifying and documenting local school needs

wb

and efforts to initiate career education. The,Maine Plan for
A

Career Education Gtades K -12, has recently been accepted by the

State Board of Education and will provide guidelines_for

implementation insthe public schools.

The next step is to extend the in-service effort-to infuse

career education in K-12 and change the procedures by which

teachers are trained prior to entering the profession. As Hoyt

(197t) succinctly 'observed, "Evidence justifying an assertion

that career education is g vibrant and growing movement would,

it seems, be difficult to amass if one were to search for it

among the teacher bducation institutions across the land."

,

It was the intention of this project to provide a partial"

remedy for this situation by establishing a cadre of experienced

post-secondary educators in Northern New England and to develop

fn- service materials to,assist other university, based educators

throughout the United States. The material that follows will

illustrate the approach developed to.train faculty and.staff in

19

I

."101°..
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the philos9phy'and'conceptq of alfber education,
. .

The context' in which this project took place Ls-set forth

in the following .description of\Husson College,and the University

ofMaine at Orono,

Husson College r.
Mc". 1898, Illation College has developed and maintaip.ed a

reputation for preparing teachers in Business Education, insurance

executives, accountants, bqnkers, and managempnt personnel. Since

its inception, Hussoe-hal been committed to the development of
. .

business skills for,students,who are seeking immediate employment.

The faculty numbers about43 with primary concentration in the

areas of husiness administration, accounting, business teacher

education and secretarial-science. 'Husson.is essentially a

single-function institution with a majOr emphasis on teaching.

Research and public service efforts are not'as strong ift terms

oZoverall Staff commitment, but a slight change in this Area

has occurred since President Franklin Peters.took office in 1971. ,

Univesity of Maine

The Unive of Maine at Orono (U/46) was the orfginal land

grant institution or. the-estate and received its charter in 1865

under the provisions of the Morrill Act, 1862. Since its opening

in 1868 with 2 students,and two faculty members, the:Orono campus

has grown to a multi-purpose institution with more than 9,000

students ad more thin 500 professional staff members. UMO

is committed to providing public Arvice, research and teaching

0

.10
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to members- of tbe public and students enrolled in one of the
\ ,

L , It
.

N.

five colleges: Interested students can choose from a variety

*ofprograms, both two and four -year. Adminiitrative units of .

UMOtnclude the Collegesegeeof Arts And Sciences, Life Sciences

and Agriculture, lusiness Administration, Education, Engineering

add Science, aid Graduate School,. A two-year, community college

ieadminiatiatively,attachecLaivi Lated in Bangor, Maine.

OVERVIEW or IN76ERV/CE TRAINING MODEL
I

r
Th% overall objective for thiS2Tspjeoi was to demonstrate to

ieacheeeducaors at Musson College and tae University of Maine the

philosophy' metnods and'objectives of cos rehensite.career education.

The implementation of this objective via accomplished in the fol)owing

manner;

f

1. A seminar series was designed for 19 faculty and staff
1

membets at the MussonCorlege campus.

2. A seminar series was designed for 16 faculty members

..at the UMO caMpus.
A-

3. Career education materials wire disseminated t4D''

all partici6ants through a specially prepared

notebook.

.

4. Site visits add 4 rations were arranged so that

participantscou observe career education-methods

presently being utilized in a R-12 program.

The purpose' of this seminar series was to provide an

overview of the Ohilosophy,.concepts and practices ofIMPreer

education with particular empeasis on post-secondary models.

The seminar series whiCh was designeby project staff,coaaisted

21



of career education content sessions and out -of-class. assignments.

Selected contNltants and reading materials for this series were

specifically selected to hell, each participant examine career

education from both'a philosophical and applied base.' - (f

k, s

Recruitmeit of participants was accomplished by sending a

letter describing the project and seminar-series to each faculty

member with a registration card to.be.filled out if he/she agreed

to participate. Each applicant was informed that there were two

major requirements for their participation in the seminar.

1. Each participant was encouraged.to attend each

-- scheduled session; a stipend was made contingent

upon attendance..

2. Each participant was required to develo0 an
instructional unit that infused a career education
element for use in one of his/her courses.

The Husson series consisted of four two hour presentations

by consultants, all of-whom had an extensive background in the

career education field. The topics included:

-1. Foundations of Career Education: An Overview

2. career Education Models' for Four-Wir Institutions

3. Demonstrations of/Career Education Programs

4. 'Infusing Career Education in Undergraduate Programs.

The composition of the participaing'group from Husson College

_ is shown in Chart 1.

5
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Chart

HussonFaculpr/Staff CompoSition

AcaEemic"Ranks Represented* Academic Areas Represented
.

Full Professor 4 Accounting 1

Associate Professor '4 Secretarial Science r 8

Assistant Professor 5 Teacher Education 3

Instructor 6 Business Administration 2

Total 19 Administration 5

Total 19

*At Husson many faculty hold dual appointments_ip teaching
and aidministratiOn,

The seminar series for the MD staff was more extensive as it

included seven two-hour sessions and a participant-arranged field

visit t career education cuss the Bangor Public Schools.

Essent011y, the same recruiting_ procedures were used to select

these participants from the College of Education and School of

Human Development as were utilized with the Husson College.fdtulty.

A total of 25 faculty and staff members responded to the announcement

letter and project abstract. A total of 16 of these individuals

participated in the seminars. The following selection criteria

Caere established to ensure diversity among participants:

A. Representation from different academic subject areas.

B. Prior participation 1975-76 serhinar series (two were

selected),

C. Representation of different academic ranks ? Brofesor,
Associate Professor, Assistant'and Instructor.

D. High student contact at the undergraduate level.
at

,Chart 2 indicates that'various academic ranks and fields were

representer.
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4.7c ,---\Char6 2 -.

UMO raculty/Staff Compositi2n

Academic Ranks Represented

15.

a C.

&Academic Areas Represented

,Full-Professor 1 Administration 1

Associate Professor 5 Special Xducation - 2

Assistant professor .4 Education Administration 1

Instructor 4 Counselor Education ..1

Staff
Total

1 2

'

Language Arts ,

Science Education

l'

1.16

Educational Foundations '5
OM,

Upward Boun'Program , 1

Child Development 2

Adult Education . 1

Total 16

SENINAR
4
FORMAT'

The .seminar format was similar at both institutions. The

two-hour format vas divided into -two one-hour segments, with the

first hour devoted to a theoretical overview of the topic and

the, second hour for'application strategiesandViscussion.

,

Topics were selected to give participants a broad perspective ,

on career education. _Consultants from various sections of the

country were selected to present the topics in Chart 3. Each of

the consultants selected had actually directed orparticipated in
,

a career education activity at the post-secondary level: The

4 .

consult is presented both conceptual and practical applications

1414
of career education that would facilitate its acceptance on the

Z..,

campus. Chart 3 contains a sample of consultants and illus rative

topics utilizedefor the career education seminars.

(J.

'1
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Chart 1°'

,The Consultants and Illustrative Examples Ofc,Their%
'ContenCTresentitiohe

4

Consultant° Career Education.COntepts

ti

Dr: Charles Ryan
University of Maine

- Introdwction to general career
education concepts

- Eight elemehti of'career education

- Overview ofveasons behind career
education

Dr. Robert Aistau
Eastern Michigan'
University

+0,

- 'Infusion strategies

- Self_awareness techniques

- Cart awareness techniques
Reseerch ideas'

7 CourseDevelopmentModel
College of business role
Life skills competencies'

-. Career. eduCation definitidns

exdroi§es

Dr. Donald Caserla.
Birmingham Southern

'.College

- IMplemehtation of ,career education

with basic academics
-.practical labs and'Oeionstratiodi
Sel' awareness, emphasis,

- Importahce of career pkacement

,- Definitions of career related terms'
' .

e Dr. Joseph Quaranta - Theoretical foundations for-career,

' Ohio State University developme_ne
).

- Students as least critical supportere
of career education .

- Reality of studentlpeer. evalUations

- Infusion ideas
- Focus on problems hindering career

education
- Ohio state model for teacher eduCation

career education
_.

.

-Career Laddera

0

r.

'25

S.
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SEMINAR MATERIAL.

In rder to assist the seminar participants, a special

flotebook'was prepared to provide the reading materiali. Selection,

was based upon,a review of the-existing literature and personal

contacts With directors of post-secondary project's in 1975 -76.

(see Chart 4).
. 41k

dhart 4

UniVeFsity Career Education Materials

Topic Number bf Articles

1, Foundations and Overview of Career 12

Education

2. Self DeVeropment Techniques-and , 4

ResourCes for Teacher Education Majors

3. Curriculum Development:, Infusing Career :5

Education

4. Models for Higher Education-
.

Career Planning: Skill Development'

CAREER EDUCATION DEMONSTRATION

One of the seminar objectives was to arrange visits or

provide demonstrations of on.gding career education activities.

The purposeof thin was to give university faculty and Staff an

opportunity to'observe firsthand the implementation,of.the

theoretical- constructs piesented by the consultants and illustisted--,7

in the, notebook.

4
.2 6

Cr
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TheHusson College seminar participants received a

demonstration bye panel of teachers on career education

infusion strategies. The panel consisted of three teachers,
.

representing grades three, nine and ten. '
_.

b
....* 411

, :

,thelp0 seminar participants arranged their own observation,

visit with thesCareer Education Office-of a'local public school

I,. rystem. Generally, ,this worked well as each.participant was able. ,

. .
,

.
c 6 '

to observe a specific actiV.ty, teacher or-grade level and had
I i

. an opportunity to take an active part in the activity itself.

114

. -

173VALUATION

The evaluation df the seminar series was designed to account

for thejdifferences in procedure between the,Husson and UND groups.

There were three evaluation techniques utilized:

1. 4 Career Knawlpdge Test vaelevisea to measure
instructiodal content gained by the particIpan
the seminars. A postte t-only control group design ,
was utilized for use th the Career E ge Test.
The results showed th t both the Russo and UND
sedtma'r. participants scored signWca ly higher on
this eestthan did the control group. Thus, as a
result of pl3nn0 delivery of career educatiOn.content,.,
there was a'signifiCant increase in participant
knowledge.

2. A self-report-evaluation formwas developedto'secure
participant reaction to ttte seminar series. -In general,

-27 of the 33 participants wrote favorable comments,`
wete undecided and,two felt that the series was

not worthwhile. The tbajor comdents on the seminars
. are presented in Chai.E05.

IP

44

27

4
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Chart 5

Seminar Evaluation Responses

Strengths s e

Consultants

Staff

Planned Program

pverview of
Education

Materials

Lack of Discussion

Time

` Lick of Structural
Outcomes

oareer Not Enough Examples
for Higher Edudition

Career Education
UniE Preparation

Opportunity to
Look at Myself in
a Different Way

a

19

Suggestions

More Discussion
and Instructional

More Examples of
Higher Education
Units and Specific
Implementation
Strategies

More Small Group.
Work

Three Hour Sessions
with One Hour- for

Discussion

3. A post semipar 'structured ihterview' was conducted with

each participant by'an independent research agency.
The purpose of this interviewwas,,to atsess personal

growth and utilization of the career education concepts.
An analysis of data from the structured interviews is
not available at this time.'.However, preliminary data

indilletpifhat a high percentage of'the participants
had--)successfu4y-utilized career education concepti in

their courses, and had maide plans to incorporate

,these concepts into future coursework.
4

In sum, the evidence indicates that faculty enthusiask for

In-service training vas-high and career educitiOnas a topic of

concern. Based.on experiences With this paliticillar group, it is

evident that pr'ovidi'ng assiatance'..to students4in the, two domains

of self development and career developm0ht is a relatively. high

priority. Additional traihing'Will be needed bo issisefaculty

l

) .

tr

b
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in implementing the decision making, educational awareness and

A

`economic awareness elements of career edilcation in their teacher

efforts. Suggested instructional units which were developed by

the participants in this university-based career education

effort are presented-in Chapter 3.

les

p

rft
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Chapter-3.

CAREER EDUCATION INSTRUCTIONAL UNITS

21

The-infugon:of career education philosophy and practice

within institutions of higher education is a formidable task. A

variety of pressing issues: such as student enrollment, funding

and faculty remunerition,occupy a significant portion of planning

time. Curriculum development and improved student idvising have

not received needed attention due to these other' pressing issues.

Faculty members are Concerned about student welfare, but are/often'

2

confused as to which -issue should receive to priority and attention.

The results of our university cased career education seminar series

provide strong evidence that'sculty members can and will infuse

\ - ,

.---.7
career education concepts into their areas of expertise.

To accomplish one of our major goals, seminar participants

were required.t0 develop and field test a.career education infused

unit in their particularacademic area. Our general objectives

were

4

To assist the seminar participants in developing
a career educatibn infused Tart.

2. To provide-rasourte materials and consultant -

_service to'the participants in preparing the
instructional units.

%

As a result of these efforts examples of University oriented

career education instructional unit, were prepared for national

distribution.. If' se faculty efforts are indicative of general
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interest and support of career education, then e future outlook

is promising.

'14 Each partiqipant was reqUired to utilize at least one of the

eight - career education elements. In several cases, faehlty

members worked as i team iedeveloping the'unit. To enure some

consistency in format and permit greater ,use by other professignals

throughout the United States the following model was used in unit

development. Slight variations from this model were permitted, to

accommodate partic,194r faculty teaching styles. An outline of the

model follows.

MODEL FOR UNIT DEVELOPMENT
o

Production of high quality curriculum material at minimum

cost and within time constraint's is enhanced through use of common

procedures of unit refinement/developmen.Aince the following

format effectively communicates its intentions to both learner 4nd

instructor, it is suggested that this be used in preparatioh of an

instructional unit for publication. '

Unit Fotmat

Introduction

Discussion of the purpose of the instructional unit

and a brief overview.

UnitGoal(s)

A global statement of diiection, intent or long range aim.

31
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Unit Objective(s)
066

23

A specific statement Of intention(s) iA terms of

observable or measurable student performance, One of

4

.the following-three criteria should be in7luded itIeach

objective:
. ..

1. What the learner must do. ,--

2. Under what conditions'and Wi4., what materials
it must be done.

' 3. Standard of performance to be met . how the teacher
and student will know that'a specific standard
or level of accomplishment has been attained.

Each unit goal should have at least one performance

objective which is stated so that accomplishment of it

facilitates movemelt,toward.the goal.

Learning Activitiels.

Specific classroom, community or campus.ised adtivities

*that facilitate attainment of the objectives. The content

should be in topic form and .generally describe the 'concepts,

skills, understandings and personal learnings that will be

provided'the learner. Itisouggested that at least,one
6

learning activity be outlined for each - performance objective.

Resources

Cuxrictilum materials, lists, games, tests? resource

people, field experiencei,'woik-study stations, etc. which

assist the learner in mee;ing unit objectilves.

.32
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AS,

A

a

ialuation

Specific techniques or procedures to assess learner

achievement and/or program effectiveness,

Time Constraints

Recommended time frame for presenting the unit.

Also, the use 4f standardized abbreviations was an'integra

part of the, unit development procedure. Effective communication

is possible only with adelate explanation of designator& and

abbreviations. In examining'the sample career education units

the following-explanations are-necessary:

Abbreviations

I

i

HO =I handout UMO a. University 'of Maine at Orono.

\
,

ES = exercise sheet USOE,PUnited States Office of

, iducattdn

TR = transparency ,,
.

The following career education infused units are provided

far.use by faculty members who teach in post-secondary itxstitutions.

The broad range of missions and functions creates a different

atmosphere for the introduction of career education at UMD and

Hudson College. The diversity between Husson and UMD necessitates

a different perspective in organizing career education materials.

To help the reader utilize these units they are divided into two

sections'Which represent the different campus missions. 'As

revaluative feedback would be beneficial to future development,

efforts, communication with the authors is encouraged'.

4
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UNIVERSITYOF MAINE AT ORONO
at.

The following instructional units are intended

I' for use in the areas of education and
human development.

34
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*APPLICATION OF CAREER EDUCATION TO ADULT DEVELOPMENTAL STAGES

Paulette T. Beatty, Adult Education

INTRODUCTION

The instructional 'unit, Adult Developmental-Stages, is

-intended as an introductory experience:

1. to provide thi future adult educator with a framewp4
within which the developmental stages of adulthood n

be understood,

2. to increase the sensitivity of the future adult
.educator to the developmental stages of -adulthood in

self and others,

3. to provide an opportunity for the future adult educator

to explore the impact'of the.developmental stages of
adulthood for the design and, implementation of educStional

prjgrams.

This unit is suitable for offering in an upper-level under-
,

graduate or first year graduate program of study. Its could be

included within such courses as:

1. 'An Intro.duction to Tfte Field of Adult Education,

2. The Adult Learner, or

3. Teachina:in Adult Education.

The intended target population for this unit consists of

persons pursuing a professional degree in adult education. A

number of other persons, especially those working in a variety

of capacities in service to the adults in our society, would

benefit from the experience.

-GOALS

Until recently there has been a void in the professional

literature relating to the developmental processes of adulthood.

,3o

al
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We exist largely in the absence -of a system of social, beliefs

and values which recognizes, accepts, rejoices. in, and supports

the process of growth and change in persons as a natural

phenomenon throughout the entire span of each human life. Tge

_void reflects an implicit assumption that with the passage from

adolescence to adulthood, one%becomes a "deleloped" person and

enters a period of stability and permanence devoid of developmental

' Changes in the dimensions of one's person: physical, social,

psychological. We teed to lump indiscriminately the sixteen year

old through the octogenarian into an amalgam called 'adulthood."

Consequently, the adult in our society has a diltorted and

limited frame of reference against which he or she'can explain

and interpret those chsnges which have been, are, and will

continue robe an integral part of his or her dailyikfe experience.
. -

In the absence of an adequate frame of reference, it is unrealistic

to elpect amadulp to derive,meaning from, to assume an assertive

and responsible stance toward, or to rejoice in his or her

developmental processes. This must, be changed.

Addlt educatidh is a societal support system through which

adults voluntarily seek systematic opportunities'fo'r growth

relating, to any and all facets of life: occupation, home and

family, social and civic, and self- actualization. Adult educatioh,

to be eff4tive, must touch people's lives where they are. It must

be relevant to the "life space," the developmental stage, which is

a uniquakconfigutation for each individual.
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One gogl in the professional preparation of future adult

1

educators is to insure that competencies are developed which

will provide_a high degree of seasitivity to the adult's life-
.

space. This sensitivity is critical to the teacher of adults,

the counselor of adults, the picvam developer, and the

. administrator of adult education ente rprises. The adult

eduCator acts responsibly in his or.her role only when activities

'Are undertaken in response.to this life spice, this developkental

stage.

This unit is directed toward meeting this goal.

so through three instrumental sub-goals:

It will do

1. The, students will have a frame of reference within which the
the adult developmental stages can be discussed.

2. -The students will have an increased awareness of themselves

\\: as adults at uniqut developmental stages.

3. The students will have an experience of educational program-

ming related to developmental stagei.

The three sib -goals of the instructional unit are intimately'

linked with two more generic goals or elements contained within

the career education scheme.- These two goals or elements are

self-awareness and awareness.

OBJECTIVES-
/

16ree objectives relate to goal 1; two objectives relate to

goal 2; four objectives relate to goal 3; and one objective relates

to all goals.
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NrA The kstudent will writes in an Out-of-class situation, a.
seri s of questions which could be utilized in a questionnaire
iden ifying and describing the social roles of adults at

yir us developmehtal stages.

B. The student will write, in ari out-of-class situation, a

wool _op series of questions which could be utilized in a questifnnaire
identifying and describing the physiological changes of adults
at various deve- lopinental stages.

C. The student will write, in an out-of-class situation, a series
of questions which could be utilized in a questionnaire identify-

. ing and describing the psychological changes of adults at various
developmental stages.

2A. The student will, in an out-of-class situation, fill out the
developmentalstages questionnaire for his or her present

developmehtal stage.

B. The student will, in an out-of-class situation, fill out the
developmental stages questionnaire for his or her developmental'

stage years earlier.

3A. The student will, in an out -o' -class situation, develop in
writing a single page prescription for a one year personal
educational program based on the completed descriptive
questionnaire,for his or,,her Present developmental stage

(Objective 2A).

B. The student will, in n out-of-class situation, deVelop in

writing a single page prescription for a one year personal
education program bas d on the completed descriptive

questionnaire for his r her developmental stage years

earlier (Objective 2B)

C. The student will, i in out-of-class situation, develop in

writing a single ge prescription for a one year personal

educational pro based on the completed descriptive'

questionnaire f a peer for his or herpresent developmental

stage.

D. The Student will, in an out-of-class situation, develop in
writing-a single page prescription for one year personal
educational program based on the completed descriptive
questionnaire of a peer for his or her developmental stage

years earlier.

38
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LEARNING ACTIVITIES

-
3O.

LA. Pre-Class: reading of, Havighurst relating,to the topic of

social roles and developmental tasks in theiadult life, cycle.

Class 1: Ohe'hour licturette and-role playing: socia14ole
and developmental tasks in the adult life cycle.

OA hour pahel discussion: What are.the,thanges'in social
role and developmental tasks in the adult lifi dycle? Panel

members might include persons such as a!Apepber of the senior

citizen council, an elementary or secondiitichool principal,

an officer of a parent teacher association, ;11'1-ember of the

ministerial assocation, an officerof a savings, and loan
'corporation, an employment agency officer, a member of the
community realty association, a staff member of a vomen's

center.

One hour class discussion and synthesis of reading,
lecturette, role playing, and panel discussioN.

Post-Class:, development of questions relating to social roles_

and developmental tasks n the adult' life cycle for inclusion

in clas4 questionnaire.

B. Pre -Classy reading of Verher and Davison refiting to the

topic of physiological changes inthe adult life cycle.

Class 2: One hour lectdrette add vidgb-cassette, and
,discussion on physiological changes in `the adult life cycle.

One hour panel discussion: What are the physiological changes
'which occur throughout the adult life cycle? Panelists might

include persons such as a general prActitioner from the

medical field, a nutritionist with cooperative extension, a

physical education specialist; specialists in the medical

field'such as: endocrinologist, audiologist, ophthalmologist

or optometrist.

Onehour_clAss discussion and synthesis of reading, lecturette,

yideo-caisette, and panel discussiOn.

C. Pre-Class: reading of ,pould relating to the topic of psycho-

logical changes throughout the adult fife cycle. Use the

Gould Instrument: The Phases of Adult Life.

, Class: One hour lecturette and recording and analysis of class

profile based on the OpuldiInstrument.

39
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-ChWrour,paneldiscussion: What are the psych6iogical changes
whiCh occur throughout the adult life cycle? Panelists might
include persons such as a staff member of a counseling cen
practicing psychologist, a practicing psychiatrist, a mart
counselor, a,cosmotologist, a member of the clergy.

One hour class discussion and synthesis of reading, instrument,
lecturette, class,profile, and panel discussion.

Post-Class: development of questions relating to psychological
changes in the adult life cycle for inclusion in class question-
naire.

D. Class 4: a total of three,class hours to design a common
questionnaire to be used in subsequent activities directed
toward describing unique individuals and their developmental
stages.. In class completion of predesigned evaluation
instrument.

2.1k. Pre-Class: student completion of.questiohnaire for himself or

herself at present developmental stage. ,

R. Pre-Class: student Completion of questionnaire for ,himself br

herself at his or her developmental stage) years earlier. -

C. "Pre - Class: thelltaent will exchange a completed copy of the .

two questionnaires with a peer, and peers will check for
completeness' and either accept or reject the questionnaire

On that basis.
(

_

-3,k. Pre-Class: the student will prepase a single. prescription

for a one year personalized educational program based on data
in 'his-or tier own completedAdevelopmental stage questionnaire
&dr the present developmental s ge,

B,- Pre-Class: the student 31 pare a single page prescription.
for a one year personalized education' program based on data in

r her, own completed.developmental stage questionnaire for.
the elopmentil stage years: earlier.

C. Pre-Class:' the itudent will prepare single page Pescription
for-a one,yearpersonal educational piogram b d on data in

a deer's completed developmentalistage questi ire loi the

present developmental stage.

D. Pre-Class: the student will prepare a single page prescription
;for a one year personal educational prOgrank based on data in
a peer's completed develogmedtal stage,questionnaire for the
developmental stage years earlier,

40
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-
/ as 5: Oneehour peer dyads share prescriptions and complete
predisigned evaluation instruments:

2

lb One hot* dyads reporting to class, the prescriptions developed.

0.
% ", One hour lecturette pr6iding closAre and synthesis of unit.
, *

A v PosClaac, a three to five page impact aper iempleted
Within one monthog the completion of the unit t assess the

' meaning of the expirience to_the student.

F

.f
. RESOURCES

IMMO
.11b

A-variety of resources are incorporated intothis unit to aid

-the student in the attainment of-the objectives.

1. Books'e 0

Havfghurst, k. J. E1e1.__4J2MdEduliumaiiIitatcatn. New York:

David McKay *Company, Inc., 1965. p. 2577283.

f ' -
'. , .

t
,....

Verner, C.'Eg Davison, C. V. .Physiological'Factors in Adult
Learning and Instruction, Tallahassee; .Florida State
University, 1971. w.

/

Assessment Instruments;
, .

,

GoulispR. 11% "The Phases of Adult Life" Instvment/Questionnaire.
(unpublished; available from the author: %Dr. Roger L. Gould;

. Professor of, Psychiatry, School of Medicine, University of

'California at Los Angeles, California -900240

3 4 1p
. p

-

Self-Designed Evalullion Instrument for "Contribution to

Class Questionnaire
at .

.

Evaluahbn Instrument 'for "Preidiipticins for Persona4zed
) Educational Programs" .,,. v

- t , A 0

3. Instruvtional 'Resources;
... , . - -I w,

, .

t Three community resource'person for each panel discussion to
serve. as experts in responding to the single question posed.

"Can Adults Lea4 (Ielelesson #3), Basic Education; Teaching

''.1, 4, flu: Adult - A Teacher EdVcation Series. OVings Mills; Maryland
,... . .

. ,

. 1

State DEpartment of*Education; Division of Ipstructionr---
.,, Teleksion in cooperatiowdeith tte Di- vision ofolnstrit on, 1975.

:,04
...-

,
.... .

ir

-:,
41 ..
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Gould; R. L. "The Phases of Adult,Life: A -Study in Developmental
Psychology.." American Journal of Psychiatry. '129: 5, November

EVALUATION
p-,

1. Objectives A, B, and C mill be evaluated. by means of a
predlaigned evaluation instrument in which the student,
peertrand teacher will rate the student on the quality '44
of these questions, and their contribution to a
comprehensive classdeveloped questionnaire relating to
velopmental stages.-

2. Objectives 24 and 2B will be evaluated by a peer on a .

complete-incomplete basis. No qualitative asikssment
will be made of the completed questidtinaire;

3. Objectives 3A, 3B, 3C, and 3D will be evaluated by meana
of a predesigne4efalnation instrument in which qe student,
peer, and instructor will rate the student on thequalitf
of the preitcriptions and their relationship to the

: developmental.stage responseskto the questionnaires.
-4

As a synthesizing personal experience, this objective Will

be evaluated as_ satisfactory if it is completed within one month

of the completion of the unit and it it is three to five pages

in le gth. It will be evaluated as Unsatisfactory if it does

,not these two criteria.

TINE CONSTRAINTS

J

The unit involves ffVe free -hour class meetings;and

%approximately ten hours spent ,Over a six week period in out -of-

class readings, exercises directed to the application of conceptsi

and reflective report writtifge

r

i!d

p

1
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APPLICATIONS_ F CAREER EiUCATIONTN.LANGUAGE EDUCATION
Joanne Burgess, Language Arts, Education

A.

INTRODUCTION
4

34 ,

C

Education't43/18, TeaChing of Reading icrLanguage Arts in

the Elementary School, is a field-based course with two major'

goals. The first is_to 7rOylde the students with'knowledge,

skills, and techniques for teachingNreading and language arts;

the second is.to allow the students the.opportunity
.

to apply

these elements in a typical school setting. The majority of

students enrolling Sp the course are early;c141dhood or
t

elementary majors who have expressed a need to gain a better

understanding of themselves in the role of a teacher. Many

students have reached this point in their education without'

having a clear definition of their own values, interests,

strengths, limitations,,life style needs, etc. as they relate,

tef-the career requirements of their chosen field of work. The

purpose of the unit is to infUse thj methods course with elements

of career educttion which deal with self-awareness wand career

awareness. The students will develop a case study of themselves

in terms of career development, and will be rronsible for
40

developing and eiplying7a self-awareness or career awareness activity

to children in a classtoom setting.

GOALS

The major goals for this unit 'are:

,

1. To orient the4htudents`to the concept of career education

both as it relates to themselves and to children id'the

elementary school.

.43-
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2. WO help the students develop self - awareness, through recognizing
the* talents, values, interests, strengths, and limitations
relaee to career goals.

3. To help the students develop career awareness by exploring
and analyzing the roles, rAquirements,charauteristies, and
life styles in their choSeh fields of work.

4.-Tc help the students attain an understanding of the role of
career education in'developing'self7wwareness and career
awareness in elementary children.

OBJECTIVES

The following objectives were developed for this unit:
4

1. After being provided information about career education in the
:total spectrum, the student will infuse the-information by
preparing a case study of self and developing an activity
to teach self-awareness or-career awareness to children-in
the school setting.

2. Using interest, personality, and attitude inventories, the
student will be able to assess himself /herself in teims of
values, interests, strengths; limitations:,

3. Through direct observation, discussions, and initrvewit the
student will be able to describe the rolelof teachert-the
essential characteristixs, the life'styTe, and he training
skips of the profession:

4. By interviewing and observing special sonnet, i.e.,the
librarian, the reading consultant, the uidance counselor,
the special ed teacher, the transitio 1 teacher; the speech
therapist, and the teacher aide, the,stOdent will be able to
explore related career alternatives aneidentifY therttaining
skills, educational and personal reqUireMent, necessary for

role.
4.

5. Byusing field ,force analysis, the stddent willbe able to-
set up personal goals in his/her cereei:Ctioice and then-
weigh the field forces working for or ,pgaiist him/her in
achieving the goals (See HO 1).

6. Alter beidW provided with career educationainfecimation at
the elementary level, the student Wilk demonstrate this
knowledge, by preparing a self-iniarenets,activity,related to

the language ertsand will apply the activity in a classroom
setting. ' d X\)

44
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LEARNING ACTIVITIES

1. The students wild be introduced tp the concept of career
education through lecture, fflmstrip, and resource materials
(See Resources) . The topics- to be covered are the need gfox

Acareer education at all levels, the role of career education
in the total educational-structure,- and the elemints of
career education. At this ttne_studentS will be given two
assignments to be completed by the end otthe'course. The
first is to prepare a case study of self which involves self
analysis, career analysis, setting of personal goals, and
determining the relationship of gaal.oriented.choices to
career requirements. For the eecond assignment the student.,
will prepare a self awareness or careef awareness activity
related to the language arts end will apply the actilrity,in
a classroom setting. Resource materials will be provided
for this purpose.

2. The student will be given interest, personality, and attitude
inventories to assess himself/herself in terms of valUes,
interests, strengths, weaknesses. Students will form into
small groups to discuss their findings andrto see if others
'Perceive them as they perceive themselven. This information
will be recorded and will become an important partof the
case study,

3. By the third week in the course, the stddent will begin the
field-based experiences and will be able to observe the
teacher's role. The student will begin to note the essential
characteristiis that the job requires. After a few weeks of
observation, the students'will form into small groups to
brainstorm the observed characteristics and will compile a
list of essential elements. This list will be added to the
case study dlta.-

11

a. Since one's style of living i'e significantly influenced'by
the occupation he engages' in, the student will observe the .

life style of the teacher and will analyze his awn personal
motivation. For this purpose, each student will be provided
'with a copy of Hanson & Tennyson's "Career Motivations" list.

b. The student will be:provided bath skill in interviewing and
planning for an interview. For this purpose, a principal-
from an elementary school will interview the student for a
-teaching position and will evaluate the interview providing
appropriate feedbadk.
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4. Some students may wish to pursue viable alternatives to regular
vclassroom teaching. For these studentp; arrangemebtrill be
made to "shadow" and/or iftterviewspecial personnel m-the.
elamentaryichool. The students will keep a record of the
-training skills and educational requirements related to each
role observed.

5. Toward the-end of the course, the students will have acqatred
enough personal and career data to analyze his/her career
choiCe. To assist' in this choice, t4e atadent will be asked
to list career-goals and use a field force analysis to
determine whether thd choice is a'reasonable option for him/her.

'6. The student Will be provided with a variety of resource materials
related to(developing self - awareness and career awareness in
elementarlf school children and will be asked to prepare and
implement in activity in the school setting.-

. RESOURCE'S

1. Assessment Instruments:

Interest Inventory

Attitude Inventory - Career Maturity Inventory, CTB/McGtaw-Hill,
Del Monte'Research Park, Monterey? Cal., 1973.

Personality Inventory - Self Directed Search, onsulting
Psychologists Press, Inc., Palo Alto, Cal., 1 73.

2 instructional Resources:

Filmstrip - "Career Education in Maine." Orono, Maine:

Instructional Systems Center Film Library.

Educational Resource persons; eg. p ncipal and special teachers.

EPDA Institute. Career Development a the Elementary School

Curriculum, Minneapolis: Universit.o Minnesdlta, 1971.

4

Kaiser, Jerry C., and Wampler, Elizabeth C . Career Eduiation
CUrriculum Guide. -Indianapolis: Indiana State Department of
Public Instruction, 1974.

Sharpe, Debera. Bread and Butterflies. Bloomington, Ind.:

Agency for Instructional TeleVision, 1974.
.

6
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3. Handouts:

List of-Career Motivations: -Hansen & Tennyson

Field Force Anglysds, R. Ristau, 1974: 0

EVALUATION

1. The student will be provided with an evaluation for at the

.end of the course andwill be -anked to'evaluate the career
education unit in terms of meeting, the specific performance

objectives. Student will rate the Objectives and learning
activtties on a 5-point Likert Scalejn terms of their
usefulness.

2. The student will evaluate the career awareness activity
developed foncuie with elementary students by

ill a. identifying the career element utilized.

b. stating specific performance objectives.

c. determining how effectively the children perforakecL

in meeting the objectives,

TIME CONSTRAINTS

The unit will not absorb any specified block of time,, but

will be alined throughout the 15-week, period of the course.

4 7
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HANDOUT 1
A FIELD FORCE ANALYSIS 'OF CAREER'41LS

k -goal is something which you want to attain; it might describe a
course of action or an event. ""

Personal goal setting is an kiwortant part of you;NNown career
development process. A "field force analysis" of goals, whether
related directly or indirectly to your career plans will assist
you in attaining your goals or modifying them if that should be
necessary.

rF
Here are the steps which you shOuld take:

1. Think about same goals and phrase themlin a way they can be
observed, measured, or evaluated. That is, someone else
should be able to know what must'be done or what must take
place without having to ask questions about what you mean
A. Write out one or more short-range goals; that ii, goa

.

a

that could be attained within a few days.
B. Write out one or more long-range goals; these goals eight

take weeks, months or even years to attain or might b

. .

attainable only by achievin a series of offer short- Iange
goals.

2. The goals you have just stated wall require a plan of actin
to be attained; that is one reason why they shouil be stet
clearly. When you consider your plan of action,.there wil
be adme things (field forces) going to you -- things that will
-help you accomplish your goals.' Identify those positive field
forces using the following considerations as a guide:
A. Personal interests and Motivations,
B. Personal skills and abilities,
C. People who are available to help you,
D. Physical or material resources that can help you, and
E. Other favorable factors.

3. There are some -forces that will be going against $u; they are
Negative field for 4s and will cause resistance or place
obstaclei in your way. Identify those negative field forces
using the following as a guide:,
A. Personal areas that need improvement and development,
B. Reactions or resistance by'people you must deal with,
C. Physical or material resources not readily available,
D. ' -Other resistance factors,

4. Using a 'form such ea the one belqw, diagram field &ices for and
against the attainment Of your goals. Discuss these field
fortes With others; find ways of utilizing the positive forces
and ways of overcoming or negating the.negative forces. Repeat
this process as often as it can be of help to you.

s
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HANDOUT 1 (continued)

MY FIELD FORCE ANALYSIS OF CAREER GOALS,

Short-range goal:

Long-range goal:

I

yield Forces For

1

E

Viald_Force Against

. Developed by R. A. Ristau, 1974, Eastern Mi igen University.
4

49
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Hamp97)

Career Motives List_

4 1. To have people admire my Fork 4
2. To travel
3. To shape my own work
4. To have a well organized life
5. To be in a position of power
6. To have new or unusual experiences
7. To be able to constantly learn 1

8. To have lots of money
9. To accomplish something important

10: To see tangible results
11. To be a leader
12. To have to work hard

.13. To control-my own schedtle
14. To avoid pressure
15. To keep myself neat and clean
16.

17.

To have freedom in my work
To have a lot-of free time

18. To 6 my own thing
19. To be in a position to give orders.

20. To be carefree
IC To plan andiorganize
22. To have people come to me
23. To spend my time doing.....things,.for others

24. To:be in charge
25. To be ray ova boss
26. To work for the goodof society

iN

;

L. S. Hansen, M. K. Klaurens, and'W. W. Tennyson in their Life
Styles and Work: A Careei Education Resource Guide.
(Minnesota-Department of Education, 1972) list the,Oblloving

career motivations.

5 0
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APPLICATION OF CAREER EDUCATION IN HUMANISTIC EDUCATION
Anne CeMpbell,Ilementary Education

INTRODUCTION

Career decisions should be based on a wealth of data about

orself. Such data should i an understanding of one's

strengths and abilities, along with one's work-related' and

personal values and desired life style. The purposeof this

instructional unit is to provide an introduction to techniques

for developing self-awareness and values clarification. It seems

appropriate then that it be infused into Education R 198 Humanistic

Education, or'Education B 4 The Teaching Process. It is intended

that such techniipidproVide students of career education, including

pre-service teachers, with an opportunity for self-exploration

through first-hand experience with career education activities..

Also, prospective teachersyill study how to integrate the use Of

career edUcation techniques into the teaching of various subject

matter areas at both the elementary and secondary levels.

GOALS

One goal of the unit is to provide students with an increased

understanding of their own interests,abilities, and values as

\they relate to the r career choices. Another goal is to acquaint

students with current techniquet..and resources available for

classroom use for facilitating self-awareness and values clarifi:

cation related to the career education of elementary and secondary

students. Finally, it is expected that these teacher education

51
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students-Will learn how to plan classroom activities for implementing

the self-awareness element of career education in the public schools.

OBJECTIVES

1. Students should participate in the learningsactivities4,,
specified in this unit to further their understanding of
themselves and of techniques which may be used to develop
self-awarenesi as it relates to career education.

2. Students should be able to determine their own interests,
abilities and values as they relate-to their career and
life style preferences; record aad summarize this information
in career journals.

3. Students should successfully plan an elementary or, secondary
classroom activity for the development of self-awareness as
it relates to career education based on the activities and
resources specified in this unit.

LEARNING ACTIVITIES
Ale

These learning activities should be preceded by a brief over-.

view of the scope and concerns of career education as well as the

theory and ground rules of values clarification and self-concept

development. NOTE: Students should-record the results of each of

the - ,following activities in a personal "Career Journal" for use

in the final summary activity

Activity 1: Life Planning - Life Plan

Draw a line across a sheet of paper. At the left end make a

dot and write the data you were born below the line, age (o) above

the line. At the right end of the line write a projected approximate

date of death below the line, your age at"'t4t date above the line.

Place a dot on the line that shows where you are right now between
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'birO and death. Write today's date below the line, your present
2

age-above the, line.

Reflect on this for a few mikutes. Jot.dovn any realizations

that come to you.

Think of things that have characterized yOur life until now

along with your accompanying jife style. Think of thingi that

1 _

you want to have characterize yOur career and'your life, style in

the future% Include at least tfixee things you have accOmplishe4

to date and three specific things you would ,like, to accomplish
K

in the future. Signify each of the above by writing key words

above the appropriate place on your life line.

Study Questions:

1. What are the implications of your past accomplishments,
present abilities'and future aspirations for your chosen
career and life style?

_-

2. Are there any Conflicts, inconsistencies or challenges;

3. How do you deal_with-these?,

Refect on these questions write at least three things you

learned, re-learned or discovered about yourself as a result of

this activity. Responses to this activity may be shared in small

or large group disCussions.

Activity 2: Forced Choice - Work and Life Style Preferences

If you had to chose one or the other of each of the following

pairs; ithich would you choose? Circle your choice in each pair.

53
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Large Income/Status

Power/Social Relationships

Independence/External Direction.

Active/Contemplative

Rural/Urban,

comikitted Schedule/Come And Go As You Please

Loner/Grouper

Leader/Plower

Security-/Adventure

Social Constraints/Free To Do You Please---
.411

Cultural Events/Sports
,

Outdoor Activities /Reading

Predictable ScheduleiTravel
l'-

llighly'SuccessfuldAmple Leisure Time

,.t

Casual/Formal

Int'llectual Sti

il
Lion /Physical Activity

if
[ Law and Order/ An i-EatablishMent

Big Fish In'A Stnall Pond/Small' Fish In A Big. Pond

45

PriyAcy/Publicity

Seri.os/Playfql

Inpovator/Implementor

Parties/Church Work

Social Contribution/Family Relationships
..

.

. , 1 .

Desirable Job/Desirable Location'

a.

4

.

54
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A - 'I
-iitiviey Skr'Rank-Ordired-ForcedtChoict ,,-..

.110. ., ,

V Using the above.chqiees (Adtiortty 2) and-the plicatiohs

° - a ; ,q -, -

.'from your life line-(ActivitY,A). as a soupoe of
.....,

1

.
......... is

ems, likt 10
*

'A.
%

8k. to i5 work and,iife aty/e'preterendes that your believe are
..

9,4:
,

, .
. e

.
important to you'. liting(ielected key4ords; rank order these

, .
.

. .
er , 1

.

preferences by strength,-(see ladder below) t&west (1) to highest
- 41,. . !.-.

46,

(10 tb 15): -Ave your priori compatible with your phosen
4

career? In amallIgroups of three or fou is eots may compare

40
and dttcuss their responses ip,ternalkof pro d career choices.

. 0. , .
k

10

41.

4

e

A4tiNtitY.4:
'az

,

Ideal Day Pie -,:liFfa Style (This type of activity

is vellsuited for if.neftration into elementary or

secondarfmatliemitics 'classes);

d circle to represent an ideal work day in your life.

,.

\\,0 ..

Usir-4, dotfed.lines, divide your circle into four quarters. "Epich

.
. t

quarter
,

'r0Wresents-six hours. Estimate how many houra...0 yodr
p . -'') '. "

idesl day yOU would *pond on each of the following areas: sleep,

4110.

work, with friends,-with family, alone, leisure a ivities
A

(hobbieb;sportfs, ttc,),yolunteer olpsocial dont ibutions, etc.

.**

4
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Using solid lines, draw slices izl your pie to reprisent the port'

of your 24-hour day spent. on each area. You may exclude or add

areas to Suit your qwn lifirstyle.

r111
4

How well your ideal day fit a typical day in your chosen

Your circle may
r

begiti.by lobking.

like this.

career? How migh ou realistically change .a typical day to
,

2ire closely co ailM to an ideal day? How compatible is your

ideal day with your desired accomplishments activity 1) and

chosen priorities activity 3)? Are there any inconsistencies?

How lo you deal with these? Write your answers to these

questions in your career journal.

OPTIONAL --Activirtis 5 and 6: Self and Other Recommendations
(These kinds of activities lend
themselves especially well-''to

integration into language arts
and art).

Am
ill* 5-1mgmintutes to write down,all the positive things you

can think Ot about yourself. Include strong personality

1, charactiriptics, specialAilills you have, your interests and yoi

accomplishment, Also jot down things you would like to,be and

the 'things: you are working on tOicaming.

5 t3

A

1
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Using the media and materials of your choice,wri,,a "commercial" '

for yourself Thrs might be a newspaper ad, a _poster, a hilliseard,

4*

4
a TV comMere41 etc.* This, activity may be done in class or-as a

homework assignment. Include this commercial in your career notebook.
I

Sefect a classmate to interview based on hii or her'advertisedent
, s.

The focus.of yoUr interview-should be to assess your claismate's
6

'strengths, abilities and interests. Write a-letter of recommendation

6 for your classmate's career journal based on the results of your

1
.

6

intervtiev.

.

Activity 7: Summary,- Personal Evaluation Paper

From yodrliereer Jima write a summary evaluation paper

reviewing the resultsia dilabove activities in terms of your

'projected career and 1 fe style preferences. Discuss the, implicatiOns

.
-

for your chosen career. If'you are not-sufficiently familiar with
-

I

4 J" thii_career to know all, implications, interview someone presently.
, 0 .ito

involve4 to, or knowledgeable abolkjour chosen-career.. If you

0 .
t

i . are not settled on one career 'choice, Select one of your career
, 4

options and write your-summary in farms of it.
,

Activity Deve merit of a `Self-Awareness,Activitfor Classroom

Using the resource books listed in the following sections and

the sample,activities you have experienced in class, develop a career

education self-awareness activity for classroom use at a specified

.1 V

elementary or secondary level.; Tell what subject - matter area(s)

5 7
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it may beiniegrated into and the relevance of the activity to

- career education.

RESOURCES

1. Books:

Canfield, Jack and Harold C. Wells. 100 Ways to Enhance
Self-doncept in the Classroom: A Handbook for Teachers and
Parents. Englewood Cliffs, New Jersey: Pientice-Hall, Inc.,

4°17037

Hat ley; Robert C.and Hawley: Developing- Human
Potential: A Handhook_ef Activities for Personal and
Social Growth. Amherst, Massachusetts: ERA Press, I975.

Howe, Leland W. and_Mary Howe. Personalizing iduCation:
Values Clarification and Beyond. New York: Hart Publishing
Company, 1975..

Mattox, Beverly A. Getting it all Together: Dilemmas for the
Classrboti. Sin Diego: Pendant Press, 1975.

Raths,'Louis E., Merrill Harmin, and Siddey B. Simian. Values,
and Teaching: Working with Values in.the Classroom. Columbus,
Ohio: Charles E. Merrill, 1966,

Simon, Sidney:Leland W. Heave, and Howard Rirschenbaum. Values
Clari ication:-A Handbook of Practic 1 Strape ies for Teachers
and Students. New York: Hart PubliphingCompany, 1972.

..ThaYer; Tom and Kent D.,-Beele ,4"(eds.) Activities and.Exercises
for.Affective Education. Special Interest Group: Affective
Aspects of Education (American Educational Research AssoCiation,
1974, mimeographed. .

2. Instructional Resources:
r

Resource(Persons,_e.g. teacherS, prineipals and other
educatiOnal personnel, Career placement people

Agency fa& Instructional Television, Bread anal' Butterflies: A
Curriculum Guide in Career Development. tioomfhgton, Indiana:
Agency for Instructional Television, 1974.
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EVALUATION

The outcomes of this unit are to be assessed .by:

50'

i.

1. the students' personal career journal evaluation papers based .

on the following criteria:

a) the student's ability to identify his or her own interests,
abilities and values.

p

b) the student's ability to describe the implications.of his
or her own interests,i,bilities and values for career and

life style preferences-.

2. the students' planned self-awareness classroom activities
based on the following criteria:

A) the effectiveness of the activity for, the development of
self-awareness at a specified age or graWlevel.

b) the relationship to the elements of career education.

c) the use of resources relatidto the develbpment'of self--
awareness and career education.

3. student rgsponies tothe following unit evaluation form:

UNIT EVALUATION

1. My general reaction to this unit is:

Low High

1 2 3 4 5

2. My involvement in this unit was:

1 i 3 4 5 ii

-3:, The usefulness of the information gained .in this

unit for me is:

Loy High -

2 3,. 4 5

4. The strengths of this unit were:

"

5 9
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5.' The weaknesses of thAs unit were:

sessions.



APPLICATIONS OF CAREER EDUCATION IN
GENERAL LIFE SCIENCES AND AGRICULTURE

DorOthy-Dalton, Human Development

miimmerf6m

I

This unit'provides a topical outline of a 12-week seminar fort

first'year technical students 4n the merchandising prOgram, As'an'

r
tion in the ptogram, students may spend the first, second, and '

fourth semester incthe classroom. The tiffid semestei (actually

/-
from June 1 to December 31) be be in placement training-. Students

are placed in a retail establishment and experience a training

program provided by the cooperating merchant. The 438 students .

accepted into the associate degree program tend,tO come from the

.

areasmost rural of Maine. Many have no idea what a career in .-

merchandising irOolves,bot they all "like clothes`" and hope to

be either a designer or a buyer. Also, they want4to attend the -

University of Maine at Orono but may not be admissable to a

baccalaureate degree program. In most cases, they did not take

the college preparatory course in high school. Because of their

interest in clothes and the desire to attend UMCcguidance counselors

recommend the merchandising program. . The seminar is arranged in

cooperation with 'the Maine Merchants Association for the, purpose

of.prienting the ,student to a more realistic view of the total

retail field. The seminar is designed to give the students an

Overview-of the retail field. At leist one-third of the students

will elect to go directly into placement training at the completion

of this course. The majority of the. remaining two=thirds will obtain

E)1



summer employment in some aspect of merchandising.

GOAL

53

44,

One unit goal is to.change the attitude of the students by

broadening 'their knowledge of the tot retail field. It is

t+a
)

hoped that through awareness activi _)et the students will become
)

more conscious of the various occupational options, and of

merandising as not necessarily a high profit, glamour industry.
4

Also, it is not &profession for the shy, th&timid, the slow or

the unmotivated. Information gleaned from the seminar should help

the students to reflection their suitability to this type of a

career and to lessen the disillusionmeat_when participating in

placement training.

OBJECTIVES

11. The students will establish professional rapport with merchants.

2. The students will recognize and identify various options in the
retail field and -what factors contribute to success.

3. The students will develop the skills necessary to complete a
job application and write a resume.

4. The students will be able to,recdinize and describe the lay-out

of a store.
J

LEARNING ACTIVITIES

.1. The students will participate tn panel discussions with the'

resource persons to acquire attitudinal and informational

changes about merchandising as a career.

2. The students will complete a job application and write a

career resume.

3. The students will visit a department store to observe all

'otierations from the receiving platform to the counter or

point of sale.

(2

er

b'
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4. The students will participate in role playing, to give them a
perspectiVe as to the function of the salesperson, the manager,

and the customer.
I $

RESOURCES

1. Assessment Instruments:

Pre/Post Test, Seminar in Merchandising (Appendix A)
_

2. Instructional Resources:

Members of the Maine Merchants Association; career planning staff

Local Department Stores

Topical Outline for Seminar in Merchandising

a. looking Back - Looking Ahead

b. 1976 Placement Training Experiences

c: Heine Merchants Association

I
d. What the'Merchant Values

e. Haw to Get the, Job

f. Preparing the Resume and Application

g. The Best of You

h. SiudentRep9rts on Placement Interviews

i. The Dynamics of Retailing

j. The Law the Merchant

k. Behind the Scenes - Store Totir

1. The Psychology of Buying

EVALUATION*

a

1. UMO course evaluation form (developed in 1975).

2. Student evaluatiOn'- pre and post test (see Appendix A).

3. Student reaction to resource people.

63
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4. Input frdM students who experience placement training_- monthly

report forma.

*There is no standardized instrumentr<m!asure change of attitude

for this particular field.

TINE CONSTRAINTS

50 minute periods over,a period of 12 seeks.

a
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PRE/POST TEST

1 ISA
Seminar in Merchandising

Complete the following statements.

1. The characteristics a merchant looks for in hiring a sales

person are --

2. The aspect of merchandising that appeals to me most is

3. Selling groceries is not the same as selling high fashion

clothes because

4. The merchant Makes a profit of 7. on clothing items.

5. The.following jobs likely to be offered to associate degree

graduates upon their entrance into reboiling are

6. Opportunities available to individuals wishing to establish their

own retail stores are

7. I anticipate that the working conditions for a salesperson will be

The primciple differencesbetween a department store and a

speciality shop are

9. The proprietor of a small store is closer to^his employees than
a

a department manager because

Of

10. I disagree with the statement that the customer is always right

because

6!)

4
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'INTEGRATING CAREER EDUCATION INTO COUNSELOR EDUCATION
Donna B. Evang, Counselor Education

INTRODUCTION

Organised approaches to career education at the graduate

school level are often lacking. It is assumed that graduate

students are ready to assume responsibility for such direction

with only incidental attention to such selection.
141

Experiences with graduate students at both the master's

and doctoral levels in guidance and counseling indicate that

though these students hake a general idea n direction, they

often have net hid opportunities to explore all of the

possibilities in this disciplinetof counselor education.

This course unit applies to beginning master's degi4e

students in the various components of guidance and counseling

at the University (of Maine, Orono. More Specifically: g 40.

Elementary School Guidance and COUnseling,

Jecondary School Guidance and Counseling,

Community Agency Guidance and CounselNi,

Career Education Specialists and Student'Personnel Work.

The purpose of the unit is to expose beginning students to the

total spectrum of career possibilities attendant with obtaining

wx
the M.Ed. in guidance .and Counseling offered at UMO.

GOAIS

The goals of the unit are consistent with seven of the

el$ht career education elements as proposed.in the resource notebook

r

4
.00
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dev d for use in the career education seminars for-university

onnel:

/ Element 1. Career Awareness - To gain knowledge of the total

spectrum of careers in guidance and counseling-as offered by

the Counselor. ducation Faculty at UMO,

Element 2. Self-Awareness - To gain knowledge of self as
,related to j771UTENTZTEin in a helping profession working
'in settings dictated by training.

Element/3. Appreciation and Attitudes' - To gain an appreciation

of what the work role entails based on'the direction one chooses
within the context of counselor education.

Eleient'4. Decision-Making Skills - To use th4 knowledge gained

in he unit to apply rational proCesses in reaching-a decision
related to counselor education.

Element 5. Beginning Competencies - To gain knowledge of the
skills necessary to competently perform job-related teaks in
various careers in counselor education.

Element 6. Employability Skills - To gain knowledge of the
affective skills,necessary.for career placement and advancement

in various careers in counselor education, .

Element 7. EducationailAwareness - To perceive the relationship
'-between graduate educaeion in one or more of the counselor
,education components and professional/personal Life roles.

OBJECTIVES

,../ The objectives of t4 unit sled the concepts to be learned are
)

in
-consistent with the unit goals and are as follows:

1. To become aware of one's career identity within a chosen
component of counselor educatidn.

2. To gain knowledge of self and clarify one's value system

as it relates to c, professional goal.

3.- To gain understanding of what one's chosen professional
goal means in terms* of an active and satisfying work role.

4. To develop a career dqiction and de'ise a plan-for
attainment of awe.
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5. To have an, understanding. of what competencies one needs to

Aevelo , related to chosen pridessional job-related tasks.

6. To explbre the possibilities for employment related to*one's
profeasonal goals.W, .

.

.
t 1

LEARNIN wrrns .
short sequencdU of career -life planning activities 'adopted

a program by Lucinda E. Thomas, Colorado Stafe University.
ese exercises,shall be two hours each for a total of four

ours. . .

/Example 4 : 'Life Line
114

/ Each member is asked to draw a line on a piece of paper.

/ The line can be horizontal, but the experience will take
on added meaning'if it is drawn to "mirror" the "up's" and '

"dawn's" of each member's life. A "B" ia'put at the extreme
left of the line (Birth); a !To" is placed on the extreme ,

right of the line (Death). Each member places an "X" on
the line 4f-where he/she is "now" in his/her life. FIDOM

"B" to "rVuesibers are asked to reflect on their phst and
represent the-past ontheJine. From "X" to "D" members
are aakedto project themselves into "the future and represent,
their projections on the line. The.life lines are then, shared

within the small groups. The facilitator encourages questions,

commibts and discussion. A total of two cLirsti periods'of 60

minutes each il.needed.

2. A presentaaon to the clies'hy each member of the Counselor,
education faculty who assumes major responsibility for the,
variouscomprinents. It is expected that the faculty member
will address the-issues described in the 'sections: 'Gods,
andObjectives.- A total of five class periods will be needed.

3. Each student Will intervie1 a person' Eurrently empl,ed in an
area of professional interest. The interview should focus on .

the issues described in the sections: Coals ang Ob3ectives.

04. StAgents will participate in one class session related to values

clarification. The purpose will be* to aid the students in _

identifying their values and interests.

5; Siudentswill develop a "W PrOfeitaiofial Self Inventory" based

on aspects of Career Educatioritearner Outcomes as-developed

s
--
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EVALUiTION-
0

The evaluation of .this unit'Uill be accomplished,in the

following manner: ik

1.'4The student will develop in writing a plan for graduate
'education in Counselor Education which will be consistent

tA

a) the students professional goals.

, fk,

b) the retiourcewavallable in the counselor educition program.
v ...

.; 2. -Telestudent and the student's advisor Will evaluate the plan.
One copyhall be retained in the department fill and one copy
shall VP retained by the studedt.bearing signatures of both '

student and advisor.

TIME 'CONSTRAINTS ,

The module is nine weeks in length and carries course credit-
p

of-two. jraduate credit hours, not applicable to.graduation. The
0

tad ould hold weekly two_ hour meetings' for ,the nine wilti.

..

fi
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CAREER timmuumpoit MI] LIFE ACADEMICS
Stanley Freeman, Support Services, Education

INTRODUCTION

Career 1education literature ref a to the continuum that

61

begins before ktAdergarten and exte tds to retirement. However,

planned.programs in career educat on consistently cease with

.ghe end of formal schooling, either at grade 12 or 16. ,Little ,

attention is given'io the needs Of mid-life adults except for

apet al counseling services, predominantly for women reentering .

the labor force. The prebent unit is proposed for inclusion in
0

a planned intititutional career educatioh package.

The target audiencefor this unit includes the faculty, the

profeasiOnal staff members, and the administrators of a college
4

or university who have reached mid-life (approximateAt 35-55) And -
_

. desire Oerdassess heir life goals and prospects. For convenience,
z0.

lhcagrOup will be collectively identified as academics ,

Current literature on the mid-life period rejects the notion
-

of unpiersal Crises, although it acknowledges that in individual

cases a combination of circumstances may precipitate a crisis., rn

#

4 " general, the mid-life periOd is characterized as one in which

transiEions, or passages, from one period of stfability to another

are commonly experienced. Reassessient
41
of life opals is the most

,44

common fhime of mielife,and extends into all aspecti of life
At

experience. Such analysis may often lead into a transition period

marked by anxiety and despair, producing in some paralyzing feelilga.
4

oti

A

4
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of inadequacy. _While-occupation, or career in the larger sense,

ie not cholen intnation from other life 'elements, it does

have'a central and fundamental 4nfluence on the sense of self.

Reassessment of one's career goals and achievements at mid-life

may disclose the likelihood thih earlier aspirations will not be

achieved, and thit those
,
aspirations-may have to be scaled down.

I.
.

-_ - 4E-
.. .

The more than adequate proft7r may never become President. of

,theecampus, or national chairmen of his professional socieq
1

The director of-financial aid may see the controller's post

-

passing.6to a younger-colleague.' The achievements in good teaching

and sound research may-appeir "too little too late"- even though

they felt important and satisfying while one's career was beidg

established.

The purpose of this unit is to assist mid-life academics in
-

re-examining their career paths in "terms of total life goals, and in

exploring whether 1a career change would be appropriate. A.career

1
change is defined here as a movement out of, the higher,education

.enterprise, not a.move to another=institution, or a change of

'level and activity within one's -present institution.' Career

changes, of course, are.beidg,7ecessitatbd by the shrinking

) academic labor market. They may also be dhoseri by some academics

xl
-

who,experienge a let-dowa iA job satisfaciiop, orwhose goalp and

iliteresfs have broadened and changed, with a .mid-life transition. ,

Through t4e unit it is intended that peer support.and-Up-b*date

information about the world of work will generate renetied self-
,

I

4
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confidence, a recommitment to academies_ or an assertive effort to

implement a career change which has promise of greater fulfillment

of life goals.

. COILS
"C

The particular goals for this unit are subject to modification

4

1

for the'specific group which is enrolled.' An. orientation and
V

'familiarization sessidn will determine what -adjustments may be

,

. appropriate to accommodateactual backgrounds 'and -interests. The

%goals are:

1: to examine normal transitions of mid -life.

A

v
tcri ntify sourcep of dissatisfaction One'spreseni
acaftic career an life situation.

3. familiarize. academics with, the world :of work outside

ademe.

. to compere potential satisfactions in non-academic life with
ttiose of academic,life.

5. to ,identify hurdles' in' moving from

at mid-life.

academe to other work

to prepare academics for job-see king outside -of atademe,

OBJECTIVES 4
For each of the preceding goals, certain objectives for

student performance are set

developed in the process_of

forth. Additional objectives may be,

working with the group. Students;

upon,completion of the unit,,will be able to:

1A. describe at-least four "concerns", or problems of mia-life
adults and report their prevalence In the general population.

.
*

B., identify; one, difference between the sexes in their aspirations

at mid -life.

_

&
.11

,
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2L. list five personal life...01s,

B. expriss to peers one's feelings about present degree of
,

attainment of those goals.

. C. give areasoned,estimate the'employment conditions in

academe for the next 10 years and the impact oil those'

conditions on life gols.

deicribe for each of five non.academie lobs, the job
cluster to which it belongs, the nature of the work,
working conditions, rewards, and 'propsects for employment

during the next 10 years. ,

B. List major qualities commonly desired by eWployers in

mature workers.

4A. list the positive features, in terms of personal life(

goals, of two alternative non-academiC jobs.

B. desckibe prospects for early retirement from present
academic positions &nd two alternative non - academic jobs.

1

SA. dame and describe methods by which employers may create
barriers to employment of the middle-aged person/.

B. describe for each barrie its Legality, and-methods/used

to overcome the harriei%J'

C. identify personal obstacle's Ito- change.

6A. prepare businesswtype prolpasional.resume.

B. build a card file of prospective places for relevant

non - academic employ7ent.

C. 'pursue job/hunting *ith self-confidence.' .

LEARNING ACTIVITIES

The activities'are suggestions from which individual lessons' ;
..,

.

.

may be put together and are not nIcessarily in lesson clusters,
.

f

but they are coded-to each objective. An orientation and inventory

session should be scheduled to'rective feedback fromthe students,

on the goals'and objectives, on their state of self-awareness and

A

knowledge of the world of work., A pretest inventory of self-
.

. 72
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A.

information would be useful for

evaluation.

Divide the group into dyads and have them interview each
other to determinework history, present attitlales_toward
job and life sitliatiors..mCPe results of interviews for
introduction of . partner to the "kola group. Continue -

the discussion and develop a list of problems; concerns,
and worries expressed by the group. Establish threi
'tesearch groups and assign one group to read and report
to the class on the problem% of middle-ige,presented to
IIIENLIE. Similatly assign the other groups to Anta
Middllseged Man and Inner World of the Middle-Aged Man.
FolloWkrodp reports.with'discussion of how'the problem
riot of the group compares with the literature.

B, Send a research group to'visit a local. women's center-

on or off-campus to learn about program and clients.
Discuss mid-life transitions described in passages with- ,

spouses, and, report to class. Read Chapters 12, 15, 16 in
Passages.

.

2A. Start Oyads on the workbook "Planning"four Future."

Schedule a session for feedback from dyads to the class
on the result's of the-workbook exercises.

C. Prepare a, group lipt of changes experienced and antidipated
Alp the conditions of academic employment. Have volunteers
dontait professional friends who work in institutions, that
have entered collective bargaining and report to the class
on changes in working copditions. Save research' groups
-review Change and ChrOnfcle for data on the future of
academia employment. See especially Change, September
1976, p, 37, 118,.

'1

3A. Explain the "Career Educationticcupational Clusters" and .

,..develop a set of newsprint charts on which to ent4iTtles,
of occupations discovered by class research that fa into

each-cluster. Skim the --New -York Times and Wall Street

Journal for interesting and unfamiliar job titled. Collect
career education syllabi from each acalpic depariment and
list occupationsion'apeopriate career cluster ;chart. Inter-
view-the campus cooperative education director to.lesro the
full scope of work experience` placements and the names of
partinipating companies. ..Interview returning cooperative
education students to learn. about jobs they experienced and
observed, establishments they would like to work in.

. .

.

4
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.

Volunteer to lead a local senior citizens discussion of the
retirement experience, Learn what the acadeMic institution
can do.fpor them. Learn. also what they would do for careers

.iftheycould be 40 years of age again. Send a research --

grouTi-to the small Business Administration offiCe to learn ,

hat assistance is)available to stait a small business.
g as a guide "Observations of the Work Milieu" and

dterviiw a non-academic worker whose job ip completely
foreign to you. Volunteer 'your 'services as a governmental-

agency or a business for the mid-wfnter break or the summer
in exchange for an inside view of the-organization; Takea
summer job outside of academe.'

B. Start using the workbook "Quick Job Hunting Hap." Inte'iview

a college placement officer to learn what employers are seeking

in the pedple they promote: _Using the research groups,

conduct a community survey of managersand.presidents to
determine their opinions.toward hiring middle-aged, qualified

persons. Attend the national convection of a professional
association in a new field of interest to you and observe
the'placement activities as well as the program.

oa

4A. In dyads,r.p0410gethr the' outcome of working.thiough "Planning

Yout Future ".- "Quick Job Hunting Guide." Invite a SCORE
`(Service Corps''of Retired Executives) representatiVeto present
0 the class the" pros and cons of running your own business.
Voludteer to explain your present job to a group of elementary

or high school atudentswhicb 14trained in career exploration.
Make.notes of the questions asked which give you a new perspective

on your job. Share your new perceptions with the class. Interview

Alumni at reunioh time about their +ork and satisfactions.

B. 'Wag research groups determine. what the requirementi and
_conditions for retirement before age 65 are in your own
institution, the civil'service, and the major'businesses in

your.atea.

5A. Review"the results of community,surveycdiducted'in 3B. rat'erview

middle-aged acquaintances who have .been job-seeking to learn what
barriers they may have encountered. Brainstorm possible barriers
to employment of -fhe middle -aged. Invite workersfram Human
Rights Commission of Equal Employment Opportunity Cammfision to

discusi the list with'the class and indicate which may be eal,

` which may be fantasized.

. Read Chapter 15 in 'Inner World of Middle Aged Han. Request

campus Affirmative Action Officer to explain legal status of ,

older employees. Using research, groups, prepare position

papers for publication en the-assets for business of employing

the mid-life academic. Invittanerof employers to meet
with the class to discusi the papers.

'1



67

C. -Complete "Planning-Your Future."

6A, B, C. Read What Color is Your Parachute? and Chapter 3 of
"Career Alternatives for AcademiCs." "Role-play job interviews.
In class, critique each others' resames. At final *lass meeting
ask each person to announce the action plan she/she has developed
for further career development.,

ESOURCES

,
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EVALUATION

The final judgement on the effectiveness of this unit does not

require implementation of a career change. Reaffirmation of an

earlier commitment to an academic career may be a positive outcoade.

Whether or not the individual chooses to change careers, his

`suc essful,transition from lid- ,Life career uncertainty to renewed

confi e in a deliberated life plan is the desired.outcome.

To evaluate the-unit, several methods may be employed. If

a pretest were used, it could be repeated as a posttest, A

stapdard measure of self-concept; such as the Coopersmith,
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Self-Esteem Inventory,vould help determine whether there have

been gains in this critical component of mid-life adjustment.

Rather than lising separate measures of .the attainment of

each objective, stUdents should be asked to prepare a written

actipn plan for follow through on their life goals as formulated

in two workbooks,, incorporating their understandings of opportunities

and hurdles in the worlitof work. Implementation of the action plan

could be measured through a six month follow -up of individuals.

One further evaluation would be whether or not the group

initiates and supports a'move to build the un4 into the

institution's employee services at the_expense of ite own

departmental bUdgets.

TINE CONSTRAINTS

It is intded that As unit be conducted once a meek, as a -

two/hour seminar. The group may, prefer two week intervals between

sessions ,to allai-time for readings and data gathering from the

community. A minimum,of ten sessions should be,schtduled.

Depending on interests within the group, some sessions may be

divided into two or :three section- with.,seiarate topics handled

simultaneously.

ti
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APPLICATIONS OF CAREER EDUCATION IN.EDUCATIONAL FOUNDATIONS
James E. Hart, Foundations, EducatiOn

INTRODUCTION

Successful career' awareness includes self-awareness. Career

Awareness - Phase I- focuses on the development of self-awareness

for students at the undergraduate level of instruction. The unit-

described'here is designed as a module or mini-course open to all

students of the University of Maine at Orono on an.elective basis.

The essence of successful Performance iti most fields lies in

the effective understanding and use of the self. The development

of this personal quality has not been neglected in the training of

doctors, counselors, ministers, and social workers. It is equally

important"that self-awareness and personal development not be over-

looked in the preparitional program for teachers. To be successful,

a program for career preparation should effect its' participants

personally.

Thepurpose of this unit will be directed toward the discovery

of one's self and examination of how others react to one's self

or personality. Since experience indicates that one instructor

cannot facilitate proper interaction if more than 20 students are

involved, the' class size shpuldbe limited to about 20 members. It

has"been found that a balance of males and females in the classes=

seems to enhance the effectiveness of most of the personal mowth

exercises. 'Therefore, efforts should be made- to insure an approxi-

mately equal number of males and females in the course,.
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/
- The goal of this unit can bast be explained through the

. .

of the following diagram based on'the Johari Window.

- ,

I
Revealed Self

C

Bad Breath Area

B
...

Hidden Self
D
-Unknown

0The entiie window depics the total personality of the individual.

The various facets of the individual's personality are represented

by the four panes of the window.

Pane A represents that part of the individual's personality

that one is aware of and ii willing to share with others.

. , Pane B represents that.part of the individual's personality

0-
that one,is aware of but is unwilling to share wish others.

Pane C representxthat part of the= individual's personality,')

,

.

that is evident to others but of which the individual is unaware.

Alathough the label, "Bad Breath Area;" bears negative connotations,.

both positive and negative personality traits may be found in this

area.

Pane D represents that part of the individual's personality

( that remains unknown to both hiMself and to others.

Sy

Since It is only the revealed self that one'can consciously

use in dealing with others, t e goal of this unit is to expand .

the revealed self area of the personality. This expanded revealed

.50
e4
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-

self then prvides the individual with a Role effective tool
_

to be used in dealing with others.

.OBJECTIVES
c

The objective of this unit is.to expose the students to a

variety of conditions under which they can practice self-disclosure

,Band receive feedback from others.

tk.

Through self-dliosure the revealed self area of the indi-

viddal's total personality is expanded and the hidden self area

dpereases in size.

W."
Under conditions of,feedback the "Bad-Bteath Area" of the

4total personality shrinks in size and the revealed self area
, _40

ant

undergoes a corresponding increrse ip,size. '-

Through an interaction of both self-disclosure and feedback,

the unknown are of the individual's 1:11sonality also decreases

in size and this causes an expansion of the revealed self area.

The following diagvramdepicEstheAective of the unit and .

the "hoped for" effect insofar as the unit goal is concerned.

4
A
'Revealed

Self
Area

C
Bad
Breath
Area

B _D

Hidden Unknown
S Area
Area .

LEARNING ACTIVITIES

The majority of the class meetings will beconducted soas to

. Student Expo=
sure to Self
Disclosure and
Feedback'

I

4

Ail
Larger
Revealed
Self

C
Smaller.

Bad

Breirth
'Area Area

B 7/D
.

Sma er Smaller
Hidde Unknown

\Self Area
Area

give each-student an OppOrtunity to disclOse information about him-
,

I

I
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Belt in a-nonthreatening atmosphere and to receive feedback as to

how other members of the class are reacting to him. Students will

explOre effective ways of expressing"themselesin-interpersonal

relationships. Some students may diivcover that they wish to

strengthen or alter certain facets of their personalities in order

to become more effective in their interpersonal relationship. The

lonllawing sensitivity and group techniques can. be used to give the

student opportunity tb view the effects of hisN(41n, and other,

personalities. It it suggested that the instructor develop his or

mkt

her own exercise, but for purpose of eXample,the'following 4-

.1 niques are listedrThey are all described in 100 Ways tb Enha ce

Self-Concept in the Classroonri The Name Game

The Nourishing Game Success F tasy

ComLercial of Oneself Guess Who I Am

One of a Rind `Personal Time Line

The Public Interview Pride Line

BakerLs Dozen The Trust Walk

The Car Wash, Five Years Ahead: Resume

In addition to participating in various in-class activities

and discussion, the students will be required to complete a variety

of non-traditional "homework" assignments: Thesejomework"

ssignmants will involve such things as:

e
Begging a dime from a_c4dPiete stranger.

00

Staying in i bar until closing time.

Spending an hour with another member of the-class.
,

C!)

41'
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Participating in some new "risk taking" activity of their

# 4

.

A,

74

own _choosing.% L h, 40 .

Writing personal resumes to 101144par a jo

have-hall no formal training. T.

.

or which they ,

k°.

10

Writing predictions of thdir 'own future for the next 50 years.
, .

1

The purpose of Alest exerci#esais to encourage the student to give,
, , .,_, ...." .0.A

' .
A

further thoughts to in -class activities and to utilize personal-

development
.. -

skills outside the classroom. When students are put
,,

..

..

into situation where they clan actively onitor th!1.r-thoughts
Ao.

4
and reactions real personal growth is racist llicel;to"take place,

t
4
--13245pURCES ,

,

, 1
.

'II, 1. 7k,CatS(,C
4 ':-

VI, . 0 .

'Canfield, Jack and Wells, luaroid C. 100 Ways to Enipance Self-

oncept,,in theClassrO014: Eng'lewood Cliffs, 'Neil Jersey:

Prentice-kill, Inc., 1976.
. . . )

,,, .

I

.. -. , .-1 ,
* '

Johnson, David W.' y,eachiti 01.46. Englewood Cliffs, New Jersey:

Yrentice-Hall, Inc., 19or. Ir

Boy, Angel .V. and Pine, Gerald 4 Expanding the Self. Dubuque,

'Iowa:1.1t. C. Brawn CompanyPublishvs,'-1971,
w.

.. rtt
2. 4(slement Instruments:.

.

%,

.;%..

'Persontioninvento (POI),"-Educatigpal

1111" Teiting Sepricq, fan Diego, Ca:,; 19680'
..' .'

EVALUATION .

'
.

$

0 ,

-

..,

..

Evaluation wil bi a joint'relfonsibility of the instructA04-'
. , ,

& Industrial

and the individual student
40.

A.finil grade-will: be-agreed upon,

1
%- by the student lind the instructor at an individual (Valuation

ce.ren ,
confe

,.,

-' .

,
.

-

1
.

.,
re

Ili, 4

e Al"The--ottler.fdrmal evaluation:instrument
e

uded will be a pre and

r c. ) 0 ,

post administratiOh of the Perdonti.Orientatidh Inventory (pm ,4

le

S3
"t''

4

et

.4
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N.
VIt will tp used to help a nts analyze their personal goalsT

The results of these invealidries will be Scared with the studers

and Will be used more for course' evaluation than for infxvidual'

student evaluation. tPre-- and post- administrations of the POI

should take place outside of the re ular class times.,
.1

T
6

IME.CONSTRAINTS .

I IPV
0

' Allesigned to encompass a time period of five

weeks. The class is to meet for two periods each w nd the

periods should be-at Yeast 90 minutes each.
p

444

'e

4

.

a.

6 r

R
c.

4

.

I
I
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APPLICATIONS OF CAREER EDUCATION IN SPECIAL EDUCATION
Dennis R. ling, Special ;chication

L.

.The-p pose of this inatructional unit is to deve/op a basic

awareness of typical role .models for the teacherof the handicapped..

It will be infused.in'Education M 172 Education of the Exceptional

Child, and Education X 198 Field Observation". The participants will

be itAived in,,activities in which they identify, investigate and

evaluate the various rold=m6hels currently being utilized in public,

privAanA state educational settings. The activities are designed

01peci ically to allow'individual'participants the opportunity to

0.

assess each role -model in terms of his/her own career-selection

criteria.

GOAL

participants will be as14sted in 'developing a basic

) ' ,

awareness'of role odels that thelteat 'er of the handicapped

utilizes in the public; private,and stateorducational settings

and will hairelassessed each role -model in terms of the paAlcIpant!s

individual Career-selealliecriteria41 e.

OBJECTIVES

The partidipants will:

1. Identify their own 'specific career-selection cri;eria and

share this Deformation with others is small group discuOiOn.

2. ,Discliss the various role models for the teachers of the haric/ii-

4 'capped aad how they maSirelate to their career

S5

1-

0

:4
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3. List the available direct servf es for the individual with a

handicapping conditio from' the al level to the state level

in'all educationat- ings and identify each in terms of the

following;

a) Ablic, private,or state Service,

tb) local, regional,or state, facility`

c) general population.serVed.(if known)" 0.

4.-Tiscuss_tbe available direct services and individually
speculate which role -model for the teacher of the.handicapped

each utilizei.

-5, Develop a commo reed upon interview format to be. used to

gain informat .n from eachers.of the,handicapped in various

settings abo role-models and career-selection criteria.

6. Visit three f the available
It

direct-service facilities and

interview teachers of the handicapped using the common

interview format.

7.- Evaluate their success, in speculating'aboUtthe rolelpodels,
uttlized in yarioy/facilities and 'share siterspecifice
informativon' with others in the' large group.

8. Assess their oWn career - selection criteria as they share the
information''[ career-selection criteria'obtained from inter-

' viewed teachers of the handicappea.

LEARNING ACTIVITIES

1A. IntrodUction and identification of "Career-Selection
Critefia" (brieflecturej: .

Introduce career-selection criteria bata presentation

of the degrees.of prpfeesional success and personal fulfill-

ment one has'had and is currently experiencing. This

valuable infoihmation,wheniseriously considered assists the
ildividual in developing a bilic awareneaa bf the,career-
selection criteria he/she deems importait.-Turthee esphisis-

should be given to the importance ofblerifying one's self
perceptions ,and setting oaf professions/ or personal goals.

B. Exercise s4eet 1:*."Career-Selection Criteria"

C. Group discalatron partifipants:will share heir
n

selection criteria's in a small grpup (triad).-

-

r

career-
' .

1

sif



V
4

78

D. Introduction and identifiCation of "role-models for the

teacher of the handicapped!! (brief lecture):
Introduce the "role-models i'orrteachers of the handi-

capped" by presenting the continuum of services based on

the principle of the "least restrictive enViroement." Use

transparency I and resource "SpeCial Education Regulations

and Guidelines" if used in Maine./ The typical "q1e-models"

for the teachers of theyhandicapOed are as f011olff:' 1)

regdlar classroom teacher, 2) resource room teacher, 3)

itinerant resource specialist, 4) special classroam-teacher,

5) teacher assistant or paraprofessional, 6) parent or

interested community volunteer, and 7) specific specialists

(see tradparency 2.) Discuss the various-combinations of

roles that might also exist.

E. ti'ercise sheet 2: "List'of Availab.le Direct Servfces."

Participants will individually list the available direot

serviceAthey are familiar with in the state, and categorize

these, services in terms of specific criteria.
, .

F; Participants will share and combine their"lists of
available services" in their small group (triad).' Materials

needed are blank sheets of newsprint and markers.

G ;' -Each smalligroup present it combined list to the

large group and a master list will be Produced. terials

needed are newsprint;, - markers, chalkboarkor overhe d

projector.'
b

,J1., Exercise sheet 3: "Role-Model Sptpulation" should be done i.
individually by copying the "masar ii's,t" film Activity 3 410-.-

and indicating which.role-modeLeare perceived as t e

primary one utilized in each facility.

I. Divide class into groups-of 3-5:1/4- Each small gro .will

design an intarview.format to be used to gain information

about the role-modelafor the teachers of the-handicapped

and 'the 'related variables that influenced that teacher's

. .1 particular career chdice, The interview fdrmat should

reflect each partf nt's input. Materials needed are

newsprintand markers,
,1

:Arrange for field obse ation and interviews by-iadividual

participants at three se 'f- selected direct adrvice facilities.

leis suggested that the rticipants be'responsible for

making their own visitation arrangementsi and the visitations

be done within a three-week eriod.

. '

I
4

V

I



79

*

K. Conduct a discussion: Pattj -.Participants should refer
to Exercise sheet 3 and evaluate theirisucceSs in speculdwing
what role-models they would find at various direct-service
facilities. Part II - participants should share their "succAi
in speculating" and to repo back information gained' froth

the interview (Stress: "Role-models and tareer-selection
criteria").. , ,

.

L. Exfrcise sheet 4: Each participant will refer to Eirercise
sheet 1 and the information gained on the Career- selection
criteria frda Activity K, Part II to evaluate his/her own
criteria. Participants will also list available direct
services.

RESOURCES

'1. - Instructional Resources: IP

-

"Special ucation Regulations and. Guidelines," Maine Dept.
of Ednkatlional & Cultural Services, Augusta, Maine, 1976:

Visitation to available dir ct service facilities for the
handicapped. .

Worksheets

Overhead 'projector 'and supplies-
. s,

Largelaank newsprint pages and felt -tip markers

EVALUATION',.

Participant

direct services.l.
0

the instructional

TIME CONSTRAINTS

will do pre-'aud post-lists of:available

Participants will also evaluatein writing;
;

4160
unit in terms of its goals and objectives:

- Approximately five two-hour sessions plus4i.Jthreareek

period for visi$Ations would be required._

gip

1 .

A

k -*
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EXERCISE SHEET: 1

"Career- Selection Criteria"

80

Part 1 Directions: Indicate an the folIowing:scales youi
perceptions of the -deg,r6 of essional success.

Past
low

Explanation; , :y

Present

medium high

low medium

Explanation:

. .

high

Part II Directions:. Indicate on the following scales your
perception_sof the degree of personal fulfillment.

Past
Sow

Explanation:

Present

medium high

. I

low medium high"

Explanation:

. 0
Part III, Direc ons: List specific criteria that j.nfluenced

your aas ents on- the above scales and indicate
the importance of each in terms of selecting a care

4 1. for the''future.

Importance Stecific Influencing Criteria -I

Share your comments with the

Sg

small group,

.4 .1

4.

A

al



EXERCISE SHEET 2: "List of Available Direct. Services"
_

Directions: Fill In the nameof direct service and ind ate wherl it is in terms of
the following criteria.

Nana of Direct Serviee

A

Service Facility

PUlic
A

Private state
A B, . C

T; reg. stat

-10 / I

General Population
Served (if known)

4D.

91
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EXERCISE SHEET-3.: "Role - Model, Speculation"

"Role Models"

J. Regular classroom teacher

2. .Resource room teacher

3. Itinerant Resource.Specialist

.

4. Special classroom teacher

5. Teacher assistant= paraprofessional

6. Parent or interested community volunteer

7. Specific specialists

Directions: Copyfthe master list below and ude.the above numbers
by-each role model to indicate the primary role-model utilized in
each of those sites (speculate)

Master List

41.

Pt/Airy Role-Model NumSer

Save this finidhed worksheet for actiVity6.

9'42

82
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EXERCISE SHEET: 4

1

0^A

_Tart ; Directions: Indicate on the following scales your
current perception of the degree of professional

success.

Present
low medium

Explanations:

Future

high

low ' medium high

Explanations:

ipart II Directional Indicate on the following scales Air
current perception of the degree of personal fulfill

ment.

Present
low medium -high

Explanations:

Future .

low medium high

. .

Explanations:

Part III. -Directions: AnsWer the flowing question:

.

1.- What do .you perceive the important caraer,...

selection eriteria for you?

Part IV Directions: List the available direct sery
for the halhdicapped and briefly, identify each. do,

111-
,

9"3

J.

11,

4

4
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Degree of
Impairment

1110DERAIE
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00.
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TRANSPARI" ICS 1

'Type of Program of Service.

Proportion of time in
Special Program (Degre
of lstrietion)

4
Student is enrolled in a regulir class; leari(ing

activities are supplemented.by special. education
instr4.tionalmattrials or equipment identified

by the Pupil Evaluation.Teat.'

B. Student Jas enrolled in a regular clats;l/earning
activities are supplemented by special education
instructional materials or equiient identified' .

14 the Pupil Evaluation Team; 'the regulai class-
,ropm teacher also receives special education
coAeultation with appropriate consultants identi-

fied by tlie,Pupil Evaluation'Team.

C. Student is enrolled in a
ceives less than.half of
ft% a Special education
resource program.,

regular class and re-
his/her instruction

.teachAr 4operatinva

D. Student .is enrolled id a special education class
and receives a majority of in,truction ffom a
special' education-teacher operating a self-

contained program.
4

Student i enrolled in a regional special educe-
tiorrday /program operated by a public 'agency,

F. Student is,enrolled in a private special, education

day #aoility...4*.

HIGH G. Student is enrolled in a special education resi-
.

'denttal facility.

Hs Student receives hospital or homebound instruct! or.

9 4

"I-
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TRANSPARENCY 2

vo
,4e.

TYPICAL RObE,MODEIS

l) Regular Classroom Teacher

2) Resource Room Teacher

3) Itinerant Resource Specialist

. v

'4) Special Classroom Teacher

5) Teacher Assistant or Paraprofessional

6).parent of Interested Community Volunteer

7) Specific Specialists

r

95

1
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APPLICATION OF CAREER EDUCATION TO FAMILY STUDIES %
Walters McIntire, FamilY Studies, Human Development
'John Silvernail, Family .Studies -, Human DeVlopment

INTRODUCT

The iii tent of the proposed unit will be to provide partici-

pating students with aernad overview of exiatin knowledge in tie

study of family interaction processes. and willconcentrate on the.

three major intrafamilial reldtionshivl: spousal, parent-child and,

sibling. Within this,general,framework th course Will examine such

t
`specific topics as sexualit td"selec

u .

AiPma , marital interaction,

ordinal position, divorce, aging and changing roles (see
%

Appendi; A
,

for complete fisting in CF 17 Family Interaction syllabus).
`-1

Individual topic areas4will\beixplored in ferms of historical,

. current and.projected future societal trends, andi)an attempt made

.11

to briefly examine all major theories. relating to the specific sub-

- units.

Emphas is-will be placed throughout on the intricate relation-
.",

ship which exists ,between self, family and life goals (fie: taieer,

GOAL

...

Toprovide students with a broad overview of existing

.

- 1 ).
, t

knowledge in the study of'family interaction processes.

OBJEC4aVtS ,

1. To provide all participating students with the foundation
knoledge outlined in paragraphs one -and two of the introduction.

2 To develop an aWareness of the importinc of family processes

in .relation to the development,and attainment Alife goals.. .

4



3. To explore and validate the concept of a family as both a
.pritary and secondarypcareer option.

4. To demonstrate the applicability of family studies to a broad
range of'specific'career dikectiong.

5. To assist the individual student in self-assessment and
clarification of his or her unique life goals.,

LEARNING ACTIVITIES OP

r. A lecturefdiScussion format is suggested with sufficient time
-reserved at the conclusion of each.presentation for iindvidual

.questions. 'The relationship of course content to career and
life goal development will be illustrated within the lecture
presentations. The-following list represents specific .

,'connections to be made between career development and family
interaction:

a) Timing of birth and control of total family size as it affects
career, planning and development for loth males and females:

b) Possible ef4pct of commitment to homosexual' orientation on
career seleCtion and stability.

c) Relationship between-social status, career aspirations
(Career' Awareness) and mate selection. The question of
choosing partners who.willcomplemenCor increase personal
Career development. 4,

/ d) Marriage stability and career stability. Life style and '

dyadic interaction pattdrns differ with career of either
or both partners.

e) Work and leisure-anoverall view of gOaldiricted time
usage.

f) Effect of occupational selections on modelsand methods
of chila'rearing. Employed vs. Unemployed Mothers% 'Style

. of parenting re to level or degree of-financial
stability and occup tion.

.

g) Affect of ordinal position and sibling interaction on
personality delplopment. Suitability and/or adaptability
of career determined in'part by individu#1personality,
structure.

1 ( e

h) Financial-occupational instability astii factor in fimily
stress.--
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i) Projection of futurerchange in family form with special
emphasis on the developing role ,of the employable female.

j) Is each individual prepared to assume the total responsibility
for family care-the single parent?

k) Family studies in career options.

Comprehension of the relationship involved'will bejudged by
student performance on assigned self- exploratory.paper'.

2. Personal;,self analysis data will be collected during the second

class period. Each student will complete the career patterns

exercise (see HO). The resulting information will be applied by

the 4mstru tors to the development of lectures and by the
individual tudents in preparing a required paper. The instruments

employed in, this unit will. be:

a). Edwards Personal Preference Schedul2

b) Pair Relationship Expectation Scale

c) SexualNkttitudes and Behavior InVentory

4) Career Patterns
I

The principle tool employed will be the E.P.P.S. which will
be returned to the students for use in preparation of papers.
Further, it is hoped that individual students will apply thp
insight gained into their particular personality in their
evaluation of course material.

3. nip Option of'a "career" as a family member is very real for
members of both sexes in today's society. This objective

will be dealt with hroligh discussion in class.

4. Emphasis will be placed during the int uctory lecture on the

relevance of family studies to a broad r nge of career options.
Prior to the conclusion of the course, career wheel detailing

these optiOns will be distributed by an individual or \panel

involved in related career areas. In addition; guest lecturers
drawn from representative,fiblds will be employed whenever

possible.

5. Studentswill be asked to plete the Five Year Career Plan
exercise (see HO) and to evAuAte course content-in terms of
individual goals. 'This segment, as all others, will be
augmented by the required paper.

ti
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a

RESOURCES

1. Books:

Udry, R. The Social Context of Marriage. New York:

. J. B. Lippincott Co. (3rd ed.), 1974.

Streib, G. F. The Changing Family: Adaptation and Diversity.
Reading, Mass.: Addison-Wesley Publishing Co., Inc., 1973.

2. /Assessment Instruments:

Edwards Personal Preference Schedule, pg. 122, The Psychological
Corporattan., New York, 10017.

McIntire W. and Silvernait, .1. Pair Relationship Expectation
Scale. Orono, Me.: School of Human Development, UMO, 1977.

, ,.....-

McIntire W. and Silverman, J. Sexual Attitudes and Behavtift

Inventory. Orono, Me:: School of Human Deyelopment, UMO, 1977.

C
3. Instructional Resources:

.....

Un iversity and Community Resource Personi

4. Handouts:

Career Patterns
Flbe Year Career Plan

EVALUATION 1.7

Each student will be required to prepare g paper of approximately
a

, .014
10 pages in length, in frhich he or she applies course contento an

analysid of self in terms of personal relationships and life goals.

.

;
The paper will be analyzed in re tion to career and self develop-

ment elements as suggested by the U.,S. Office of EduCatfon Model.

In addition td the required paper, two mulftple choice,exathina-
..

tions will be given, one in the eighth and one in the .final week.

.

Two-thirds-of the exam questions will'be derived from the text,

one-third from lectes.
11.

The second examination will not be

comprehensive,-covering only material present6 following the first

preliminary lexamination.

6
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TIME CONSTRAINTS
-

. 4
This course requires sixteen class periods of one hour, fifteen

minutes each for lectures, Plus ampletime for-reviewview and examination.
, it

90
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HANDOUT 1(

', 5 Year Career Plan

f91-;1"---`
S.

-

k,
The motivated who wishes to controlCUB/her.'

must plan the sequential process that facilitates goal achOtient.
We all wentto be "something?' or "someone" but quite oft &n lack the
knowledge or experience to articulate our plans. A suggested model'
is as follows: - r

.- y

I. Self Analysis - identifidation bf- interests, abilitiegand,
personality factors:

A.. Interests - list hobbies, -leisure time acitivities etc.

B. Abilities -waist specific skills or talents (known)

.

C. Achievements - list experiences over life span (activities
you did)

k)..D. /Personality - list personality variables that describe you
'(hapi,viad, etc.) most of the, time

Vr

II. Career Goals = identification of career goals:

.2 . '3

Career4Goal, Skills Needed How Obtained

4

nitrification of Skill
5

Time Comment

'Developed ,bpi C.., W. Ryan, tollegelaTeacation, UMO, 1976.
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RAND5Irt 2

Career Patterns

Chart Your career pattetn by'listing all work'experiencei,
Including part-time And summer,jobs, beginning with elementary
school. Inclulf the/reasons why you'left'a job as well as
those for taking 'a new one. m

Dates

Occupation,
including ydur
prewotk
Oreference Reasons for chdice

/

*a

1 02

4

eJ



L,

r

*/
a.

1 on- I

APPENDIX A. .

Cf 17

Family' Interaction ,Walter McIntire
.SPRING 1977 John Sillernail

'The course is,designedto provide the heginning student of the
family with an,overview of knowledge in the thret major intra-
familial relationships: spousal, parent - child', anesibling. The
course Is based on two texts listed below and is essentially
a lecture format.

4

,Texts: .Udry, Richard. The Social Context of Marriage. (3rd Mition)
New.Xork: Reading, Mass.

,

Streib,AG. F, 'The Changing Family: Adaptation'and Diversity.
Reading, Mass.

OUTLINE

Week Topic

1-25 Introduction

1-27 Descriptive Data from class

, 2-1 4 Pdpulation Change and the Family

2-3 Sex Differencea)

2-8 ;Human Sexdality

2-10 Contraception
;..

2-15 AIlistory Ec'Theories of. Homosexuality

2-17
.--..

Homoiemval Relationships

2122 Social Fa tors in Mate ,Selection

2-24 Interpersonal Factors in Mate Selection

I

4r

3-1 Theories of Mate Selection

3-3 Marital-Interattion

Advanced"Marital Interaction

3-10 Work & Leisure

3-15 Reyiew Session'

10:3

. A

v./
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APPENDIX A (continued) )

Week Topic

3-17 Mid'-Term Exam A-

A. Chapters 1-9 and Chapter 16 in Udry,
willThe;covered on the exam, as well
as Readings' numbered 1-6 in Streib,

and the class lecture material.

3 -22

3-24

3-29

3=31

V A *c-A T I 0 N

VACAT,ION

Child Rearing

Parent Models
.

4-5 Sibling Interaction

4-7 Ordinal Position & Personality

4-12 , Family Under Stress

4-14 Problem Families

4-19 Divbrce & Remarriage

4-21 Aging 6r Family Life

4 -26 Retirement Marriage

4 -28 The Future of the *roily

5-3 Changing Roles for Women

)

-5 One-Parent Families

Integrating the FaLily and

5-1! Family Counseling

Final's We Final Exam
B. The fiftal exam will cover in-class topics

) since the mid-terp exam, Chapters 10-15
and-17-19 in Udry, and readings numbered,-

7-14 in Streib.

r
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APPLICATIONS OF CAREER EDUCATION IN EDUCATIONAL FOUNDA/iONS

' David Nichols, Foundations, Education
. /

INTRODUCTION

If career education, elements are to be infused in almost all .

courses and activities in which prp-professional' teachers partici-
..

--;

pate,then the infusedelement ought not be so obvious as to be

perceived by the student as repetitive, or as Variations on a then.

.

Also, infusion 'implies that the new element became part of an .

organic whole as is-any other courge element or activity and will

be impossible to distinguish as an "add- on.-}'
4

1
Further, if a major purpose in infusing career educatio

elements into teacher education i s to, create secondary effects'

which will later improve teadhing at the public school level (vilh4h

is what teacher educatioi is all =about), then a critical strategic

-

. ,

praBlem'mustJbe,considered. One of the least successful methods of .

. ,.
.

producing the desired secondary effects is to simply tell pre-service

teachers about it, 'To repeatedly bring it totheir attention is,

if anything, even less successful.. On the othtr hand, one of the

few strategies that seems to work with any degree of consistency

ill, to give the pre-service, teacher a supremely relevant personal
-0

experience in the here and now. If teachenaValue it, th ey will

--often try to re-create it forothersin their classroom. This unit

represents an effort to provide thatkind of experiencd within the
_--

framework of a rather conventional course, Education B 6 The Growth-

Learning Peocess, using the self-awareness element of career education

construct as a major vehicle.

105
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Education B 3 The Gr1owth- Learning Process is an under-
wi

gralopte required course which, as its name implies, cgptaias

elements of the conventional course in educational psychology,
`--s, #

with emphasis on_human devfopment. It is most often treated as

a purely cognitive segment of-the teach-6'r educationprogram, with

1

lecture, text,00readihgs and objective examinatidns the most
10,

commonly utiliied tools of instrdetion. Itis recognized that

the amount of carryover to student teaching, and teething, is-at

. best minimal. It is agreed that in order to teach, one ought to

knot' something about human growth and learning, so newimodels

.are developed with hope for improved carryover at some point.

The present approach to this course bs as follows. 'Students/

will: .

1. generate lesion and unit plans for objectives in their own
-teach,ing fields, which make.use of development and learning

'.principles that they are .learning.

2. read a text in cognitive development.

3'. view numerous films centering around theories of learning)

- e.g. Piaget,and Skinner.

' 14% participate in small group discussions of learning thly.
/ .

-

__

5. be. permitted to repeat ?lumber one until they are able o

succeed in doing the described activity,

Most students leave the course feeling that they have learned

\\something

valuabl , not only about hUman development and learning

theory, but also about %heir ability to carry out an actiivity

. --

central
.
to teaching, i.e. intelligent planning.

1{)
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Within the framework of such a course, and consistent.With

the strategic considerations mentioried abgve., a proper and

practical goal is to integrate the self-awareness e3.ement into
1

the existing course structure, which already includes numerous.

career education objectives.

,.OBJECTIVES .(.

Through structured clash exercises, studena

1. identify their cognitive styles, wOrk. values.

2. evaluate their valves n relation to teaching. -

'

3. analyze their personal profiles for "fit" with present
&

conceptions of teaching role-qt.\

,4.' consider all of the above in relation to career Aternatives.

LEARNING.ACTIVITIES

The following learning activities are suggested:

(

1. Early in the course hal?e each student review the concept that
cognitive structure is unique ,to each individual and that,

'therefore, no two loskrning style are'quite the same. For,

most students thole facts are inextricably linked,iiith a.
new ideas that teachers dd't'really teach anything, in the
sense of making real modifications in another person's

cognitive structure, The implication's of this construct

unfold very sloWly for the student at first. This.is an
opportunity to illustrate for each student his Ion uniqueness,
and at the same help him confront the question of, Itho am I?"

2. At this point the following tests are suggested for administra-

tion:
0

a. A personal prafile (i.e. the Gordon Personal Profile or
the Work Values Inveairy). .

b. A measurvof intellectual style, e.g. Embedded Figures Test,
,Consulting Psychologists Press; Palo Alto, California.

(1'/A

.
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u'
c. A vdlues inventory, Minnesota Teacher Attitude fnventory.

.

'Results of eadlvtest Nril/loe,confidential, as is each
.

.

persOn's overall ptpfile..'dIE-s should be emphasized that no

C,,
.., .

.

.

optimum configlratio exLst.IThepurpose if to,dempnstrate the

".;11, . , ..,
-;

wide variation that eXi-steamd:ng us, andta give each'oftus an

additional 'handle" on 'the questibn of, "Who am I?"
.

.3. It' is suggested that students examint.their successes and 044

failured in the rest of the course, in addition to their
ieactions to the assigned tasks.t.. in--the light of what they

now know about themselves.(.It is assumed that not a'1'1(
students will eventually teach, or even plan to at this
poiint,.and for many th's will be dn'exploratory activity.

4

4. ThCollege of Educatioft areer Options brochure will,be
distributed for,cldss discussion.

RESOURCES

1. Boots :

. ,

_ . f.

$ Smith, F. Comprehension,andLearning: A Conceptual .

. ,

.Framework for Teachers-. ,New'York: Holt, Rinehart 8

Winston, 1975. ,

2, Assessment Instruments:

Embedded F'gures Test, ,Consulting PsychologistsPress,,Palo

t
Alto, Ca., 1971. ,

._ ,.. .

Gordon Personal Profile. 'New York: ,Harcourt, Brace & Wei,ld '.._ ,

Inc., 1963.
MOP

Work Values Inventory. 'Boston: Houghton Mifflin Companyt.

1970.

Minnesota Teacher.AttitUde inventory. -(Tsychological
'Corporation, New Yotk, 1951. '

. ilk 4

TiVALUAT ON

uning the course, individual sessions will be sc heduled So

proyide'students with an opportunity to discuss the taiki that
. ,

e

they are attempting to complete,- difficulties they they may bd having,

108



4 99-

and questions they may hv. It is anticipated that many will

have questions about themillves

to their teat profile and their

4for toachi'ng, For those who do

and their careet-plans in relation

facility !Or lack/of JO in planning

not, the inviction should be

.

prepared.5.o raise questions feadipgin those directions.

a
The result in most cases should be a productive, non-diective

counseling _session in which the student does most of the talking,

about himself and his planor the future. The instructor's task

will be t,suggest futther experiences and /or opportunities to.

explore, to correct possible misconcePtioneand to be sqpportive.

/The final'thirty minutes of the last class session should'ADe

devoted .t6 an analysis oftheliastructor's.activitfes and at this

time several implicit objectives of the course are made explicit.

The career education element can,also-be made explicit `at

point, and the general appliCation of the notke4hof''relevan e in

teaching and learning can be discussed and further emphasiied. .It

is.exciting and relevant to learn about one's self, to betreated

as a.unique ividual in a,class,and to discover that alternate

career options are'open, even "late in the game:"

TIME CONSTRAINTS

This effort is not a "unit" in the conventional senaalwit40:h..7.

a visible title, content; and a specific, time allotted in the

courNalendar. /Cis to be infused throughout an intive course.

4 109
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'APPLICATIONS OF CAREER EDUCATION IN SCIENCE EDUCATION
Constance Perry, Science Education

INTRODUCTION

-This unit (Module 15) is an introduction to career education

4q6
'for students- enrolled in4Ed M 142 Teaching Science in The Secondary

S

School. The,intent of the uni,is threefold. An overview of the

goals,doncepts and practices of career education will be the initial

iOtus. An examination of,avdilable resources will follow for the

dual purpose of developing secondary science career education

materials and exploring career options for the methods students

as wellias for their perspecti.ire secondary science students.
. .

4 .. a 1

GOALS
. .

k

One desired outcome of the unit is teiffiltroduce secondary

science methods course students to career education. Knowing how

it can and should be facilitated at thd'secondary level will help

them to properly infuse career education into their teaching. Also

it is hOped that the unit- will`facilitate examination of chosen

occupations-in-light of their interests, abilities and desired

life styles.

OBJECTIVES

The learner will:

1. Show his/her awareness of the scope and goals of career education
by writing a short gaper on what it can do to help youth.

2, Examine. career options by:

a) Completing two occupational searches.

_

;a,
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b) Comparing in:#mation from pearchei,witH stated
interests, a ilities and desired life style.

c) Interviewing a worker in one of the two occupations
searched and submit a tape of thetiltrview.

d) Developing a plan to help a secondary student, with
stated interests, abilities, and to explorwossible
occupations:

3. Demonstrate facility for infusing career education into
secondary science teaching by:

a) Developing a career education component for one
secondary science instructionalLunit.o.

b) Describing in writing miens by which careerAducation
could be infused into sdveral other,secondary science

,

topics.

,EARNING ACTIVITIES

1. Scope and purpose of
.

career education,

antroducer7--

a) Definition of careqf education.

b),Need for career education.

c) Goals of career education.

c
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M

d) Specific elements of career education.
,

Assignment: Shott paper on what career education, is and

what itsiaggnction_at the secondary level should be.

Examine cdteer options by introducing:

a) The 15 Occupational Clusters developed by U.S.. Office

of Education.

b) Occupations specifically for those interested in the
sciences and/or education.

c) TheDictionary of Occupational Titles, Occupational
Outlook Handbook and other available occupational

_J.
resources. ,



Assignments:

a) List interests, special abilities, favorite pastimes
and describe what you pictuke as your life style in five
to ten years:

b)

c)

.

Two occupational searches (your chosen occupation and

one alternative). The searches will include dutiest
qualifications, preparation, methods of entering,
time required to attain skills, related occupatifins,
earnings and cbndi.ons of work.

t7

Cpnduct and.tape au interview with a worker in one of
the chosen occupations. Submit interview outline
prior to completirig the,tisk.

*
d) Compare assignments A and b to factor out areas of

ivAterest to the student.

9 DeVelop a writtIi plan to help a secondary science student
. . ,

with particular iiiterests and abilities to explore possible

occupations. . ,

3. Introduce,the concept infusion of career education:

ay Demonstrate several eareer,education curriculum guides.

() b) Help student$0,write sample career education units.

Assignments:

a) Develop it career education component fora secondary..
science ipstructional.unit. .

b)

IP

Deicribe and ilrbstrate prOcedures by which career
education could be infused, several given

r,-.1secondarT science,topics.'

7 '

RESOURCES

1. Books:

Hoyt, K. B.
Students.
1974.

Dlctionary
Go ve r nmen t

11

1.

(

Career Education for Gifted and-Tatenied
Salt Lake City, Utah: Olympus Publishing Co.,

.`

of Occupational Titles, Vol. I, II., 1U.S.

Printing'Office.

112
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2.- Instru tional Resources:

103

Career Education and Maine. Edward G. Johnson, Charles W.

Ryan. Bureau of Vocational Education, State Department of
Educat on,' 1973. .

."Straight Answers on,Career Education." KennethB. Hoyt,
Associate COmmissioner,for Career Education, U.S.O.E.,

'.Washington, D, C,
N,

"Occupations for Students, with Skill' and Training in the
Education Field" devbloped by*Charlett W. Ryan, University

of Maine, ,Orono," 1976.

Occupational Posters. Gerald Hinckley, 58 Main Street,

Poultney,yermant.

Gadance Mono aph Series IX: Career Education'and the

Ourricululd. ted byShally.C. Stone, and Bruce Shettzer,

- ,_Purdue Unive tys Houghton Mifflin Company.

A Guide to Hea 1:areorstin Maine. Health Council of Maine,

Augusta, MA ne, 1574..

_Career Education Curriculum Guide. Indiana State Department

6f Public Instruction. Harold H. Negley, Superintendent,

1973. "

EVALUATION

To receive credit for completion of the unit, all assignments

must 'besjudged satisfactory by the instructor: For an assignment..

to be deemed satisfactory it must be complete, add meet the unit

objectives.

TIME CONSTRAINTS
.

.

The unit is part of an individually paced method's course.
4'

After the first,orientation meeting, the student will have the-
,.r.

semester to complete the unj.t along with the reaminder of the

course.

1 3
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ORIENTATION TO CAREER AWARENESS IN -

f LIFE SCIENCES AND AGRICULTURE
Winston Pullen, AssoCiate-Dean, Life Sciences and' Agriculture

INTRODUCTION
-4

the focus of the followingo?.Kit is orientation of studerits-

to alternative career options within the College of Life Sciences

and Agriculture. The activities are planned to provide exploratory

expertnces so that students can learn about occupational clusters
.

,

e.g. agribusiness. The e*pected outcome is that students will have.

greater self and career:awareness regarding future plans.

GOALS

Goals of this 4hit are for students to:

evaluate abilities, intAC erests;'strengths and weaknesses in

terms of self awareness

'2

2. investigate the educational programs at UMO with special

reference.to Life Sciences and Agriculture (LSA)

3, explOr-e--the'Scope of occupations related to the program

-offerings in LSA

OBJECTIVES

Objeptives of this unit are for students to:

1. identify reasons for participating in career education

2. develop understanding of the meaning of work and its

relationship to careers, occupations and vocations

3. evaluate self to determine abilities, interests, strengths

and weaknesses

4. describe the (15) major octupational.clusters

5. investigate career field; and occupations

6, determine entry level requirements

7. employ decision-making skills

1 1 4

41.
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LEARNING ACTIVITIES

1.. Orientation of program:

J
105

a. discuss reasons for career education

b.- identify objectives to be accomplished

state the meaning of work and its relationship'o
careers, occupations, vocations

2. Student self-evaluation:

a. explain process'of self identification (where you are,.
where you want to go, and steps iti betl/enj '

b. complete tests, such as the Strong-Campbell Interest
Inventory, Self-Directed Search, etc. .

c. interpret test/evaluation results inpreparing a
self-analysis report

3. Study of major occupational clusters

4. Entry level job description:

a. examine one description or business not previously
familiar with

I

. b. report on personal visitation

5. - Review of educational offerings )at UMO

6. Educational/occupational seminars:

a. organize Seminars with in experienced leader to'

handle each session

b. include eight areas: Biology
Animal Science
Plant and Soil Sciences
Agricultural Engineering
Agricultural and Resource Economici
Recreation .and Park Management/

Natural Resource Management
Forestry and Wildlife

&shah Development

115
r
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,Ir

7. qtap, session bn educational/occupational opPOrtunit.ies

RESOURCES

1. Assessment Instrumegts:
i

f

Strong-Campbell Interest Inventory. Palo Alto, Cal.!

Consulting Psychologists Presa, 1976.

Self Directed Search, Consulting Psychologisti.Press, Inc.,.
Palo Alto, Cal 1973.

. 2. Instruction Resources:

1

Educatio =1 and Community Resource Persons

EvAinATIoji

This i is orient

self e uation

1
2. program evaluation

TIME CONSTRAINTS

ard-two types of evaluation,:

Thi; unili may be infused *roug out a ester by 50

minute pel...iods.

or

1.4
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A FOLUWERSHIP' TRAINING' PROGRAM
Dorin SChumacher, Director UpwaA Bound

INTRODUCTION

"You can influence your boss so yodcat 'get more satisfaction

out of work!"
t

An klareness of theinte51 for this unit comes from' four years'

experience in clnducting stiff training progrvs for Upward Bound

summer stafnd seeing first hand the painful difficulty college

students have in 'making the transition from. the role of student to

the tote olprofessional worker; Perhaps this unit, which presents

introductory'organizational'concepts and basic. work - related hrznan

relations skills, cog!! substantlally.reduce young workers' and

their supervisors' headaches by decreasing confusion and conflict

between them, and, thus inerease4the potential or the young

professional's st*cess.

The 18 session unit is designed for undergraduates preparing foe
..,%

professional careers in orgatlizations such #s schools, agencies,

. . . .

-,
,

government, and private occupations. The unit can also'be t

adapted for use in staff training for

professionals' in summer programs such

pre-professionals ok-pirs-

as Upward Bdund, Freshman

Orientation, and on- campus' institutes 'wf vaous sorts that might

:IP

be staffed by college students.

The emphasis in most organizational training programs is on

the skills of relating in 4"downward" direction,ampervisor to
A

mployeeeacher'to student, counselor to client. The professional

11

I

A
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worker,,wheh armed with the appropriate understandings, empathy;

and assertiveness, can influence thingein "upwards" directions,

r

can inflqence the quality of the relationship with supervior or

administrator, and thus increase the amount of-recognition and
A !

- satisfaction he or she can derive from the work environment. It-

is the intent of this training program to focus on thefollawing:

1. Career Education Concepts;

Employability Skills
Skill Awareness
Self Awareness

2, Human relations and communications 'skills needed in the modern

organization: more specifically on the criticalsupervisor-
ik

employee relationship.

The development of this unit is a result of examining:

1. TeaChaiN nd counselor training iprograliS that focus on developing

skill% fo affective teacher-student or counselor-client

relations ips.'

f Organizational development programs that focus on training
the supervisor in supervisory skills.

3. Anti-aut6ritarian attitudes carried over from adolescence
to early work experiences among young workers.

4'. Work relationship conflicts thaedevelop from values conflicts,

often between autonomy andcooperation,,ialues.

'The most competent 'and well-traihed t eacher, counselor, or

ether professional worker who relates poorly.to authority risks

continuing professional failure, Human relations, understandings

and communications skills are tools the professional can use in

an active way to develop effective relationskips4ith suparvisors,

increasing the chances of achieving personal goal

and fulfillment in work.

1.1s

d satiefiction,
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It is also as umed that:

1. Every maim organization, including the school, is made up
pf,vertical leveli connected by the basic supervisor-employee
'relationship. ,

.

.

2. The supervisor has certain responsibtlAties,in "downwardd"
directions. The suprvisee has certain responsibilities to
carrOut assigned work.

. ,

3. Performance is evaluated primarily by the supervisor and that
-effectiveness is often what the supervisor perceives. The
employeealso has responsibflity for the quality of ti
supervisor-employee relationship and can influence th y
.he or she is seen by a supervisor in an active way.

GOALS

1. To increase the participants' knowledge of the world of Work.

2. To improve the employability of the participants by increasing
human relations and communications skills, understandings of
work relationships, ability to empathize withsupervision,
and awareness of their own skill levels in these areas.

OBJECTIVES

-

The following objectives provide instructional direction for.'

this unit:

/)
1. The student Will demonstrate an understanding. of work roles

and relationehips by'designing an-organizational chart for
an organization in the student's. chosen field, showing role

definitions,Aecision-making levels, communications flow.

2. The student will demonstrate in understanding of-the concerns
and values of a supervisor. by reporting on the results of an
interview with a supervisor.

The student 1411 demonstrate orally o* in writing the ability
to communicataieffectively to a supervisof a wofk-related
problem, an achievement, a complaint, a personal need, and
appreciation for something the supervisor has done.

4. The.student will demonstrate an awareness of hisor her own
work values and attitudes toward authority by writing an
autobiographical essay.

1 i 9
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LEARNING ACTIVITIES

The activities provide both didaqitic and experiential /

./exercises;

Lk. Lecture and discussion ororganizational iiructures,(readings
in organizational theory; the organizational chart; the
organizational structure of the University, college, on.

school.'

B. Lecture and discussion of organizational concepts, responsi-
' bilities, roles, xelationships.

C. Grows' deVelopment of an organizational chart for the
institution they are attending.

D. Observations and analyses of students'. own decision-making
roles, and observations-and analyses of.their own communications
patterns: direction, purpose, numbers.

E. - Research into the type of.organizalion in which students

want to work, mapping its orgahizational structure.

2A. Lecture, discussion of the supervisor-employee elationshi

and differing roles and .responsibij.ities.

B. Guesespeaker(s): presentation and discdssion of experiences

with supervision and ghpervisors...

C. Films of supervisor-employee dialogues,_ e.g. "Performance

Appraisal."

3. Work communications exercises-from Communication on the Job
and The Handbook for Group Facilitators:

A. Aole-pladying

B. Listening skills

C. Reinforcement

D. Feedback

4A. Analysis of students' on individual performance s andards,
work values, communications strengths and weakness s through
self-interviews and values clarification exercise

B. Writing autobiographies describing'students' rela
to authority figures in their lives.

ionships
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RESOURCES

A

t

A

To cohduct this uniethe fallowing materials are needed:

P . \ -I
i 1. Books: These are managemens.oril cfate which is part of the

..

problem- -but they do provide insight into the

supervisor's perspectives, problems, and work values,.
and they can be adaptedfor skills trashing in
relating "upwards."

,

4 .

Bueningi_ C. Communicating on the Job. Reading, Mass.:
-

Addison-Wesley Publtshing Co., 1974.(A communications workbook
approach; ideas for exercises.)

Harrft,-0. Managing-People at Work: Concepts and Cases in
Interpersonal Behavior. Santa Barbara, Cal.: John
Wiley & Sons, Inc., 1976. (For sample organizational charts
and basic concepts of supervision. any good basic text will
do.)

James, M. and John, T. The O.K. Boss.. Reading, Mass.r
Addison-Wesley Publishing Co., 1975."(A transactional analysis
model of supervisor - employee communications and relationships.)

-Kellogg, M. 'When Monand ManaLer Talk...A Casebook. Houston,

Texas: Gulf Publishing Co., 1969.(A sexist title, but useful
for sample dialogues between supervisor and employee.)

2. Instructional Resources:

Pfeiffer, S. and Jones, J. The 1972 Annual Handbook for
Group Facilitators, Iowa City; Iowa: University Associates,
1972. "Supervisory Attitudes: the X -Y Scale," p. 67;

"Interpersonal Relationships Rating Scale," p. 73;
"Frustrations and Tensions Worksheet," p..7.

Sample Performance Evaluation for Professional Employees:
Can be obtained from local University or College Personnel
officer.

"Performance Appraisal." Bevery Hills, Cal,: Roundtable
Films, Inc. ,

Suggested Resource Persons, e.g. director of personnel within
an instLtute,administrative person and a profestional employef

EVALUATION
4

1. Quiz onAganizational and communications concepts.

I`)4
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2. Written aasignments:

= .

. 112 '

10.

A. Report on organizational structure ok, organization in ,

which student plans to work.

. d .

.

B. Autobiographical essay.

TIME CONSTRAINTS

, J

This unit requires approximately 18 one-hour sessions.

v

/

I ig

4

4!



.t

AP ,

ETHICS, MORALS AND VALUES IN THE WORLD OF WORK
Frank Vitro, Counselor Education

A

'113

4
INTRODUCTIOV
,

It appeard reasonably clear that among society's emerging goal

directions, career education and the promotion of career development

have very high priOrity. If these- goals are to be-defined in part

by sound academic Preparatiot,plus apprIriate experiential training,
.4

theri many post-secondarz programs are in a position to provide A
ro

major impetus for achieving-Mese goals. Colleges, vocational

schools, and other post-secondaryAnstitutions should be.investigat-

'ins with intensified interest ideas and innovations in caree education

the\ Could be infused into existing programs.

one dimension of career edlcatian which has remained relatively

alb
unexplored is the issue of ethical.a-UCt in the world of work.

, .

It 4s generallyassumed that one of the primary obj tives'of

career educition is to promo development of the individual to

the extent that he may engage in work that is satisfying to himself

aewealtas beneficial to society. ,Unfortunately, the benefit to

society is often given only secondary importance in,tht world of

work as evidenc94 by recurrent incidents of expediency, egotism,
4

over-emphasis of- profit motive and other questionable values.

The typical.vesult c an be found in the increased numbers of,

violations lethical practices and a greater propensity to dishonest

behavioin many quarters of business and iAdustry. The Watergate
1

.investigations and the consumer advocacy campaigns,o f ita hAider

AN.

1.6
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'reprefeent a trend toward increased public scrutiny of and intervention

in the matters of politics, business and g;host of other public

service occupations., Sensitivity to consumer needs, rights and

opiniontkis essential to business and professional personnel if

they are to adhere to .gh ethical standard's in the delivery of

services Or products to the public.
1 ,

Most college, graduateswhether:they h'ave been trained in

education, natural sciences: engineering or business administration--

eventually secure pesitions in some profession .or'a branch

industry where they inevitably confront human problems that involve

ethical or moral decisions. Too often the neophyte. entering the

World of work is adequately prepared in the knowledge and skill's

related to his chosen career, ,but is lacking in the values and

ethical standards required to preserve his'perbonag. integrity and

to fulfill his humanitarian responsibilities. Such-naivete- '

sometimes results in the young worker making occupational decisions

based on expedient self-i9Usest rather than 'Lionel altruism.

Some Basid Assumptions:

1. Mat the human intellect can identify and comprehend certain
fundamental ethical principles which wilL provide order and
reasonrto man's social and moral existence.

2. Thatrthe study of career, ethics and morality in the world
of:workyill lead to improved understanding about fuhdamettal
"goOdneAs" and "evil" of occupational behavior in the light

of natural reason,

3. That one's RCcupational behavior can and should be based on
rational altruistic morality and a concern forethical
standards, thus promoting the integrity of the worker.
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4. That effective work habits and favorable attitudes toward
work can and should be-fostered during the formal educational
experiences of the learner.

The versatility of this module is 'evidenced by itS adaptability to

a wide variety of post-secondary academic and vocational programs.

It.could be introduced as an integral component of any undergraduate'

program or pre-psofessional preparation. Each profession or

occupational area would focus upon those ethIcilproblems,and issues

that are common to that specific area. For examge, programs, such,.

r.
as engineering, nursing, education, business administration, etc.,

would each have a unique unit on ethical concerns of its area.

The module could also be introduced to community business and industry

in the form of in-service training for employees and .professionals.

GOALS

1. Improved student awareness of the impact of personal behavior
on other people.

2, Increased student recognition of the contributions and abuses
of specific occupations to the goals of individuals, groups
and society.

3. Strengthened student convictions about the necess-ity of high
personal ethical standards in meeting societal needs by
prOducts delivered, services rendered and responsibilities
carried out in the world of work.

4. Heightened student respect for honest work with the realization
that the quality and productivity of one's work may influende

.the overall status of their particular occupation or profession
as well as that of society in general..

OWNTIVES

Students will:

1. a) Identify, discuss and evaluatetheir own personal abilities,
limitations, interests, goals and values with competent
others who can provide accurate-and reliable feedback about them.

L

,
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"-b. Demo'nstrate generally effective communication skills
(expresdive as well as receptive).

c. Expreds favorable attitude's about themselves.

A
s'

d. Demonstrate awareness of own current, interests, values
and abilities that may affect career decisions.

e. Recbgnize*responsibilities.for.own behaviors; understand
and accept consequences of actions.

2. , a. Demonstrate knowledge and understanding of the ma7.33't

responsibilities to the general public'of a wide variety
ofoccupations

. -

b. Reco tespect consumer protection policies and
4.

pra

c. Seek information abo t careers and occupations congtuous
with their personal slues systems such as service to
others ,end cottribu ing to the solutions of community,

.political and ecological problems.

d. Identify and discuss the uses and. abuses of power and
authority; express and defend Minority viewpoints
constructively and or to change undesirable attitudes.

e. Recognize and appreciate efforts and accomplishments of .

'.-others that - merit acknowledgement; respect'and encourage.
others who attempt tochieve to the best of their abiliq.

3. a.sIdentify methods of maintaining ethical standards of
conduct in occupations,"professions-and businesses;
recognize and understand differences in ethical
'reesponsibilities.within various occupational families;
compare perspnal career choice to desired ethical
standards and identify discrepencies giving reasons for

incongruities.,

b. Anticipate and respond to the needs and expectationsaL
clients d consumers, aril adlik beheiaor accordingly;
attempt to u erstand viewpoints of otheis; demonstrate

= ability tQ resOlvedifferences and compromise in order to
'reach agreements and solutions.

r.

C. Critidize diplakaticelly and objectively the work Of others;
offer constructive remedial suggestions; counselfellow
workers to promote-improvement and developthent.

126
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d. Elicit improved efforts from others by good example,
encouragement anti enthusiasm.

-4, a. Identify types of occupations most likely to satisfy their
personal interests and values, while allowing one to serve
others; specify those job characteristics importanetob
theinidividual.

-44t!,* gat

b. PerformNassigned tasks to the best of one's abilities t

without wasting time and effort; accept responsibility
r-% for one's awn behavior and accept consequences of actions,

c. Avoid infringement on rights of others; avoid damaging
property otfeelings'of others; follow through on
commitments to others; exercise caution.for awn and.
other's safety.

d. Attend to and observe rules sand regulations and carryout
established policies and procedures; tactfully question
and'sttempt to chahge those that seem unfair by consensus.
of opinion.

e. Acknowledge and admit mistakes or work of inferior quality;
understand that poor work or inferior product may cause
the loss of customers or clients; check accuracy; complete=
ness and quality, of work.

LEARNING ACTIVITIES
°

1. Topics-and Issues for Discussion:\

a. Deceptive practices and-dishonesty in the world of w
"The Ripdff"

b. Fairness in pricing goods or services
c. Responsibility,commitment, and pride in work
d. Elements of effective human relations (altruism, empathy,

communicative skills, etc.) .

e. Decision-making skills
f. Restoration of the work ethic and prod Vity
g. Client and consumer protection practices
h. Confidentiality - laws and issues
i. Conflict - resolution training
j. Self-Awareness - skills, limitations and values
k. Consciende, laws and obligations

2. Instrtictional Strategies'.

a. 'Lecture and other didactic instruction
b. Small, and Large group discussion

127
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c. Case-study analysis
d. Experiential Activities - field observations, role

playing, simulation games, responses to video taped

vignettes, and empathy training.

e.
I

Values clarification procedures

RESOURCES

1.. Books:

-American Psychological, Association Ed-sits Manuals.

- <

Aronfreed, J. Conduct and Conscience. New York: Academic

Press, 1968.

.Casteel; J. D. and Stahl, R. J, Value Clarification in the

Classroom. Goodyear Press, 19'05.

Durkheim, E. Moral Education. New,York: Free Press, 1961.

Kohlburg, 'L. and Turiel, E. Moral Developmeile-and Moral

Education in Lasser G. Psychology and Educational Practice.

Chicago: Scott-Foresman, 1971. -

,

Waddington, C. H. The Ethical Animal. Chicago: University

I ' of Chicago Preqs, 1967.

2. Articles:

4

Hogan, R. and Dickstein, E. ,A Measure of Moral Values. Journal

of Consulting Psychology, 197139 21D-214.

Rest; J.; Cooper, D.; Coder, R.; Mdsang, J.,and Anderson, D.

Judging the Idaportant-Issues in Moral Dilemmas'- An Objective

Measure. Developmental ychology. 1974, 10, 491-501.

3. InstrUctional Resources:,-

Film Who Cheats"

Fil4a - "Moral Development"
Film on Milgram Studies of
/Invited community resource

EVALUATION-

A. Of Learner:

7

- Holt, Rinehdrt and Winston

- C.M.R. Corporation
Blind Obedience
persons.

1: Cognitive assessment - (paper/pencil

2. Skill assessment by observation

3.. Affective evallAation - (attitude change instruments, etc.)

4. -Student'self evaluation
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B.gg Program and Instrdctor:

1. Student evaluatipn of progr(im effectiveness

2. Peer evaluations
3. Self evaluation
4. Employer's critique

TIME .CONSTRAINTS

The recommended time frame for this unitir uld be 6 to 8 13/4

hour sessions. However, the unit is ,amenable. to any course'time

allocation from a few class

\.

iodi to an entire semester courge.

.1

4
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CAREER EIOUttION AND THE MASTER'S LEVEL STUDENT IN SPECIAL-EDUCATION
Lenore H. Worcester,' Special Educatian-

wo

INTRODUCTION

Many college of education students view their oneyear master's

prqgxams as prepaition solely for a teaching profession. Neater'

level students in special educed= have similar views. The

student equates the education program and degree synonymously with
*S.

a teaching role. While this equation holds true for some it should

not be a rigid standard,, Teaching for same may be 4n ill chosen

profession; for others,-while being appropriate', it may not be

attainable due to a surplus of teachers in a particular community.

The purpose of this unit-is to assilt special education majors in

becomingaware of alternative careers in their field.

GOAL

In order to meg a successfUl career choice it is important

that individuals-become more aware,of themselves. It is also

necessary to be aware of the practicil day to day functioning

associated with particular career choices. Since we are in an

ever changingotechnologiCal society it is realistic to view our

career choices with at eye towards the powerful law of supply and`

demand. Concurrently, students should become aware of vertical

and ilbrizdntal job options or alternatives to the teaching

profession.



In sum, students Should:

.1. Become more aware of self

)2. Become_ ware of what teaching involves
_

3, Become aware of vertical and horizontal job options

- OBJECTIVES

a

121 .

' 1. The student will be able to identify four (4) specific facts
about self as revealed by interest inventory scores.

1,"1. The student will be able to identify five (5) occupational
characteristics of the teaching role.

3. The student will be able to identify three (3) possible job
options consistent with the current level of training and
the knowledge gained from objective one.

4. The student will be able to identify three-(3) possible job 0
optiona.-that could be obtained with a limited amount of
additional training. .

'EARNING ACTIVITIES

1. The student will complete the following assessment instruments:

A. Strong Campbell vocational Interest Inventory.

B. Study of Values by Allport, Vernon and Lindzey.
, The result of these scales will be reviewed with the

counseling staff, student, and the college instructor:

2. The student will become familiar with and be able to utilize,
the Occupational Outlook Handbook in exploring passible job
options.

3. The s ent will become familiar with and be able to utilize
the ndbook of Job Facts in exploring possible job options.

'The student will discuss the concept of occupational clusters
and then examine the 15 Occupational Clusters developed by
the U. S. Office of Education.

1 3 1
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5. The student will make a chart depictihg the persOnal orientations
_Which represent life styles and patterns of relationships between

dAhe individual and his' world as they relate to the-Public Service

Job Cluster. For example, teaching is a highly social, profession
yet the student prefers to work alone.

6. Four to five resource consultants will discuds their work in

class. One guest will be a past graduate of'the-progrsm. Thesi
jobs will be both vertical and horizontal to the main ocCupation'-
of.teaching, e.g.; educational consultant, _book company represen=
tative, educational organizatiotn staff, Iocial worker, tester,

materials developer.

RESOURCES

1. Books:

Murphy, J. ed. Handbook of Job Facts. Chicago,. Ii.:

Guidance Publications and 'ces Dept. of Science

Research Associates, 1963,

Occupational OutlookiKandbook. Washington, D.C.: U.S. Dept. of

Commerce', Bi?eau of Labor Statistics, 1976-1977.

2. Instructional Resources:

Career Counseling Center.- UMO

Guests from community

3. Handout:

Ryan, C. W, "Occupations_foeStudents with Skills and Training

in the Education Field." University of Maine_at Orono, 1975.

4. Assessment Instruments:

Strong-Campbell Interest Inventory, Palo Alto, Cal.:'
Consulting Psychologists Press, 4976,

EVALUATION

1. Each student will list at -least four.(4)-personality and

*004/ vocational interest characteristics as revealed by the
personality and interest.inventor-ies taken at the Career
Counseling Center and indicate whether each is a strength

or weakness vis-a-vis Classroom teaching of-special

education teachers.
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2. Each student.will identify three (3) lateral job options
and two (2) vertical job options consistent with his
personality and vocational interest traints._

.3. °Each student will identify the major characteristics of
each job discussed by the guest participants.

TIME CONSTRAINTS

Three college class sessions which meet once.a week for

three hours.

4,
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APPLICATIONS OF CAREER EDUCATION IN EDUCATIONAL PSYCHOLOGY
Jon I. Young, Educational'Psychology, Education

(INTRODUCTION

One of the majorimpedilents to integrating career education

in academic content is lack of understanding of the how and the

what of career development. This unit All respond to these

issues in a two-fold procedure.

You will explore a career development technique called

interviewing which should help you acquire carder infgrmation

which can then be integrated in your class. Additionally, this_

technique will serve as a vehicle for examining the "career

cluster" concept and provide yob{ students with the opportunity.

of developing career decision patterns based on accurate informa-

tion.

Using this-approach gives you, the teacher,, two options.

First, if your academic area includeb-dislussions of human inter.;

) action then the interviewing technique can be employed as a

method of involving your. students in various interpersonal situations:

Secondly, if your icademic,area'doesanpt specifically involve

human interaction you can use the technique as a means of crating

relevance between the student's classwork and the world of work.

In the process of doing this youwill also acquire valuable infarma-,

tion about related careers that you can subsequently use to illus-

trate your lessons.

1,34
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The unit is designed to serve as a model for integrating a

career .aevelopment concept witpin an academic structure. At the

same time th participant will develop a career edueation skill,

interviewing, which can be used to col&ect career information and

taught to students to facilitate their career decisicw-making.

GOALS

To facilitate the integration of careereducation in academic
1

courses.

OBJECTIVES

The folloing objectives will provide direction for learner

activities:

1. Each lipudent will conductAtwo -occupational interviews, one in
each of two different occupational-clusters, and report his/her
finding to the class.

2. Each student will develop_an academic lesson plan, in his/her
teachigig area, which integrates or relates to at least one
occupational concept or skill.

Concepts to be learned are as follows:

1. Career clustering is a procedure whereby related career
fields can be defined and examined.

2. Career interviews are caMmunications between.-two persons
with the purpose of-determining what a particular career
entails.

3. An occupation is,a primary paid work role,

4. Occupational concept is the information needed to
successfully engage in a specific occupational activity.

4110

5. Occupational skill is a talent needed' to successfully
engage in_a_specific:occupational activity.

6. Lesson plan is an outline of a proposed academic activity
the purpose of which is to produce a change in behavior or
understanding.

135

0



126

LEARNING ACTIVITIES
40

The following activities were deve o support objectives

1 and 2:

Lk. Attend class discussion on the elements of career education,

B. Discuss examp41es of interview forms.

C. Attend class discussion on interviews.
1

'D. Organize a team with three other students and develop
an interview instrument.

E. Attend demonstration on interviewing.

F. Attend class discussion,a career clusters.

4-7
G. Examine-handout on career related clusters.

H. Read Career Education in Maine.

I. Read Youthful Maine Workers: An Exploratory Study.

J. Read The Essential Profession.

K. Identify. two different occupations and set up an
interview with someone employed in each area.

L. Given randomly selected occupations,4dentify the most
ppropriate cluster.

2A. Examine sample -lesson plans.

B. Attind class discussion on writing ldsson

. C. Work through the Self Instruction Padkage.on teaching
Activity Packages (1.A.P.).

1 .

D. Discuss your lesson plan with at least t11.10x.othe; students

and note their reaction 11 ,

EVALUATION
k .

1. Submit a report on two interviews that illustrate: (a) how
the interview was. arranged; (b) types of questions asked--to
,include general and specific examples; (c) termination of the
interview; (d) summary of cognitive and affective skills :#

3 6
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required in the occupation; (e) types, of academic subjects
most apPropriate for teaching the cognitive and,aIfective li ,

skills identified.
..

,
, p

.

2. Submit an academic lesson plan that'integrates atleast one
Of the elements'of career education into the academic content.

_ Be, sure to stare cleally: (1) the objespive'of the lesson;
(2) the rationale foF its.imPlimentation; (3) the activities
in which the students will engage;(43 the method of evaluating
istudent performances.

RESOURCES

413
1. Books:

Gardiner, D. C.
edited by M. B.

1976. 0

"Career Education"
Scott . Stanford,

The Essent(al Profession
Cal.: Greylock Publisherse;,

'Johnson, E. G., Ryan, C. W., Butaow, J. W. Careet-E0Wettion 4
,Maine: Curriculum Guide forilfareer,EducationI-12. Orono;
Me: College of Education,, Unpersity of Maine at Orono, 1973.

I
1

Russman, F. S. and MacIaaac, T. Guidelines frit. Writing a
Learning Package., Antigonish, Nova Scotia: Cashet Printing
and Publishgg Ltd., 1974.

'

Drummond, R. & SkaggarT. Youthful Maine Workers. Augusta,
Maine: Bureau of Vocatiorial EducatiOn, State Department of
EduCition and Cultural Services, 1972. :

2. Standouts: .
0

w
Ryan, C. W. ',Occupations for Students with Sir and Training
Th the Education Field." University of Maine at Orono,. 1975.

, 1a . , .

: TIME CONSTRAINTS'
Ni

I

This upi is designed to be completed within'aix hours of

instruction plus...the time tequired byIthe ont:Of-Class activities.-

f.

. 4 <
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The follOwing instructional units are intended for
use in business education and business
administration, and may be adaptible

to-other academic areas.
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'.APPLICATIONS OF CAREER EDUCATION IN BUSINESS EDUCATION
Bryant Bean, Business Education
Diana Beaudoin, Business Education
Dolores Renaud, Business Education

INTRODUCTIONA
ThepUrpose of this wilt is to improve college-students'

'decision- making skills which lead them to the exploration of careers

that are compatible with their stated interests and demonstrated

abilities. The average U.S. college.student"has had little or no

practical experience that enables,him to relate his decision-
..

making abilities to the development of attitudes and skills that

are associated with his/her own career development. It is expected

that activities in thisunit would be infused throughout one

semeater'work to allow for the "compilation and analysis,of

information. This student endeavor would Beequitalent in grade

value to an acceptable tersireport%-

The suggested activities may be ad#pted,in business teacher
kw

education aethefol

1. 'AWARENESS level for, frestimenwho have not decided career.

goals, (Psy.110,Psychology ofPersonal'Adjstment).

2. ,EXPLORATION iVel_,,Ar apPhomores/juniors thfbugh a formal

piacticum, or-vol4nteer,wark experiehce (Ed 200 Practicum in

Education). .4" ,.

. .

3. PREPARATION level,. for seniors enrolled in student teaching

or cooperative WI experiences (Ed 3014304, 306 Methods

Classes and Ed,401 Student Teaching). t.'

' .:GOALS *

sr
s .

IS.Tke activities in this snit are desiOed to help the studen

gather and analyze objective and subjective information about his/her

cid

I 4
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own career interests. Based upon this infofmation the student

will plan a pfOgram to reach his/her career goals. It is hoped that

the student will appreciate the many factdrs involved i4 making

4

career decisions and be able to apply what has been learned in

this unit to sukseqUent'career decisions. It is expected that

the college student will better understand the relationship of

his/her college preparation to the world of... work.

OBJECTIVES

1. Within the first two weeks of the semester the learner will
complete the Strong - Campbell Interest Inventory or similar
interest inventory to.examine the categories and select, with
the assistance of the instructor, the highest ranking interest
category.

4 2. The learner will interview a minimum of five people currently
employed to determine, through self-analysis and comparison,
areas of concern where commonalities and/or disparities occur
between students identified and expressed interests and actual
performances observed on the job.

r .

Thel4learner will research appropriate sources tb determine
future employment opportunities in hisiher selected interest'

Area.

4. The learner will prepare a written report (minimum of two
pages) summarizing the career information gathered from the
interest inventory, interviewing, and shadowing experiences.

5. The learner will design a program of action/study; in
cooperation with the advisor, to meet interest, abilitiek
and actual career requiiements.

p LEARNING.ACTIVITIESN\

The following activities are suggested:

1. Each learner who participates in this unit will take the
interest inventory not later than 'the second week f the

semester. The test will be administered and sco e9.JiY the
-appropriate college bureau authorized and equipped to

administer a standardized testing program.

`1,

4
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;

. its ,soon as the interest inventory has been scored and
returned, the, instructor, f /conference with each individual.

student,'will examine the egortes of the inventory. The

Strong-Campbelil Inventory includes the following categorfes:
Realistic, Investigative, Artistic, Social, Conventional,

Enterprising.

The 'student will-select that category which contains hisiher

'highest score,
and

case of a tie, the student will decide

which category and score to examine._

2. Each stuaentishould select and obtain permission to interview
five people who currently are employed in the career category
under examination. The student will use the interview
instrument entitled "Career Information Questionnaire," 1 1. -

The completion of thee interviewd should not extend beyond
the second month of the course in whiCh this unit is used. .

3.' Each student will then,select One of the five interviewees and

obtain proper authorization to shadow that person for a day. e

4. Each learner will consult relevant sources to determine future

employment opportunities in the selected interest area. These'
resources could include library references such as the Occu-,

pational Outlook Handbook, or agencies such as the
pnployment Security Commission office..

cill

The ,learner should b careful to distinguish between short-

term and long-range ployment opportunities as well as the

geoguphical limitations of job opportunities in the respective
areaftf student interest. -

__-

The completed student report will include:

a. Statement of the problem showing what you proposed to do,

why and how you did so.

b. A summarization of findings from your Strong -Campbell

Intereit Inyentprvor similar interest inventory.

c. An overview7of the occupational outlook in the job area

.you selected, (Consult Occupational Outlook Handbook and

,other sources).

d. A summarization of findings obtained from the five inte'-

views together with findings obtaiped from the day of

shadowing one of these interviewees.
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The Self-Analysis Statement pertaining to the, following

nategories:

1) Areas where disparity exists between the student's
expressed interests in work as compared with a report
obtained from-Nperietthed persons interviewed and/or

shadowed.

2) Areas where there is no die-parity between the student's
expressed interests as compared with the-report from
experienced persons already on the job.

3) Areas where there may be'no correlation whatsoever or
a very wide disparity betw en what the student's
interests are and ability amends on the job.'

f, A plan of action/study 1r an examination of the above data.

The plan should include all experiences related to preparation
for his career interests, i.e., volunteer or work, experiences,
"formal education, apprenticeships, or other related activities.

RESOURCES

1, Books:

Terkel, Stukars. Working. New York: .Avon Rooks, 1974.

Occupational Outlook Handbook, Washington, U.S. Dept. of

Commerce, Bureau of Labor Statistics, 1976-1977.

2. Assessment Instruments:

Strong-Campbell Interest Inventory, Palo Alto, Cal.:

Consulting psychologists Press, 1976,

3. Instructional Resources:

Attached "Career Information,Questionnaire" adpated from

Stanley Ferguson, University of Maine at Farmington, and

Paul Plevyak, Board-of Education of Baltimore County, Towson,

Maryland,

Federal, State and local agencies

Community resource peOple interviewed and \shadowed.

143
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1. Thd learner's report will be evaluated using the following

criteria:

a. proper format and style

b. the assembling and interpretation of specific findings

c. analysis and correlation of informati6n to student's

careey needs.

d. development of re9Atic career goals and plan.

2. The unit willithe evaluated upon the'basis of positive/negative
student feedback through class discussions and individual study .t

conferences. This part f the evaluation is designed to assess

' the strengths and weaknesses of the project and identify areas

of improvement.

3, The ultimate long range evaluation of this project will be

accomplishe o- or three-year follow-up study of the

student% invo Ntermine if career plans and goals have

been met.
-

TIME CONSTRAINTS ,

1: Interest Inventory to be taken within first two weeks of

semester.

2. Interviews and shadowing to be completed within eight weeks.

3. Final report to be handed in two weeks prior to end of semester.

1 4 4
411

. .
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HANDOUT 1

f

CAREER INFORMATION QUESTIONNAIRE

The following four categories of questions include the types
of information you might need before you decide whether or not,to-
choose a.particular occupation as a career. Some of them *ill not
apply to the occupation you are studying. Don't-spend a lot of
time with questions that are not important to yoU.-*The questions
might be helpful as a guide when looking into your future occu-
potion.

A. Technical Skills or Tools

1. What is the nature of the work? at kinds of tools
machines, and materials are used?

2. Must tools and equipment be supplied by the worker? What \

'is the average cost?

3. Is a license c6 certificate required?

4. Are workers union or non-union? What are requirements
for entrance into the union? ,How much are fees and dues?
Does the union limit the number admitted?

5. Whit type of preparation is needed to enter this oocupa on?

How long does it take? How much does it cost? /Whit *oho is
i- -

offer the preparation?

B. Salary, fringe Benefits andriarking Conditions
. .

F

1. What typexd physicaliwork involve i the work done

inside or outside? -'Under what of conditions? Do

people in this: occupation rk alone-or with others?

2. What type of earnings cap I expect? What are normal
beenning waged? How rapidly do the wages increase?
Areiwages,higheriilake4sections of the country?

3. WhatWhat arethi hours? What about vacations? Isemployment
steady or seasonill Are the skills transferable-to other
occumtions? Is the fork hazardous? Are there fringe

benefika for employeesN

.71 C. Social AspeOtsof this'Work

1. What kind of'service do workers, in this occupation render
to other people?'

,1 4 5
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2. Do employers, unions, or training instituions discriminate

against minorities ? 'Against men or women? Againit other

groups?

3; How does the Job affect your life style,, leisure activities

and health?

4. s ges ions do you have for preparing for a career

n this le k?,
r_/

What do yo like most about this job? What'dO you like, 40-

tOe least? I

D. Carter 'rfUniy

,to

41. at are the futtsi4alp ospe this occupation?! Are-

-workers in demand todat ? oymant expected.4 /

increase or decrease?
,--

Y7 :
II

,,,( ,

2. What are the qualifications-for_tnis occupation? lis there

an age limit for entrance and tatirement?' Is the °nip,

patios predominantly a male or female occupitidn? Are

there opportunities for both sexes? Are there height and

weight requirements? ,

3. What proportion of workers adVance? What do they advance

to? After how long? Is alditional training or preparation

needed for advancement fir,'

4.,
.

4. How many workers are in the occupation? .Can a person

practice this occupation anywherre.he choosesi
/

1

5. Are there other occupations that are similar to thieOne

which t' should find out about?

This questionnaire ihas been adapted from information provided

by Stanley Ferguson, Career Counseling and Placement, University'

of Maine at Farmington, and Paul P. Plevyak, Coordinator, of Business

Education, Board of Education of Baltimore County, Towson, Maryland.

at
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APPLICATIONS OF CAREER EDUCATION IN SHORTHAND
Bonnie 14. Bunch, Secretarial Science

O

INTRODUCTION .

dhorthand,,like all business subjects, makes a contrAVtion

to general tion'as well as to the vocational preparation of

Students with experiences which will help them develop those

desirable concepts, attitudes and skills which are needed in the

business field.

The'-emphasis in teaching of shorthand in moat school systems,

however, is on vocational preparation. Individual students

electing this course, therefore, should have the interest and

ability whichwith proper training will qualify them later for

jobs where these skills will be used. Schools should be encouraged

to give increasing attention to guidance and selection of pupils

for shorthand. Students for whom there is little likelihood of
k

success should be advised to enter other areas in, which opportunities

are better for them.

Schools and colleges should determine their need to provide

secr-etarial training for the following reasons: (1) student's

_interest and ability; (2) requirementx.of the local business

community, and (3) mobility of workers.

Shorthana II is a highly specialized terminal course designed

to develop lurther the skills in shorthancit7prwriting, English,

and the student's application in the production of transcripts

according to mailale standards.

11%

cN,
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GOALS,

The course content and teaching Oiocedures employed in.Shorthand

II should be specifically selected and directed to accomplish two

distinct and separate.functions%r

LI To perfect techniques in ,taking more difficult 'dictation at

an increasingly,higher rate of speed for increasijgly longer

periods of time.

0

2. To develop transcription skill comparable to business standards.

These may be _stated in terms of goals or job competency.

3. To help students identify career alternatives where these skills

are -used.

Throughout the course, materials used and procedures employed

must operate simultaneously toward achieving these goals.

OBJECTIVES

1. To continue the review of shorthand theory so that the student

_may continue to build speed rapidly.

2. To develop the student's skill in the use of the dictionary and

othef reference material.

3. To develop further the student's abilityto take and transcribe
dictation for sustained periods of time by dictating at higher

speeds during speed building.

4. To develop further a broader shorthand vocabulary and

1.

automatization of frequent y used words and phrases so that

the student may take and ranscribe a variety of material.

5.- To develop skill in taking previewed new=matter dictation at no

less than 100 wore a minute or three-minute periods so that

the student may transcribe the dictation into mailable copy.

6. To continue transcription training so that the student will

develop-proficiency in this aw4

LEARNING ACTIVITIES 13;

Suggested procedures and learning'\ activities tha
)r

will help

to develop competency in taking and transcribing shorthand note are



139

-as folloirs:

14 bictate all related material in logical thought phrases,
,'gradually increasing the length of the phrases to develop
a sustained word carrying ability.

2. Have a majority of the dictal'Aeamaterial in letter form.

0
3. Constantly increase the amount and frequency of transcription.

4. Give.a considerable amount of untimed and irregular dictation.

5. Adapt procedures toward making the classroom work Comparable to
office situations, gradually developing in the student the
ability to work without specific directions and supervisioh.

6. Encourage developing work habits of neatness and orderliness.

7. Emphasize organizing_ materials for quick, effective use,
particularly the notebook, pen, Stationery, carbon paper,
eraser, and eraser shield.

8. Make dictionaries and other reference materials available
during transcription and encourage students to use them in
solving their owns problems.

9. Emphasize proofreading every transcript and making needed
corrections.

10. Alternate verbatim with mailable-copy transcribing.-

11. Conduct transcription work according to office procedure and
require quality and qu'dntity standards comparable tactual
business, standards.

12.- Try to instill a sense of satisfaction in work well done.

13. Schedule Shorthand II in a typewriting room, so each student
will have access to a typewriter for transcription.

14. New-matter dictation should be carefully seloecked for wide

anti varied vocabulary content.

15. Give varying -Rtes of dictation daily.

EVALUATION

Tests--25 percent of grade. Tests should be given en theory

and brief forms at the descretion of the teacher.

149 .
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Transcription - -75 per cent of grade. The transcrtte only

shoCild be checked for grading purposes.

Suggested marking scale for new-matter dictation:

Grade
Scale

Rate
.
of

.Dictation
Length of
Dictation

.kv; Length

of Letters
Trans.
Time

Trans.

Rate

A
B
C

D

110

100

90,

80

3 min.

3 min.

3 min.
3 min.

100-200 words
100-200 words
100-200 words

100-200. words

30 A

30'
30

30

25
20
15

10

RESOURCES

1. Books,

Gregg, W. et. ala
Series, New,Yorin

GreggShorihand Dictionary.

.4,FY -ME CONSTRAINTS

Gregg Speed Buildjpg for Colleges. D. J.

McGraw-Hill Book Company, Inc., 1976.

The time fra

Semester.
* -

D. J. Edition.

presenting this unit should be one

1

4
*
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ARPLIcATION OF CAREER EDU N IN MEDICAL OFFICE PRACTICE
Ane. /4L Goodwin- Secretarial Science

INTRODUCTION

-.`Thib unit ts deiigned forstudents enrolled in a medical

seOritarial progttm. Career awareness,, job availability, and

need for good office he* will Be discussed in this unit.. The
4

' course 9.4muld be :Medical Office Practice.
4 A

The job_of mid sistant cabe interesting--yet most
..

demanding.ofj4 offic a itions. The Medical assistant must

act with tact and efficiency, have a sympathetic understanding of

people, and a desire to serve their needs under what may be

difficult circumstances.

A- o orientate students in ,the cone at on-the-job

zferience is,
r

'To of the duties of a medical secretary
frbm itation. at

OBJECTIVES
_. ,. , -

A. To determine whether the
w
knowledge, concept of terminology,-

and $1411a presented in medically related areas have-been
.

retrainfd. a

, )
14

, 4

B. To accelerate and increase the'grawth Df the'vocabulary of
medicine. . , 10

\ v

C. To emphasize the variots types of% wofk in the medical fie/d.

--,

,1

D. To review the necessary personal qualiicelkions, professional
*conduct,-appearance, medidel ethics, and responsibilities:

4

c

#1;
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`bitor's office. This section to
Give some suggeipons and ,

ed the first day at the'doctor's

Introduction to a day-in a do

be used for a weekly project',

discuss the pocedUres follow
15ffice.

Open a new patent's file, interview a new patient, and
add laboratorylreports and doctors' dictation to the -

patient's record. A '
0

b. Record charges for the patient's $isits and laborator5
tests.

c. Record appointments, changes in appointments, and
reserpations in hospitals for the patients.

d.. Prepare various medical insurance forma by selecting
appropriate information from .the patient's record.

. Handle clerical details for the office, including
preparation of'purchaseoiders.

f. Type materials requested by the doctors, such as
abstracts of articles in professional journals.

g. Prepare monthly statements of patients' accounts.

h. Serve the doctors as an assistant in those( ways
appropriate for a medical office assistant.

2. Job shadowing:

ca. After discussion of,the office procedures, a-shad tof
pan onithe-job training situation shouldbe sqggested.

b. Students should_ pick a medical area- of interest to
them. A visit to the office and a study of procedures
used in each training situation should be observed.

For example: Visit an optometrist's office. Following the

daily routine of an office assistant will enable thlstudent
to see ap eye exam, followed with shafting, testing, and
fitting the glasses. Make posv.ccheck-up'appointments-and
prepare patient's card for the file.

3. Cass projeOt:

a. Each student would outline the job and office shadowed
and,discussothe outline and outcome. with fellow students

in class.

I

4
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RESOURCES

'1. Books:
to '

tiedical office procedures book.,

_

'Instructional Resoprces:

Dictating -and transcribing material-A.ndividual.machines
and medicill eat:sea.

Typewriting materials!- typing paper,Tdarbon pape4 r,, erasers,

pens, pencils, and,fblders.
. e

I't

-,* /

Rules for transcription and.Carrect word division. .
.

EVALUAT/ON

An oral re rt on officevisitation is'the basis for evaluation.

TIME CONSTRAINTS

This unit is recommended for a one-week- I

Or

'

J

, 1
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APPLICATION OF CAREER EDUCATION IN MACHINE SHORTHAND
Nancy A. Hogan, Secretarial Science
Thelma S. Vining; Secretarial qcience-

144

INTRODUcTION

Tola or machihe shorthand "does fot shortiland.what-the

typewriter did for handwriting. Through.touch control of 24-

keys, one can write phonetically all the sounds that make up,

:,:thiPthgli.sh.langu.Sge Since notes are machine printed, there is

less distortion, as compared with manual shorthand, whatever

the recording speed. Machine shorthand is the recording of the

spoken word on a machine as opposed to man41. shorthand.

For secretarial and /or court' reporting students, touch

shorthand training opens the door to'unlimited opportunities in,

business and government. It permits studehts to rapidlfIttain

an employable, skill. The student can be gainfully employed while

continuing to develop secretarial or reporting skills for advance-

,

ment in,hileher chosen profession.

The following unit is designed.forcourt reporting students

who, having chose'n their career goal, must now refine the skill ofA..
handltng one aspect of courtroom procedure; namely,. courtroom

.
a .

testimony. Also referred to as Q & A, this is one of the most .

II .

frequent types,pfmaterial,that a reportei records. In Q & A

'Material,' two pdople are involved: the questioner(usually an

,,

attorneyfor_a:ne of-the parties) and the witness.

- In 'additfon t9 retbrding,the words of the speaker, the reporter'

mutt become skilled at machine manipulation in order to code or
4

154
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designate which person (questioner or witness) is:speaking. This

is done by using special banks of keys to indicate the questions-

and answers:

Q is indicated by striking STKPWHR - (Stroke. the left side of
the keyboard once).

A is indicated bystriking FRPBLGTS - (Stroke,Oe'right side
of the keyboard onee).

This technique is much faster than recording the names of ER

'speakers, and it most closely follows the appearance of the.transcript
aa

since the names of the questioner and witness do not occur in the

Typewritten transcript.

Below'is a sample of the use pf Q & A:

WHAT- WAS SAID

Q What is your name?

A John Smith,

WH A
S

K W R 0

T\

U R \
TPHA EU PL
STPH

FRPBLGTS
SKWRO PB

, S P H *EU

FPLT

Once a student becomes comfortable with the procedure that

muse be followed, a hig egret of skill in handling this type ott

dictation must be built so that one will be able to produce a

verbatim transcript of q &'A proceedings.

As a courtroom witness mAy be an expert in a particula area,

(' .
4

e.g. a physician, it is important for
N4

student to begin develop-

. ,

-ing vocabulary for technical reco4iDg._
r

I

a
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Because-of the frequent medical testimony in' the courtroad, the

student is drilled and tested on Q &',A medical material which, because

of. its difficulty, will be stover than conventional Q &

Q How did the injection of the salt solution relieve the

, pressure?

A The salt solution sucks the fluid from the brain cavity,.
When the dura was opened it was found'free of all aspects
except that'portion lying directly over the ascending
parietal convolution and gyms.

In subsequent semesters, the student continues to build speed

on straight and medical QE. kmaterial.

This unit represents the introduction of Courtroom Testimony'to.

fourth semester court reporting students. Course title: Machine

Shorthand III.

OBJECT/YES

tl; To introduce courtroom testimony so that the student will

- be aware that a large percentage of court reporting work

involves courtroom testimony.

2. To present machine manipulation that the student must use

in order to become proficient in designating-seeaker
identification.

3. To dictate and drill on courtroom testimony material so
that the student will develop a high,recording sped.

LEARNING ACTIVITIES

As the student progresses in the program various activities"

can be considered to aid the student:
I ,

1. Student visitation to courtroom:as observers.
0-

I ,

2. 'Meuse of records or,students'in the classroom, student
practice and build speed on two-, three-, and four-voice

dictation.c
;to'

c
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, c.. ,

3, An experienced court reporter visits claii and talks about
his/her experiences and the job-market situation.

4. Setting up tourtroaW visitations where the advanced student
goes to court and recordsthe courtroom proceedings.

Technically, this unit'never ends while the student is in

college. One constantly builds recording eed.in the Q & A area

to the highest possible degree sothat he/ h he .able to attain
,L 4

a high degree of profiCiency. That student/Also has a goal to be

able to piss Q & A tests administered the National Shorthand
4r

Reporters Association which is administered at 225 worlAs ppr minute.
N

This special national certification is to-the court rep rter what

the CPA is to the accountant.

RESOURCES

1. Instructional Resources: a

a

Variety of material published by Stenograph and National
Shorthand Reporters Association.

EVALUATION

Students must meet basic speeds at the end of each semester;

meeting course requirements.

TIME CONSTRAINTS

As said before, "this unit never ends while the student is in

--. college. He/she constantly'builds recording speed in the Q & A area

to the highest possible degree so that he/she will be able to attain a

high degree of proficiency."

1 5
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APPLICATION OF CAREER EDUCATION IN CAREER PLANNING AND PIACENENT

Ann Rorschgen, Career Planning and Placement
Dave O'Gorman, Business Administration

-INTRODUCTION

/

One of h object ives of Career Education as outlined by the

United States Office of Education is to enable "Students to Identify

and describe their own currept interestp and values." Many college

and uftversity faculty members may agree at this fs a worthwhile

objective, but they are ukolear as how to incorporate it into

their courses, especially as related to course content.

Also, even if they are successful in developing strategies which

seem to facilitate student self - knowledge, it-is difficult for 'hither

the faculty or th4 students to measure actual attainment of this goal.

GOALS

This particular strategy has been developed to help students

identify and describe their interests and values. At the tamepme

the strategy provides a standard for measurement of the accamplith-

ment of these goals. In addition, this strategy is flexible enough

to be applicable to many different courses, especially those related

to business. administration. The strategy has important implicatiims

for the futdre activities of people in management, such. as recruiting, .

training, and assessment of personnel. It also helps students more

easily'associate their values with different career objectives.

A secondary goal of this strategy is the exposure to and

development of better johAnterviewing behaviors through praCtice

and articulation of values and interests in a mock job interview

situation.

4
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1. The learners who participated in Values,slarification should
evidence better self-understandIng'in career - related questions'

as opposed to those who did not participate.

2. The values clarification exercises should become more
meaningful when the learner can see their applicability
to such an important situation as performance in ehe job
interview.

LEARNING ACTIVITIES

1.. To Help Learner Identify Values and Interests. To achieve
this objective, the learner must participate in a minimum
of three (3) separate' hour -long values claraication
exercises. Recommended exercises are found in Values
Clarification: &Handbook of PraOtical Strategies for
Teacher and Students by Sidney Simon, Leland Howe, and Howard
Kirschenbaum and could include: "Twenty Things You Love To Do,"
"Personal Coat of Arms," and "Strongly Agree/Strongly Disagree."
In each exercise students are asked to complete and then share
their responses verbally with the others in the group. .

/ .

2. To Help Learner Articulate Values as Related to Career Interests.
To achieve this objective, the learners are asked to.participate
in a mock job interview session after the series of values
clarification exercises are completed. In the mock interview, '

, each learner is asked specific questions designed to measure
-self- understanding as related to career objectives.

RESOURCES
I

1. J Books :

Simon, S. et al. Values Clarification: A Handbook of.Practical
NI Stratezies for Teachers and Students. New York, N.Y.: Hart

-Publishing Company,' Inc., 1972.

2. Assessment Instrument:

Mock Interview Questionnaire, Husson College, 1977.

EVALUATION

At least two impartial raters are Suggested to evaluate students

according to the self-knowledge exhibited in their responses to the

interview questions (See Appendix A. fpr quJstions and the accompanying

4 .
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rating scale). Evaluation by the same raters of a conprol group

of students not participating in the values clarification exercises

is recommended -This is to demonstrate the measurable differences

in self-understanding as evidenced by those participating in lues

clarification exercises as compared to those who are not.

TIME CONSTRAINTS

The values clarification exercises can be done in a minimum

o three hours. The mock interviews are usually 10.13-minutes

per student if the same questions are used as given in the appendix.

Two'to three hours are recommended for discussion.

1 6 ()
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STUDENT'S ID

APPENDIX A
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RATER'S NAME

Rate each question according to the following criteria:

HOW MUCH UNDERSTANDING OF SEtF WAS INDICATED IN STUDENT'S RESPONSE

TO THIS QUESTION?'

Use the 5 point scale below for each response.--A_rating of 1 xi low
means- the student was obviously not able to indicate by his/her
response an understanding of self. A rating of 5 Es high means
the student was well able to indicate by his /her response a good
understanding of self;

.......

i
Please circle
Low High

Question 1 .

Did you enjoy your four years at Husson? Why ;

or why not? 1 2 3 4 5

(
Question 2

is, ,,

Do you feel that you received a good general
training? .. 1 2 3 4 5

Question 3 (---.'
$ ft.

What are your future vocational plans? '1 2 3 4 5

Question 4
What qualifications do you have that make you
feel that you will be successful in your fielft 1 2 3 4 5

Question 5
t.

What kind of bins would you prefer? Why? 1 2 4 '5

Question 6 -

Which is your prime concern--making money or
service to hamanity? Why?

.
1 'Z' 3 P4 5

Question 7
Can you take instructions without feeling upset?

8

1 2 3 4 5

Question
What .types of peOpliseem to rub you the wrong

way? 1 2 3 4 5

Question 9
What have you done which shows initiative and #
willingness to work? 1 2 3 4 5

Question 10
That are your own special abilities? 1 2 3 4 5

1 f;
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APPLICATIONS OF CAREER EDUCATION IN ADVANCED SHORTHAND
Pauline N. Saba, Secretarial Science

INTRODUCTION

Advanced shorthand is presented in the final semester (fourth)

of menualIshorthand speed development. The members of the class

are completing two-year-secretarial programs in the legal and

executive secretarial areas at Husson College. The competencies

achieved in this course should Aable these students to achieve

success in the world o, work in their chosen fields.

The Career Planning and Placement Office at Husson College

conducts letinars for prospective graduates in the areas of

interviewingapalication letters,. and data sheets. This

instructional unit, therefore, will not concern itself with

these aspects of career development.

GOALS

I
Goals for these students are to demonstrate the ability to

record dictation of unfamiliar material at an acceptable speed,and

tobeCome more awAre of work situation wtich require these skills.

This unit is designed to assist them in the refinement of their

professional skills and the improvement of their secretarial

competencies.

OBJECTIVES

Students will:

1. Record dictation of unfamtiar material at a speed of 120

w.p.m. for two- and three-minute periods and to produce,
mailable typewritten transcripts with .one carbon topy

within a prescribed time limit. A minimum of two 2-minute

and one 3-minute dictation must be transcribed correctly-to

meet the requirements of the course. Ten minutes is allowed

for transcription of the-two- minute dictation and fifteen

minutes for the three-minute dictation.
ebt

ir"
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2: Examine careei concepts other than basic technical secretarial
skills. For example, .

a. decision-making.

b. career awareness

c. Work attitudes

LEARNING ACTIVITIES

IA. The homework assignment for each lasel period will include
the reading and writing of one complete lessoa from the
text. \

B. Students are also 'Apeoted t4 use' supplementary dictation

materials available for 'their use outside the classroom.
Speed in shorthand writing can be increased only by
concerted, daily practice.

C. Additioaal outside assignments will-Consist of exercises
for the review of spelling, punctuation, expression of
numbers etc.

D. S echnical vocabulary in different fields of business
a e professions Will be presented. Students will
learn Ore correct spelling, pronunciation, and definitions
of terms used in such areas as accounting, management,
finance, marketing, statistics, and the legal and,medical
professions.

E. Classroom activities will include teachedictation of both
familiar and unfamiliar material at various speeds. An
illustration follows:

1) Dictation at 100 w.p.m.

2) Repeated dictation of the same materia, at 110 w.p.m.

-3) Repeated dictatiod of the same material at 120 w.p.m.

Inal dictation at 110 w.p.m. for'controlled writing.
Students will be called upon at random to read portions
of the dictated material..

5) The final portion of the class period will be devoted to
taking dictation of unfamiliar material which the students
wiltragscribe immediapy.

ij'411'1'r
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or

F. Students will be allowed two minutes to set up each letter.'
The setup includes the following:

-1) Aspemble and insert carbon pack into typewriter.

IF/

2) Adjust margin stops.
16

3) Type student name and number, letter number and
dictation speed at-thetop of the letterhead.

Type current data, infide address, afid salutation.
ti

At the end of the two-minute period, the instructor will
start timing the transcriptiodkof the body of the letter.

Students will have ten minutes to transcribe two-minute

dictation and fifteen minutes to transcribe a three-minute .

dictation. Two letters will be transcribed at each class
meeting, and the instructor will read the dictated material
so that students may check the accuracy of their transcripts.
In addition to the actual-text of the dictated letters, the
following points,wt11 be irmlmded:

a, Spelling of troublesome words.

b. Punctuiktion

c. Suggested paragraphs

d. Expression of numbers

A maximum of three traascription-errors will be accepted on a

thiee-minute letter, but nc errors will be permitted on the

two- minute letters.

2. Throughout this unit of instruction, various related'areas

will be preseflted for disgipasion-

A. Discussion: The ilipOrefinCi'of being able to make quick

responsible decisions in a work situation.

Research indicates that the preiint cost 617Droducing an

average-length business letter is slightly in excess of$4.
The secretary* desk or work area- must be organized so that ,

frequently used equipment and supplies are where they can be

reached qdickly. A key requisite to success as a secretary,

is sensitivity to time--both his or her own and that of

business associatta. It is important that all activities

for which one is responsible are completed on time and that

the employer's schedule is kept.

164

lir

4



, .

.
.

.

- -B. Discussiod:' Career awareness.conceptsAs they relate td
,.\. secretarial studenti.

.

*yr
...40(

.

1 As a preliininary assignment, students will draw up a set of .

Career objesfivesoind anigutline of theduties and responsi-
baities which they feel are applicable to-the positions
which they hope to attain in the world of work. Discussion

-in 'class will hopefully refine Some of their concepts.
t.) , '

C. Discussion: !shaviorisja rafilection # work' attitudes.

r
ft

se.

/
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'`The Secretary. must be seOsitive to the cost of an ertot%-not

only in los; time but in the signifiCance of an e;ior. This
,s can vary, from the embarrassment of the petson resOnsibla to

a lowering of the prestige of the fire -to the loss. of business,'4
Specific. illustrations of various types of, errors will be-

.presented for discussion;fotexample,:the spelling-of names
and'addresses, amount of mono, dates, times; etc. A simple

comma can change the meaning intended by the eWployer. A
misspelled word in a Communication can stimulatd doubt in the

mind of the retigent ae td the knowledgeibility of theIsender. 1

Written communications presenttan image of a firmkby their

accuracy, cral.ity, andappeaiance.. Secretaries', too, effect

, the lir of a firm by their attitudes ,d appearance.

,

RESOURCES

44

1. Books!

.

i .

, Gregg txpirt Speed Buildipg;,Diamond Jubilee Series. Gregg

Division of McGraw -Hill Book Company. .

. k

t Century 21 Shorthand Dictation 4nd Transcri ...n, Projects,

Collegiate Series. South-Western Publishing qowpany.

2. Iektructional Resources:

The shorthand laboratory is ava lable daily for taking '

- . -dictation fr'Om cassettes pre by the Gregg Divisions of

MCGta0=Hill Book,Company These cassettes contain material

dletated at speeds ranging float 100 w.i.m...to,150 w,p.m.0

PhOnograph records prepare by Dictation Disc Company at the

speeds may be borrowed from thelusson College Library

sfgradditiohal speed-building practic\outside Of clas..
4

'Many secretarial handbooks are also avail:Vie in the Secretarial

leieoce Library.

1 6
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EVALUATTON
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1. ,,Each test letter tradscribed in class,is an elluation of
the student-'s ability to write and transcribe nfamillar
materia ietated at speeds from 10 w.p,m. to 150 w.p.m.
Succes ul completion of the requirements at.specific
speed become a part pf the final course grade. A suggested
scale is:

1. /120 w.p.m.' - -C

2. 130 w.p.m. - -B

3. 140 and above wfp.IM.--A

4

ow'

Students may conduct their own subjective evaluations concerning
the relevance of career concepts to this course. _

TIME CONSTRAINTS

This instructional unit will be resen in one semester

conststing of 44 class meet'ngs of'100-minutes each._

4

ir
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,APPLICATIONS OF CAREER EDUCATION IN LABOR ECONOMICS
AND GENERAL ECONOMICS

Charles Sullivan; Business Administration

INTRODUCTION 4

O

The-purpose of this unit is fOejawaken college students'tomthe

potential significance and impact-that labor unions might have on
4

, -

thlftir chosen careers. In the process of career exploration, the _

student stead be encouraged, to investi e which jobs present,

ot:potenfl.ally require employees to join a union. Furtherm6re,

the students should determint whether their personal values and

attitudes are compatible with the presence or absence of a union

in their chosen careers. It is dAticipated that this unit should

eXZehd over the semester and'be equivalent to one preliminary report

and one term repop.t (about 25% of the final grade).

GOALS

l

The activities in this unit are designed to help students

collect,' organize, interpret and present data od Eheii perceptions

of the po tential significance of labor unions in the student's

. .

selection of a cateer. It is hoped that the student's awareness
I k, 4. .

will focus uoon factors such as tollective versus individual bar-
17.

gaining, job security, 5o4 f/exibility, Promotional opportunities,

pobilLty, fringe benefits, status', job satisfaction,. happiness and-
.

potential earnings in making or con firming a career Aecision.

OBJECTIVES

7 1. At the beginning of the course the student will complete the
attached examination (developed by the instructor and the
students) to ascertain the students' personal attitudes about
labor unions.

P A

1 /

e
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...", .
, .

.

2.' The student will develop a background in the history, purpose

. -and objectives of the labor movement by.reading-the assigned
,

r,.

material., attending cburse Jectures'and discussions, and doing

indtvidutl.relp9arch.

.
. -Z. The student will ptepare a nit of the ways tR6t labor unions

have affecfed working conditions positively and/or negatively.

----

.

h OR

The student will prepare a list of kinds of occupations which

.
require joinfng a union and those which do not require joining

a union.

OR
4 (

r

The student will prepare e list of the things which4sfudents

shoutd know about labor unions. C-
.

4. ,The student will demonstrate analytic ability by selec in
from a prePared,liit, a biography or aufobiography'of a prom-

inent labor leader, and, preparing a ode Page report indicating

the student's opinion as to the most important decision made.by

the labor leader affecting the labor movement.

/ OR
Thestudent will selectone law from a list of federa4-legis-

litions and 'prepare a one "page report indicating wtich section

or-provision of the law has-the most signtficant impact on the .

labor movement. ,

5. The student will interview three 'persons currently employed iti

the student' jor field,,using the attached questionnaire.

The student will use the results of these interviewsto support

or challenge his/her own judgement concerning unions.

Based on interviews, reading assignments, course notes, and'

personal:research,the student will decide whether the absence

or presence of a union has any° sigilificance for 4im/her in

deciding On a career, :

7. The student will continue or modify his/her program of action/

study as a result of the decis1on made in 6 above. _

LEARNING ACTIVITIES

1. Attitude Test: The s- udents participating in the unit project,

will take a designated test to reveal their attitudes toward

labor- unions. Tha test must be taken prior to theseventh

course lecture.

1 6 S

V

tot



1

4II
159

2. Interviews: The students will interview thre4 people who are
currently employed in their'career category. ,During these
interviews, the students will administer the labor union
attitude test to their interviewees. The students- will
summarize thd attitudes of theinterviewees and submit a report
prior to the twenty - first lecture.

it
3. Curriculum materials: 'The students will read the textbooks,

other assigned materials and attend course lectures and .

discussions.

4. Biographies,:autobiographies and 141;-legislation: The
student will dbcide.on the major contribution of an outstanding 41'
labor personality to the union movement after leading the
laborite's biography or autobiography or the student will
decide on the major, differences of a piece, of federal
legislation affecting this labor movement, This report is-due
prior to the thirty7first lecture.

5. Lists: The, student will prepare a list of the pros and cons
of labor unions, a ilistof the occupations that are organized
and umIctrganized, or a of the things-that a student.should
kaaw'about labor unions. --'71,1is list should be suhmitted.prior

( to the thirty-fifth lecture.

6, Report: The(final report should be a minimum of four double-
.

spatad /typewritten pages. It shodld summarize all the leaftskpg
activities ink' the conclusions.drawn from each activity. Finally,
the student, is to:conclude what potential signifidance and impact

r labor unions have pn his/her chosen career, and whether as a
ti

.

result of the Study he/she will contidud-toward the' -same career.

7. Retest: -The itAeht-will,agcin-take the,attitude and informa-
tion test to determine if the itudentl'o attitudes toward union-

.

eization have changed-as a result of hifter increased knPwledge
ofthe subject. Hopefully, the student will score higiler in the
"knowledge about unions" section of the exam.

RESOURCES

.1. 'Books:,

Bloom, Gbragn F. and Northrup, Herbert, R. Economics of

labor Relations; (7th ed.) Homewood, Richard D. IrWin;
--stoat-, 1973.

. -

McConnell Campbell. Ecomomics. (6th ed.) New York: McGraw-Hill
Book Co., 1975. ,

r
e
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Occupations/ Outlook Handbook, Washington, D.C.: U.S. Dept, of

Commerce, Bureau of Labor Statistics, 1976-1977.

4
Trenton, Rudolph, W. Basic Economics: (3rd ed.) Englewood Cliffs,

New Jersey: Prentice-Hall, Inc., 1973.

2. ~Assessment Instruments:

Self-designed Attitude Towards Labor Test:

3.. Instructional Resources:

Course reading assignments:

Course lecture notes.

Bibliography of" biographies and autobiographies. (see attached) .

CommUnity people" interviewed.

Local AFL=1Cf0 Labor Union Office personnel.

'4. 'Handouts:

Bibliography of suggested readings.

EVALUATION

1. Student .

a. Each preliminary step in the career education unit will ,ibe

evaluated on the basis of reports submitted for:

1) Timelinesti

2) Completeness

3) Neatness and rtyl predentation

4) Clarity of, thougpt

4

b. The final report will be evaluated on-the basis'of:

1) Timeliness

2) Completeness

3) Neatness and style of presentation

1

46
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4) Assembling and interpretation of findings.

5) Analysis and correlation of information to student's
_career objective.

2. Program

The unit' will be evaluated by issuing a questionnaire designed
to elicit pos,itive/negative feedback on the unit.

TIME CONSTRAINTS

1. Attitude Test must, be completed prior to the seventh. lecture.

` 2. Interviews muit be completed prior to twenty-first lecture.

. -
3. Biographical, autobiographical or legisL4tive report must be

submitted prior to thirty-first lecture.
,

4. Student eyaluatiOn lists must be submitted prior to the thkty-
fifth lecture.

-,L1

r.,40'. Final report -is due prior.to he last coarse lecture.
. .,

I,

1



EXERCISE SHEET

De sion-Making'Exercises

L. Directions: The following is a list of important federal

162

legislation that has affected union=management relations,and

workers' rights: Select a-law, research-its impact on

organized labor and write a one page report on your

evaluation of the most significant aspect of the law.

Sherman Act of 1890
Clayton Act of 1914
Railway Labor Act - 1926 (and
Norris-LaGuardia Act - 1932
National Labor Relations Act - 1935 (Wigneiveict)
Federal Social Security Act - 1935
Fair Labor Standards'Act - 1938 (and subsequent amendments)
Taft Hartley Act - 1947
Landrum-Griffin Act - 1959 (Labor Mangement Reporting

Disclosure Act)

subsequent amendments) .

Equal Pay Act of-1963.
Civil Rights Act of 1964 (Title VII) . .

Age Discrimination in Employment Act of 1967
Occupational Safety and Health Act - 1970 (OSHA)

2. Directions: Select the name of a prominent labor leader, (past

or present); read his autobiography or biography and write a

one page report on your evaluation of the most significant

contribution that your selectee made to the labor movement.

The following partial list contains some suggestions lor your

consideration.

Terence V. Powderly
Uriah SI Stephens
Samuel Gampers
John L. Lewis
William Green

S

Walter' Reuther

James Hoffa
George Heaney
Philip Murray
John Mitchell

4
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Required Reading

Books:
1. Autobiography or biography
2. Bloom, F. and Northrup, R.

(7th ed.) Homewood, Ill.:

3. McConnell, C. Economics.
Book Co., 1975. _
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of a prominent labor 'eider.
Economics of Labor Relations.
Richard D. Irwin, Inc., I*
(6th ed.) New York: McGri ill

.

Articles:

1. Heilbroner, R. L. "The Changing Face of Labor."
American Issues Forum, Maine Sunday Telegram, Feb. 1, 1976.

Y1,
. "History of Change in the Labor

Force." American Issues Forum, Maine SU:1day Telesram,
Feb. 8, 1976.4

3. . "Work: An American God." Aierican
Issues Forum, Maine Sunday Telegram, Feb. 15, 1976.

4. . "Beyond Work: Problems for the
Future." American Issues Forum, Maine gunday Telegram,
Feb. 22, 1976.

5. Perlman; S. "A Theory of the Labor Movement." New York:
The MacMillan Go., 1928. Reprinted_in Lloyd G. Reynolds
et. al., Readings in Labor Economics and Labor Relations.
(6th ed.) Englewoods Cliffs, N.J.: Prentice-Hall, Inc.,
1974. .

6. Sullivan, C. M. "The Right to Strike." Bentley Business
and Economic Review, Vol. 5, No. 2, Feb., 1969.

7. Taft, P. "Theories of the Labor Movement." Reprinted
in Lloyd G. Reynolds et. al., Readings in Labor Economics
and Labor Relations (6th ed.) Englewood Cliffs, N.J.:
Prentice-Hall, Inc., 1974:

Periodicals:
Survey of Current Business, U.S. Department of Commerce,
Social and Economic Statistics Administration, Bureau of
Economic Analysis.

Suggested'Readings:
1. Barbash, J. Labor's Grass Roots. New York: Harper & Row,

*1961.
2. Bowen H. R. and Magnum G. L. Automation and Economic

progreia. Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1966.
3. Bowen, 14.-G. labor Ord the National Economy. New York:

W. W. Nortok & Cd., 1965:
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4. Brissenden, P. F. The I.W.W., a Stud of American Syndicalism.

New York: Columbia University Press, 1919.

5. COmmons,.J. R. A History of the Labor Movement in the United

States. (4 vols.), New York: The MacMillan Co., 1918.-

6. Dunlop,0T. T. and Chamberlain, N. W, eds. Frontiers of

.Collecave Bargaining. New York: Harper & Row, 1967.

. 7. Ester, J. The Unions: Structure, Development and Management.

(2nd ed.) New York: Harcourt Brace Jovanovich, Int., 1976.

8. -Gitlow, A. L. Labor and Manpower Economics. (3rd ed.) Homewood,

Richard D. Irwin, Inc., 1971.

9. Gompers, S. Seventy Years of Life and Labor. (2nd ed..) N.J.:

41 Kelly Commons, 1957.
10. Gregory, C. 0. Labor and the Law. (2hd ed. revised) New York:

Norton & Co.o.Inc.t 1958.
11. James, R. C. and James, E. D. Hoffa and the Teamsters, a Study

of Union Power. N.J.: D. Van Nostrand, Co., Inc:, 1965.

3;7;e1TK717 The Enemy Within. New York: Harper & BrAkers,

1960.

13. Kuhn, A. Labor Institutions and Economics. New York: Harcourt,

Brace & World, Inc., revised 1967.
14. Lester, R. A. economics of Labor. (2nd ed.) New York: Macllan

Cp., 1964.
15.. Mbrgan, C. A. =bor Economicv. (3rd ed.) Austin, Texas: Business

Publications, Inc., Irwin-Dorsey, 1970.

16. Powderly, T. V. The Path I Trod. Nett', York: AMS Press, Inc., 1940.

17. Potter, D. M. and Coetzman, W. The New Deal and Employment. New

York: Henry Holt & Co., 1960.

118. Rayback, J. G. A History of American Labor Expanded and Updated.

New York: The Free Press, 1966

" 19. Reynoldi, L.-G. Labor Economia and Labor Relations. (6th ed.).

Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1974.

20. Sloane, A. A. and Whitney, F. Labor Relations. Englewood Cliffs,

N.J.: Prentice-Hall, Inc., 1967.

21. Saute, G. Men, Wages and Employment in the Modern U.S. Economy.

New York: Mentor Books, 19,64.

22. Terkel, S. Working. New York: Avon Books, 1974.

13. Veblen, T. The Theory of the Leisure Class. New York: Mentor

Books, 1953.
24. Veroff, J..and Feld, S. Marriage and Work in America. New York:

Van Nostrand Reinhold Co., 1970.

25. Walker, A. H. History of the Sherman Law of the U.S.A. New

York: The Equity Press, 1910.
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APPENDIX A

INTERVIEW SHEET

COMPANY

DATE

I AM

I AM NOT

A UNION MEMBER

A UNION MEMBER

I HEREBY CONSENT TO THE USE AND PUBLICATION OF THE RESULTS

FROM THE, TABUIATION OF THIS QUESTIONNAIRE'.

165
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INTERVIEWEE

1 7 5

INTERVIEWER
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APPENDIX B

PRE'- COURSE ATTITUDE AND INFORMATION TEST

A. ATTITUDE

.1. Unions are an indispensable element in the
economic life of the country.

2. Many union leaders have used their union
positions to benefit themselves financially.

3. ,Many union leaders have known ties with
racketeers and organized crime.

4. UniOns have become too powerful and should
be restricted in the abuse of'their power
br law.

5. When they were first started, because workers
were being exploited by lbw wages, long hours
and bad working conditioRs, unions were needed.

6. In many industries, unions are needed so the
legislatUre complaints and grievances of wor ers
can be heard and action taken on them.

YES NO '-,r

7. Most unions in. the U.S. have been working for
such things as national health insurance, higher
unemployment compensation, bogtter Social Security,
minitum wage laws And other desirable social
aeeds.

8. If there Wrere no unions, most employers would
quickly move to exploit their employees.

Most unions stand for helping less privileged
people get a better break.

10. -Unic;ns have stood in the way of equal opportunity
for blacks, women, and others.

11. The continual demand by unions for higher wages is

the major cause of inflation...

12. Professional workers have huit their images by

joining unions.
4

13. Non-uniOn occupational wages are notaffecte4 by

the existende of unions.
.

14. Union d,...-nds for seniority as a major determinant

for pro on has reduced initiative among union
workers. '

.1

4

1 7 ty
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15. 1,mben strikes are disruptive and provide no overall,
gains for workers.

B. INFORMATION

1. Does the occupation that I have chosen for a areer
require that .I join a union?

2. What are the requirements for joining the_union?.

Is there'an initiatiortfee for joining the union?
,

. How much are the union dues?

5. Does the union have a fixed membership?-

6. How frequently have employees gone out on striken
this occupation?

7. What are the average earnings for this occupation?

8. What /re the average beginning wages for this
occupation?

9. How are salary increases and promotions determined?

10. Would I be ekpected to attend the union meetings?
How often?

11. Would I be exAited to participate in strikes,
picketing, or boycotts?

12. Would I be expect to votefor political candidates
endoilted by the thion?

167,

' will. joining a union and participating' n union
activities affect my life style and circle of friendship?

,14

14. Willjoining a unidnvreclude any future opportunities
management?

15. If the occupetion'that I
organized, what the pot
Are'gnrefiors curr ti

O.

ve c .11osen is Alkpresently
ntial for future unionization?
eing made to organize the

Workers in this or similar professions?

1 r r
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APPENDIX B (Contin4ed)

C. INVENTORY
YES NO

.1. I. prefer to be my own spokesman.

2. Opportunity Ismord-important than security,

3. Performance is a better criterion for promotiqn

than seniority.

4. Strikes and picketing are not professional

activities. $,

5. I would like to attend union meetings and

participate in u on activity, if I join a'

union.

6. Unions are democratic.-

7. Unions are not discriminatory4LI
Al

1111

8. I will be better off if my occupation is,dne .

. that is unionized.

9. Job security is very important to me..

10. Job satisftion is more important to than

high wages.

. 11. .I would 'prefer to by my own "boss," and set

my own standards for performance.

12. Workers shOuld not be required to join uons

to keep their jobs.

13. Unions stifle initiative.

I am in rested in rapid advancement.

15. Unionized workers do not have the same "status"

as non-union workers.

0

4
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132. "KNOWLEDGE

169

ot

-L. ft%
'ENCIRCLE THE CORRESPONDING, TO THE CORREGNNSWER:

ONE rig% IS CORRE

1. The cugrent s e of

apliroximately

a,090 million c., 50 million '

97 mr1lion d. 150 million

2. The Occupational.Safety and Health Act (OSHA was a
16w.paseed by Congress to provide wysafe and healthy'
workplace for.American wdrkers. Iddes not Cover one

the Work force in the U.S. is

f the folliming-groupcof.employees.

,
4.9 0 10

/-- a. . Public SectO emlipyees c. Union mnployees.

b. *rate sector employees .d. Non-Union employees
t ,

0

41421.' The individual often referred-to as "the father:of the

American liborsmovemeAt"-watr,

. 0-
a., George Meiney c. John L. Lewis

. beiter Reuther d. Samuel Campers

The curren4 president of the AFL -CIO is

.10y{aim Green.

.b. George,Meaney.
___,

.
1

5, ich*of the ftllawIng federtllegislative; acts made

es" it decidely more difficult for employers to obtain,

,

4
inj ions against labor unions? . .

ANN

4
0

c. James Hoffa
d. -John L. Lewis.

a, Landrum-Gliffen ay c. Norris - LaGuardia

b. Taff-Bartley d, Wagner

6. The federal idgislative act which.established the Nation4l

Labor RflationsBoard and was Clear4y0Y1Abor's Magna Oka tafis

was. the,
"", 4c40,

10'
'Wagner

.

.-

a. v rAct :. OSHA '
0

,..

b. Taft - Hartley ACt d. Landrum-Griffen

0 , , ..
.

7. Wheh uctiods or fheir members receive pa nt fat work

not ictilailyperforted, this specifically ouriawed
. . k_

prattice is .filled oft, I.
,

a. Checkoff
featherbedding

t

c.

179
A

0 boycott

closed shop

4 fs.



0

A

1

4
. APPENDIX B (continued)

f

4E,

170

r
k

.

.The,individual worker's rights o attend and 4,rticipate

in.union meetings, to vote in nion proCeedings, ansi to

nominate officers are guaranteetby
. . 5. .

-

a. Wagner Act- a
it,.

c: Norr41-LaGuardia

b. Taft-Hartley Act d. LandruM-Griffen

9. Title'VII of the Civil Rights Act of 1964 protects workers

from iscrimination. The following area is not covered

401
un thedact:

.

a., race
4. c. age

b. religion d. National origin
e. sex

10. The.requirementithat a worker must join

thirty days of. employme t is, called:

a, cloleg sholp

b. open shop

E. PERSONAL

a union after

c. 'union shop

9WPLEASE EN THE LETTER wilipH APPLIES TOYOURSELF

1. Sex
a. male female

2. Class
f

a; -first year c. third year
.

b, second year d. ;fourth_year.,

4

3. Course
_4F

a. Labor Economics 0 --,-

b. 'General EconOmics
i

,4. Program Major

-ar

a. Acdotpting -,2 mar Aii
%

b. Adcounting r kytar .

1

d, Business Administration -,2 yeah

d. ,BUsiness Adminisatratiom- 4 year

e. Business Teacher Edudetion .,

f.
Secretarial Sc ence - 2 year

e. 110Secretariail Sc ce -.4 year

..R. Non- m4triculated ,

00.

,

.4* 4 s
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,AAPLICATION OF CAREER EDUCATION IN COOPERATIVE EDUCATION

Rotertei Thomas, Cooperative Education

INTRODUCTION

Prfjpr to;becoming cooperativeiducation employees, all Russon

College studentp who have oPteld-for this program will participate

In a series oworkshops designed to make the work/study experience

fruitful. This unit deals with self-awareness as an aspect of $,

perional diiiiilopuent.. Through individual acyd.aMall groui.analysts

of the4ttudents' personal narratives, as well as wling withTa

self - directed exercise, students will gain a greater understanding

of their own career development.

GOAL

To"aid studehts in gaining insight into their, experiences and

emotions such that -they will.ae-Veldp a Punt -lanai understamang

of what work
/they can do well, why, and we they might like to

ip do
,

it;j
OBJECTIVES

The,studentaliill:

11111
I. i

1
ntif9 nordescribe4pelr own ill# and competencies.

Z. identify and describe, their awn current interests, and

.3. know themselves and their impressions upon others.

:
r"

LEARNING ACTIVITIES
q

.*
f ,

1. Prior to the workshop, Ittudehts will be asked.to write a.5 -7

page narrative 6h their past work and leisure experiences.

. each Student will l'et.the skill' competencies, interests,

and values indicated in his/het personal narrative.

f
161
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Studen s will fort groups of three and listen to each other

read his hevown narrative. The listeners provide feedback

to the reader by listing the skills, competenCies, interests;

and values which they heaid.

,4.. Students will work individualwith RiChar& Bolles' "The
Quick Jab-Hunting Map."

RESQURCES

1.. InstructloadliteaourcesC

...

A 5-7.page personal narrative.

Bolles,- Richard lei. 'The Quick Job-Hunting Map. The National

Career Development Prolact4Ten Speed Press, 1975.

EVALUATION .
-..

1. Students will compare their awn lists of skills, competencies,

interests, and values with the feedback from their listeners.

Tflts will prOvide studenti with more information about them-
,

selves.

4

la

2. Results of "The Quick Job-Hun4ing Map" will be listed and

examined in Ugh.; of the personal narrative exercise, so
that j'composite-list can be generated.

CONSTRAINTS

Thlitte self- awareness workshop can *handl d in on 2k hour

session. "The Quick Job-sting Map" wil require 45 -60 minutes.'

Students shou014-'be encouraged to spend 30'm uteir gleaning skills
ok,

'ftom their personal mstratives, and an hour can given to group .

- -4
work. A

I

7 t °-

4
. ;



APPLICATiON OF CAREER EDUCATION IN SECRETARIAL SCIENCE
Patricia B. Trask, Secretarial Science

INTRODUCTION

1.1

.

This unit is be used in an intermediate typing class after
41

several 'weeks of assignments on business letters and is. or ented
0,

tohelping students develop competencies via part -time, employment..

GOAL

.173

The goal of this unit is to have students apply their know-

ledge

-

of business letters to a practical, situation, which will

make them aware of the available job po*sibilities in typing.

OBJECTIVES

Students will be:

1. acquainted With possible use of. their typing skills in
part-time emptoyment.

'2. aware of the job possiNlities available to them an a
part-time basis.

3. able to apply treir knowledge of typing Wiliest; letters
to an actual busines$ situation.

,

4r
"1",

aware that part-time employMe s an excellent way of
maintaining their skill compet ncies and of staying.
abreast of new typing techniques in the,wOrld of business.

LEARNING ACTIVITIES

.the following activities are student centered:

A. Sessi n-1 - Discuss the various ways the students can use
their skills other than full-tile employment:

1. Duhng the remainder of 'school training.

2. When uhiab le to accept filil-tima am loythent.

153
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1

A .4

-Discuss types of jobs available in most any area:
k

1. Type term`papers and reporet for students in area

colleges. - .6,1

-NI
.

*

2.' Type business papers for businessmen who do not have,

a regular*secretary;,for example, an'insurance*

agent. ,

3. Local businesses that have night.clerical workers; for

example; the local 'banks, nursing homes,,. hospitals,

data proCessing centers, etc.

4fit Reaca others:by All advertisemirit in local newspapers

announcing-the availability of the student.

a. Ask for -suggestions of any other possibilities.

nj-

C. Pass out..a list of hates and addresses of businesses or

ifidividtials and have each student prepare a letter of -

job inquiry similar to the one tloy are. to compose for

homework.

D. 'Di cuss Wrizq a letter of inquiry is to include. «

1. Reaspaefor writing.

2. Positions available at 'the-Present time.
#.

. . .
..

3. If work is available, Averags amount during *a week.
lb.

L

4.

A.

Salary range.
-1..

5. 4,,Request for reply for. use with entire class.

6. Date studevmust report reply to class.

/
'7. Variation Of contents,

a. the Contents of the Lett r, would vary according

to the (busiq ss or indiiridual).
4'

Session 2 -.DiscussAtudents' letters of job inquiry.

e students type a rough- draft of lett. to. be

ch eked for content by the teacher. f

C.' flafre students type final copy of letter'with an ehve

V 4
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110

Session 3 - Students steed letters of rept!' to groqp.
4

Discussions of results and information received from the
lettersCtransfer of inforiationAn letters to a stItisti-
cal information chart.

A. Session 4r'- Devise a bulletin board:diaPlAy,trith the letters
and creatie.a colorful chart of the joblqow available in the
area -on i...part-tim; basis; almo",use the statistical information 40.
chart on the bulle in board.

RESOURCES

. ,

Classroom typing book, English grammar,bOok, letter writing

textbook, telephone directory, and classified section of the
a **

local newspapers are- to be selected_st appropriate:to the

1
particular class.

.EVALUATION

The carboneopies of the students' letters would be graded

for contents, neatness, p lacement on paper, and accuracy. A

chart of statistics would be placed on.the bulletin board which j

would show the information received in the replievo their

letters; inn other words, Vat jobs are available'

TIME.CONSTRAINTS

The first three days ofrthis.unit would be within -a one

w eek period. The activities to be done after,receiving the:

.

ers to the letter's would take- at least day, hopefully .

within'a week's time of-the first three da s' activities.

s.
- 0-

.

s,
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UNITS

The preceding units represent faculty and a

176

inistrative

efforts to infuse career education concepts into education,

human development, and business education at the Jblversity

of Maine and Husson College. The University Seminat Series

was successful in providing a.means through which this end

could be achieved. However, implementation of these or

similar units now becomes,bthe responsibility of educators

who are concerned with their students' Career development

and their own quality of *teaching.

'c

1

3
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Chapter 4

EPILOGUE

The.infusiOp of career eductitn in postsecondary

institutions will receive cottfnued impetus in the remaining
-

years of this decade.. Faculty and staff will accept the premise

that assisting collegiate level students with career development

concerns is a justif( able task. It is predicted that an

-increasing percentage of financial resources, will be allocated

for materials, faculty in-service .training and addition of extra

.stiff with expertise in the area of career education.

A brief recapitulation of the career education concepts is

essential to focus the major thrust of the model and material

presented in this monograph.

education are

The eight basic elements of career

1. Self Awareness 5. -Decision Making

2. .Educational Awareness 6. Beginning Competencies

3. Career Awareness 7.- Employability Skills

4. Economiecl Awareness 8. ApSciatiori& Attitudes

Each of the eight elelents may be translated or factored into'

specific curriculumobjecttves or career development activities.

(-- It is assumed that selected elements of the.caieer education

concept will be more,viableto post-seC.Ondary facUlty and staff.

Our research results indicate. that faculty, administrators, and

career planning and placement staff have differing perceptions
, 01-
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regarding utilisation of the elements within their specific

areas. The following examples are offered:

1. Post - secondary Faculty- the elements of self awareness,
career awareness, and decision making are best used
to help students determine their career_goals, and,
increase awareness of career alternatives within the
framework of increased self understanding. Faculty
in this project perceived the career education
elements as helping students clarify career goals
and objectives. 4. secondary concern of education
faculty was to train future teachers to use the
elements in their work within public school classes.

2. Administrators - the two administrators that participated
in the seminar series viewed the pareer*education concept
As a viable mechanism for re-structuring freshman
'orientation courses around a career development theme.
Classroom techniques that used career interest testing,
value analysis and field based exploratory activities
were particularly appealing. 'In essence, administrators
seem to -be searching for ideas and practices that will,
revitalise the career exploratory process for 'students
within a particular college. Improving fagulty advising

. is also considered critical in adding relevance to the
process of student career development. ,Underlying the
above Assumptions is a grOking-acceptance that-student
career development concerns are meaningful activities

for academic departments.

3. Career Planning and Placement Staff - the participants
in our seminar series provided consistent evidence of
their concern to expand career divelopmenflactivitied
beyond senior year exit counseling. Increasing career

development activities-th ocue on improving self

milrConcept, facilitating car awareness, enhancing

.
decision making skill! and providing students with
coping skills must be in in the first year. Expanded

. career development staff who will work within particular :
colleges or departments to provide the above services

'sill be mandatory if changes Are to occur. Many. faculty

or other professional staff members maYnot have :the
competency to deliver or respond to allkstudent concerns.
On large multi-purpose campuses the establishment of

_.career development centers withiboa college is'a viable

response to meeting student need Small, single pUrpose-

institutions' may be able to :provide the necesshr& topples
carier.development services by *expanding staff and

redirecting finantial resourceeto this area. -

A., ,
$

i
'
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The seminar series produced two major,outcomes:

1. That colleges and universities. needo place more /

emphasis,on student career development, i.e. helpi g
students clarify career.goals and objectives. Th
was leen as a joint responsibility of the academic
departments, specifically the faculty and.the career
planning and placement office.

2. that teacher training institutions need to incotporate
courses of study within their curriculum that embody
the elements, of career education,in ordevto train

.1-1-future teachers in the effective use of these elements

in-their work within the schbol.

J

)
In summary-, the second year of the Comprehensime'Career

.

Ed.ucacion Project was most rewarding fot the.staff. The

,' enthusiastic response from project participants has encouraged

us to increase our efforts to infuse career education in post-

secondary institutions.

I
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